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MOTTO 
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“So, verily, with every difficulty, there is relief. Verily, with every difficulty, 
there is relief.” 
(QS. Al Insyirah: 5-6) 
 
 “Reality is merely an illusion, albeit a very persistent one.” 
(Albert Einstein) 
 
“Have a heart that never hardens, a temper that never tires, and a touch that 
never hurts.” 
(Charles Dickens) 
 
 
 
 
 
 
 
 
 
 
 
 
 
vi 
 
vi 
  
vii 
 
vii 
 
ACKNOWLEDGEMENT  
Assalamualaikum  Warrahmatullahi Wabarakaatuh 
Alhamdulillahirobbil‘alamin, all praises be to Allah SWT, the single power, 
the Lord of universe, for blessing and mercies so the researcher was able to finish this 
thesis entitled ―An Analysis of Bilingual Faculty Program at IAIN Surakarta in 
Academic Year Of 2016/2017‖. Peace be upon Prophet Muhammad SAW, the 
greatest leader and good inspiration of world revolution.  
The researcher is sure that this thesis would not be completed without the 
helps, supports, and suggestions from the several sides. Thus, the researcher would 
like to express her deepest thanks to all of those who had helped, supported and 
suggested her during the process of writing this thesis. This goes to: 
1. Dr. Mudhofir, S. Ag., M. Pd., the Rector of the State Islamic Institute of 
Surakarta. 
2. Dr. H. Giyoto, M. Hum., as the Dean of Islamic Education and Teacher Training 
Faculty. 
3. Dr. Imroatus Solikhah, M. Pd., as the Head of English Education Department. 
4. Novianni Anggraini, M. Pd., as the advisor for her guidance, precious advices and 
motivation for the researcher. 
5. All the lecturers and staffs in Bilingual Faculty Program at IAIN Surakarta for 
giving helps, kindness and cooperative for the researcher. 
viii 
 
viii 
 
6. 
ix 
 
ix 
 
 TABLE OF CONTENT 
 
TITLE  .................................................................................................................   i 
ADVISORS SHEET  .......................................................................................... ii 
RATIFICATION  ................................................................................................ iii 
DEDICATION  ................................................................................................... iv 
MOTTO  ............................................................................................................. v 
PRONOUNCEMENT  ........................................................................................ vi 
ACKNOWLEDGEMENT  ................................................................................. vii 
TABLE OF CONTENT  ..................................................................................... ix 
ABSTRACT  ....................................................................................................... xii 
LIST OF FIGURE  .............................................................................................. xiii 
LIST OF TABLE  ............................................................................................... xiv 
LIST OF APPENDICES  .................................................................................... xv 
CHAPTER I : INTRODUCTION  
A. Background of The Study  ............................................................... 1  
B. Identification of The Problem   ........................................................ 7 
C. Limitation of The Problem  ..............................................................  7 
D. Problem Formulation ....................................................................... 8 
E. The Objective of the Study .............................................................. 9 
F. The Benefit of The Study  ................................................................ 9 
G. Definition of Key Terms  ................................................................. 10 
CHAPTER II : REVIEW ON RELATED LITERATURE 
A. The Basic Concept of Bilingualism and Bilingual Education  ........  12 
1. Definition of Bilingualism  ....................................................... 12 
2. Definition of Bilingual Education  ............................................ 15 
a. Philosophy of Bilingualism  ............................................... 17 
b. Model of Bilingual Education  ........................................... 17 
x 
 
x 
 
c. Typologies of Bilingual Program  ...................................... 19 
B. Principles of Bilingual Education Program  ..................................... 21 
1. Assessment and Accountability  .................................................. 22 
2. Curriculum  .................................................................................. 25 
3. Instruction  ................................................................................... 26 
4. Staff Quality and Professional Development  ............................. 29 
5. Program Structure  ....................................................................... 31 
6. Family and Community  .............................................................. 33 
7. Support and Resources  ............................................................... 35 
C. Previous Related Study  ................................................................... 41 
CHEPTER III : RESEARCH METHODOLOGY 
A. Research Design  .............................................................................. 44 
B. Setting of The Research  .................................................................. 45 
C. Subject and Informant of The Research  .......................................... 46 
D. The Technique of Collecting Data  .................................................. 47 
E. The Trustworthiness of Data  ........................................................... 50 
F. Data Analysis  .................................................................................. 51 
CHAPTER IV  : RESEARCH FINDINGS AND DISCUSSIONS  ................... 54 
A. Research Findings  ........................................................................... 54 
1. The Implementation of Bilingual Faculty Program .................... 54 
a. Assessment and Accountability  ........................................... 54 
b. Staff Quality and Professional Development  ...................... 75 
c. Program Structure   ............................................................... 92 
B. Research Discussions   ..................................................................... 110 
a. Assessment and Accountability   .......................................... 111 
b. Staff Quality and Professional Development  ...................... 121 
c. Program Structure  ................................................................ 130 
CHAPTER V  : CONCLUSIONS AND SUGGESTIONS ................................ 139 
xi 
 
xi 
 
A. Conclusions   .................................................................................... 139 
B. Suggestions  ..................................................................................... 141 
BIBLIOGRAPHY  .............................................................................................. 143 
APPENDICES  ................................................................................................... 146 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
xii 
 
xii 
 
ABSTRACT 
 
Noviana Andriani. 2017. An Analysis of Bilingual Faculty Program at IAIN 
Surakarta in Academic Year of 2016/2017. Thesis. English Education Department. 
Islamic Education and Teacher Training Faculty. 
 
Advisor: Novianni Anggraini, M. Pd. 
 
Keywords: Bilingual, Bilingual Education.  
Bilingual education brings benefit on preparing students in demand of 
globalization, science and technology. Bilingual education program has been 
implemented in various level of school all over the world including IAIN Surakarta 
especially at Islamic Education and Teacher Training Faculty. The goal of this 
program is to improve the students‘ ability in speaking English actively at various 
event and occasion. The aim of this study is to describe how the implementation of 
bilingual program at IAIN Surakarta in year of 2016/2017 in terms of assessment and 
accountability, staff quality and professional development and also program structure 
by using Howard‘s theory (2007).  
This research belongs to descriptive qualitative research. The data source is 
obtained from informant and event as well as document by conducting interview and 
analyzing documentation. The informants are leader and staffs of the bilingual unit. 
The result shows that the implementation of bilingual program at IAIN 
Surakarta has worked well. Assessment has been conducted well and communicated 
transparently to support accountability process. The various professional 
development program are conducted to ensure staff quality. The findings show that 
the program has made improvement over years in designing program structure and 
refining model design of the program. The researcher suggests that the program 
should add time allocation for the instruction in order to get better achievement. 
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CHAPTER I 
INTRODUCTION 
A. Background of Study 
Bilingual education program is instruction in two languages and excludes 
programs where a second language (L2) is taught as a subject only (May et al, 
2004: 65-66). Generally speaking, bilingual education program involves two 
languages during the instruction. The key point of this program is that these two 
languages are used as the medium to deliver the material. This program is aimed 
at establishing students to become elite bi- or multi-linguals who are to use the 
target language in different contexts on the grounds that being competent 
bilinguals and graduates of secondary school levels are expected to survive in 
some globalization strands which require high English proficiency to make 
contacts with other people from different countries who come from social-cultural 
and linguistic backgrounds (Margana & Sukarno, 2009).  
According to Howard (2007: 2) the dual education program should apply 
the particular principles in order to realize the goal of the bilingual education 
program. The principles are organized into seven strands, reflecting the major 
dimension of program planning and implementation. These seven strands are (1) 
Assessment and Accountability, (2) Curriculum, (3) Instruction, (4) Staff Quality 
and Professional Development, (5) Program Structure, (6) Family and 
1 
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Community and (7) Support and Resources. Each strand is composed of several 
guiding principles related to the implementation of bilingual program. For 
example, the first principle in the Assessment and Accountability strand deals 
with the need for an infrastructure to support the accountability process such as 
data management system. 
Bilingual education program has been implemented in various level of 
school all over the world. Currently, a large majority of countries throughout the 
world offer some form of bilingual education either in public or private school 
settings (Cummins & Hornberger, 2008). In Indonesia, the implementation of this 
program refers to the Act of the Indonesian Republic Number 20 Year 2003 
Article 50 Verse 3 advocates that the Indonesian government and the local 
government should have at least a unit of education at all levels of education to be 
developed further as a unit having international standards of education. One of the 
universities in Indonesia that implement bilingual education program is IAIN 
Surakarta. This institute named this program as Bilingual Faculty Program. This 
program is required for the students of Islamic Education and Teacher Training 
Faculty (FITK).  
Based on the interview with the chief of bilingual unit, Suprapti, M. Pd. on 
Wednesday, January 11
th
 2017, a particular unit assigned to manage this bilingual 
program, there are two considerations for implementing this bilingual program in 
this faculty. Firstly, the presence of the academic need is thing to consider. This is 
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by the fact that from now on and forth, the students of a university or institute 
need to be able to master English language in demand of globalization, science 
and technology. Secondly, in preparation for raising the level toward university 
(State Islamic University), this institute must improve the quality of education and 
create qualified students in order to compete in globalization era.  
In the first consideration, English should be mastered by the students in 
demand of science and technology. This is because of almost science and 
technology are developed in abroad and written in English. This statement is 
supported by Crystal (2003:110) ―English is the medium of a great deal of the 
world‘s knowledge, especially in such areas as science and technology.‖ So, it is a 
must for students to master English language in order that the absorption of the 
latest science and technology run well. This faculty also include English becomes 
the compulsory subject to be taken. The inclusion of English as the compulsory 
subject in this faculty is considered by the fact that many textbook and references 
of the lectures are in English.  
At second consideration, improving the quality of education in demand of 
globalization is another thing to consider. One of the ways to realize this goal is 
establishing an international standardized college which includes raising the 
students‘ ability of speaking English. This is realizing the fact that to compete in 
globalization era people need to communicate with people from different country. 
Therefore, it is needed to master the global language which is English. This 
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consequently brings about the establishment of bilingualism which takes English 
as one of the target languages. English serves as the global language which is 
widely used as a means of communication practices both spoken and written in 
various fields such as technology, business and education. Crystal (1997) stated 
that the establishment of bilingualism which includes English and another 
language reaches 235 million people worldwide and that the two thirds of the 
children grow up in the environment of multilingualism. This suggests that 
English becomes the main concern of the establishment of being bilinguals across 
countries. In reference to the above issues, the faculty wants to ensure that all 
alumni can speak English after they graduate from this institute. This is also used 
to prepare all graduates to compete in MEA (Masyarakat Ekonomi ASEAN) 
which is an ASEAN economic integration in facing the free trade of ASEAN 
countries. 
To establish this bilingual faculty program, firstly the faculty did a research 
about the possibility of implementing bilingual program in this faculty. Along 
with the great result, it is decided to arrange a structured planning to implement 
bilingual program including designing a bilingual unit and recruiting the teachers. 
This program is implemented in a goal which is to make sure all the graduates of 
this faculty either from English department or non- English department can speak 
English actively.  
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Based on the observation on November 22nd, 2016 at IAIN Surakarta in 
bilingual faculty program, the researcher found that IAIN Surakarta is one of the 
state Islamic institutes that organize the bilingual program since 2015. This 
program is selected to improve the quality of education of IAIN Surakarta 
especially in speaking English. Since this program starting from 2015, so this 
program has been implemented in two academic years that are in 2015 and 2016. 
Therefore, it can be said that this bilingual faculty program is a new thing for this 
institute. Since it is the recent program, this must have pros and cons. This 
program also keeps doing the innovation to become a better program. For 
example, right now there is instructor to monitor the process of bilingual program 
directly, but in the implementation of this program there are some instructors that 
do not take a part in this monitoring process. 
 The students of this faculty must participate in this program for 2 years 
which start from third semester through sixth semester. This semester, the 
bilingual faculty program is required for the fourth and sixth semester students. 
There are total of 122 groups which 55 groups are from the fourth semester and 
67 groups are the sixth semester. Each group consists of 13- 15 students. This 
program is done in two days, Wednesday and Thursday. The fourth semester 
students should take this program on Wednesday whereas Thursday is for sixth 
semester students. Dealing with the infrastructure, there is no permanent class or 
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room to do the instruction. So, the instruction can be held everywhere around the 
Islamic Education and Teacher Training Faculty building.  
The teacher of this program is called tutor in which each group has a tutor 
to teach the students. The model of teaching is peer teaching. It can be said that 
the smarter students in speaking English train the less smart students to speak 
English. Therefore, both tutor and students can practice speaking English 
together. The tutors are required not only teach the material but also should 
manage their groups as well as possible to realize of the goal of bilingual faculty 
program which is speaking English fluently. Based on observation, tutors have 
the problem in managing the group. For example, when the tutor ask one student 
to present the task in English, the other students do not give intention to the 
students who present the task but they are busy with their own. There are also 
instructors that are asked to monitor the process of bilingual program.  
Each student should have a textbook from unit of bilingual program and it 
consists of the material should be learned. There is no clearly and certain 
assessment for the students‘ language proficiency. Assessment will be done in the 
end of the program that is on the end of every semester by doing such 
competitions like producing video and speech. The students are regarded passing 
this program if the students fulfill for at least 7 from 10 meeting required. Then, 
the students who pass this program are provided a certificate which is one of the 
requirements of final exam.  
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By studying the various concept and theories of bilingual education 
program, the researcher tries to analyze the bilingual faculty program 
implemented in IAIN Surakarta in terms of assessment and accountability, staff 
quality and professional development and program structure. Based on this idea, 
the researcher is interested the research by the title An Analysis of Bilingual 
Faculty Program at IAIN Surakarta in Academic Year of 2016/2017.  
 
B. Identification of The Problem 
Based on the background of the study, the researcher found some problems 
in terms of the implementation of bilingual faculty program at IAIN Surakarta, 
they are: 
1. There is no clearly and certain assessment to assess for each students‘ 
language proficiency. 
2. The application of peer tutor to teach each group of bilingual faculty program. 
3. The accountability of the instructors to the tutors and students. 
 
C. Limitation of The Problem 
In this research, the researcher makes a limitation of the problem in order 
to avoid the study of being too large in scope. Dealing with the focus of the 
research, the researcher limits the research on three principles suggested by 
Howard et al (2007). The principles are listed below: 
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1. Assessment and accountability 
2. Staff quality and professional development 
3. Program structure 
The researcher only focuses on three aspects in the implementation of bilingual 
faculty program at IAIN Surakarta because those aspects are the important things 
in implementing a bilingual program. Those three aspects show the program 
planning, implementation and evaluation process. The researcher also limits the 
research in the academic year of 2016/2017 only.  
 
D. Statement of Research Problem 
The problem to be faced in this research is: 
1. How is the assessment and accountability of bilingual faculty program at 
IAIN Surakarta in academic year of 2016/2017 based on Howard‘s theory 
about bilingual education? 
2. How is the staff quality and professional development of bilingual faculty 
program at IAIN Surakarta in academic year of 2016/2017 based on Howard‘s 
theory about bilingual education? 
3. How is the program structure of bilingual faculty program at IAIN Surakarta 
in academic year of 2016/2017 based on Howard‘s theory about bilingual 
education? 
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E. Objectives of The Study 
1. To know the assessment and accountability of bilingual faculty program at 
IAIN Surakarta in academic year of 2016/2017. 
2. To know the staff quality and professional development of bilingual faculty 
program at IAIN Surakarta in academic year of 2016/2017. 
3. To know the program structure of bilingual faculty program at IAIN Surakarta 
in academic year of 2016/2017. 
 
F. Benefit of The Study 
This study is expected to bring some benefits especially for researcher and 
for reader or tutor and stakeholder of the university commonly. The research 
benefits are: 
1. Theoretical Benefit 
Theoretically, this research is expected to be significance as an input in 
managing a program. Besides, this research will provide several references for 
developing the management of program. This research is also expected to give 
a profitable description for any further researcher who wants to investigate the 
same case. This study becomes helpful information and useful references to 
the next study.  
2. Practical Benefit 
a. For Researcher 
10 
 
 
 
The researcher expects to get additional information how to implement 
and manage a program well especially in bilingual program. Besides, the 
researcher is expected having a better understanding about part of program 
management.  
b. For the tutor 
The result of the study can be used as additional information in managing 
the program well. Furthermore, by knowing the result of the study, the 
tutors may maximize the supporting factors for managing the program and 
minimize the impeding factors for manage the program better.  
c. For the stakeholder of the university 
The result of this study becomes a reference for the stakeholder dealing 
with the implementation of a program. Moreover, it becomes a useful 
input to construct a further policy dealing with the management of 
program. The policy may cover various aspects such as curriculum, 
student, infrastructure, human resources and instruction. 
 
G. Definition of Key Terms 
The explanation of the terms in the context of this research are intended to 
understand the purpose of the title as well as directed to avoid misunderstanding 
in the interpretation of the title of this research. The explanation of these terms is: 
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1. Bilingualism 
Bloomfield (1935: 56) defined bilingualism as native-like control of two 
languages. Meanwhile, Baker (2001:2) observes that the term bilingualism is 
far from ‗simply being about two languages‘. Therefore, bilingualism refers to 
freely employing two languages as a medium of communication and doing 
code-switching practices from one language to another language when it is 
necessary. 
2. Bilingual Education  
Andersson and Boyer (1970:12) stated that bilingual education program is 
instruction in two languages and the use of those two languages as mediums 
of instruction for any part or, or all, of the school curriculum. Meanwhile, 
May et al (2004: 65-66) states that bilingual education program is instruction 
in two languages and excludes programs where a second language (L2) is 
taught as a subject only. Therefore, the term of bilingual education refers to 
applying two or more language as a means of instruction. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
 In this chapter, the researcher discuss about some theories, which underlies 
the study. The theories that are discussed in this chapter are theory of bilingualism 
and bilingual education program. The theories that will be discussed are as follows: 
 
A. The Basic Concept of Bilingualism and Bilingual Education 
1. Bilingualism 
The term bilingual education is closely related to bilingualism. The 
early linguists have tried to define bilingualism. Each linguist has their own 
argument in defining the term bilingualism which made an issue because the 
linguists have different perspective in defining it. For example, Bloomfield 
(1935: 56) tried to define bilingualism as a native-like control of two or more 
languages. In line with it, Haugen (1953) in Margana (2015) states that 
bilingualism refers to a speaker‘s native competence to utilize more than one 
language. Braun (1937) also cited in Margana (2015) argue that to become a 
bilingual, a speaker should master totally equal of two or more languages.  
Bloomfield‘s definition of ‗native-like‘ control of two languages 
indicates that only high level of language ability in two languages can be 
described as bilingualism. So, only a speaker having highest language 
12 
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competence in two languages can be classified as a bilingual. Besides, 
Haugen‘s definition also questioned because it being so broad that it can 
indicates any person who can make a meaningful utterance in more than one 
language. This might include a tourist, for example, who has memorized a 
number of phrases in a foreign language without understand the meaning and 
expression of it (May et al, 2004: 11).  
These early definitions are questioned by the moderate linguists, such 
as Baker, 2001 and May et al, 2004. In contrast to the early definitions, they 
argue that it is impossible to find the bilingual with totally equal mastery of 
two or more languages. As Baker (2001:2) observes, ―it is far from simply 
being about two languages‖. He also makes the distinction between 
bilingualism and monolingualism as following statement: 
Between the notions of complete bilingualism and complete 
monolingualism there are not only different shades of grey, 
but different shades of a great range of different colors. 
Deciding which colors must be included in definition and 
measurement and the strengths of the shades of color is a 
near impossible task. There are no definitive cut-off points 
to distinguish the bilingual from the monolingual (1988: 2). 
 
To define a bilingual is not simply a speaker who speaks two 
languages. This includes how a speaker reacts in the middle of communities 
with different languages. Therefore, the notion of bilingualism is closely 
related to the essential distinction between language ability and language use 
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or sometimes referred to as the different between degree and function. In 
addition, Blanc and Hummers (2000: 6) give the argument as follows: 
Bilingualism refers to the state of a linguistic community in 
which two languages are in contact with the result that two 
codes can be used in the same interaction and that a number 
of individuals are bilingual (societal bilingualism), but it 
also includes the concept of bilinguality (individual 
bilingualism). 
 
In support of this, May et al (2004: 11) also states that the definition of 
bilingualism cannot be distinguish between someone who speak two language 
or more, but only read and write in one (or none), as oppose someone who 
may listen and read a language but may not be able to speak or write in it. She 
also claims that defining a bilingual should considering the different contexts 
of the individual bilingualism. Further, defining bilingualism should regard to 
the complexity and variability of the individual.  
It can be concluded that bilingualism is not simply as possessing high-
level proficiency of two languages but it rather employing two languages as a 
means of communication and doing code-switching from one to another 
language according to the context of communication. Then, it is not only 
focus on the speaking skill of particular language, but it should took account 
of the four language skills including the receptive (reading; listening,) and 
productive (speaking; writing) skills.  
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2. Bilingual Education  
In basic definition, the term bilingual education program relates to the 
use of two languages as medium of classroom instruction (Anderson and 
Boyer, 1995). Moreover, May et al (2004: 65) claims that bilingual education 
involves instruction in two languages and excludes programs that the second 
language (L2) is taught as a subject only. In support of this, Cummins (2009: 
161) states that the basic feature of bilingual programs is that the languages 
are used to teach subject matter content rather than just the languages 
themselves. Therefore, the key point of bilingual education is that both 
languages must be used as the medium of instruction to deliver the material. 
As Baker and Prys-Jones (1998) in May et al (2004: 66) conclude ―if there is 
a useful demarcation, then bilingual education may be said to start when more 
than one language is used to teach content rather than just being taught as a 
subject by itself‖.  
Another key point of defining bilingual education relates to the goals 
and outcomes of the program given. Simply put, the aim of the program can 
be divided into two goals either to achieve, foster and/or maintain longer-term 
student bilingualism and biliteracy (additive bilingualism) or to shift students 
from bilingualism to monolingualism in the dominant language (subtractive 
bilingualism) (May et al, 2004: 66). This relates to the philosophy of bilingual 
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education program. Discussing this point, Janet Holmes gave his argument 
below: 
A bilingual education program is one intended to promote 
bilingualism either by the predominant use of a minority 
group language [that would not otherwise be maintained] or 
by the use of two languages as mediums of instruction in 
school. (Holmes, 1984:1) 
 
In support of this, May, et al. (2004: 69) suggests three main issues to 
further explain the bilingual education which includes (1) philosophy, (2) 
model, and (3) program as presented in the following figure. 
 
Philosophy of Bilingualism 
- Additive  
- Subtractive 
Bilingualism Model (described in terms of aims) 
- Transitional 
- Maintenance 
- Enrichment 
- ―Heritage‖ 
Programs 
Fundamental of Typical Contextual and Structural Features 
- Sociolinguistic Contexts 
- Use of Language at home, schools, and public 
- Language status as minority or majority language 
- Organizational factors 
- Social factor 
- Use of two languages in classroom 
- Teachers 
- The Number of Students 
Types of Bilingual Program    Types of Non-bilingual 
- bi-directional   -   Submersion 
- One direction   -  Sheltered Language 
- Immersion    -   ESL Pull-out 
- Transitional   -   Foreign Language 
- Maintenance 
- Partial Immersion 
Figure 1.1 
Key axes of bilingual education from May et al. (2004: 69) 
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a. Philosophy of Bilingualism 
In any bilingual program, there will be a philosophy of 
bilingualism as the foundation of it. This philosophy will either be 
additive or subtractive. Additive bilingualism refers to the value of adding 
another language to the students‘ existing language while subtraction 
bilingualism relates to the losing and replacing one language with 
another. Additive bilingual education program includes the program that 
teach in a minority or target language that is an L2. On the other hand, the 
aim of this subtraction bilingual education is to shift the bilingual students 
to the L2 as quickly as possible (May, et al, 2004: 70). This makes 
significantly less possible for students becoming bilingual and eventually 
loss the students‘ first language.  
b. Model of Bilingualism 
With the existing of additive and subtraction bilingualism, the 
classification of bilingual education can be created dealing with specific 
linguistic and educational aims of different bilingual education models. 
According to May, et al (2004: 72) bilingual education models are 
divided into three broad models. These are transitional models, 
maintenance models and enrichment models of bilingual education.  
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1) Transitional Model 
This kind of model uses the first language (L1) in the early 
stages of schooling but the aim is to shift students from the use of their 
L1 as quickly as possible toward the greater use of the second 
language (L2), in order to cope the academic goal. Simply put, this 
model utilize the first language in early instruction (around 1-2 year) 
before replace it with second language. This L1 is used as the bridge to 
the acquisition of L2.  
2) Maintenance Model 
The aim of this model is different from the previous model 
discussed. The aims are more complicated than before because it aims 
at maintaining the first language, strengthening the students‘ sense of 
cultural and linguistic identity and affirming their individual and 
collective ethnolinguistic rights. Therefore the language which is used 
in instruction will be predominantly in L1 or equal between L1 and 
L2. This is because again the aim of the program is to maintain the L1 
and facilitate the acquisition of L2. 
3) Enrichment Model 
This kind of model is closely related to maintenance bilingual 
program. If the previous model is aimed at maintaining the L1, the 
latter model is generally associated with teaching majority language 
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students through a minority target language. The emphasis in 
enrichment model is not only the realizing of bilingualism but also 
maintaining the existence of the minority language. Further, the 
purpose of this model is not only maintenance but also development 
and extension of the minority languages, cultural pluralism and 
integrated national society based on autonomy of cultural groups‘.  
c. Types of Bilingual Program 
As discussing above that the key point of bilingual education is the 
use of two or more languages either the first or second language as the 
medium in instruction to deliver the content of curriculum. In term of the 
types of languages, the target language (L2) will be predominantly used in 
classroom communication. Realizing the fact that the teacher utilize both 
L1 and L2 in instruction, the following present some models of bilingual 
education: 
1) Submersion 
The target language is predominantly used in teaching and 
learning process. Therefore, this emphasizes the great acquisition of 
target language (L2). The language minority students are temporarily 
allowed to use their first language, and they are often being taught 
through their L1, until they are thought to be proficient enough in the 
majority language to cope in mainstream education.  
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2) Sheltered Instruction 
This model is often called ‗structured immersion‘. This 
program is for minority language students conducted in the majority  
language. The first language is not developed but is replaced by the 
majority language. Brisk (1998) in Baker (2001: 195) claims that 
teacher in structured immersion program should use a simplified form 
of the majority language and may accept contributions from children 
in their home language.  
3) Transitional Model 
The aim of this program is to increase use of the second 
language in the classroom while decreasing the use of the first 
language proportionately. Thus, this program allows the use of first 
language when the students have less proficiency of the second 
language. Then, along with the development of the ability of L2, the 
students are emphasized to use the L2 in teaching and learning 
process. 
4) Immersion Model 
Immersion education is a bilingual program that emphasizes 
the use of the second language rather than the first language in 
teaching and learning process. The aim of this program is enable the 
students to attain functional bilingualism in the particular languages 
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concerned by the time they finish high school (Hamers and Blanc, 
2000). 
5) Maintaining Development and Traditional Language 
This program is kind of program in which minority students 
are taught through the medium of two languages, a heritage language 
and majority language. The goal of this program is completely 
bilingualism. The teacher will usually use the heritage language as a 
means of instruction for between 50-90% of the time.  
6) Two-Way Immersion 
This program includes native speaker of L2 and native speaker 
of L1 with the equal proportion. The aim of this model is to facilitate 
students to acquire L2 and L1 as students have different first language. 
In support of this, Lindholm-Leary (2001) concludes ―the Two-Way 
programs are effective in promoting high levels of language 
proficiency, academic achievement and positive attitudes to learning in 
students‖. 
 
B. Principles of Bilingual Education Program 
According to Howard, et al (2007: 1) the dual education program refers to 
any program that provides literacy and content instruction through two languages 
and promotes bilingualism and biliteracy. They also claim that it should apply the 
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certain principles in order to realize the goal of the bilingual education program. 
The principles are organized into seven strands, reflecting the major dimensions 
of program planning and implementation. These seven strands are: 
1. Assessment and Accountability 
Assessment becomes one of significant part in bilingual program. This 
becomes important because assessment can be an instrument to shape or 
monitor the school instructional program. This assessment is also used to 
evaluate the current process. Further, this is also important to disaggregate the 
data to identify and solve issues of curriculum, assessment and instructional 
alignment and for accountability purposes. Therefore, the effective assessment 
should align with the school‘s visions and goals and is also relevant with the 
curriculum and related standards (Montecel & Cortez, 2002 in Howard et al, 
2007: 8). Since it takes an important role for both accountability and 
evaluation process, it requires a data management system that records the 
students‘ progress over time. Howard et al (2007: 52-61) suggests guiding 
 principles for bilingual education dealing with assessment and accountability 
as follows: 
a. The program creates and maintains an infrastructure that supports an 
accountability process. 
1) The program has developed a data management system for tracking 
student data over time. 
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2) Assessment and accountability action plans are developed and 
integrated into program and curriculum planning and professional 
development. 
3) Personnel are assigned to assessment and accountability activities. 
4) Staffs are provided ongoing professional development opportunities in 
assessment and accountability. 
5) The program has an adequate budget for assessment and 
accountability. 
b. Student assessment is aligned with state content and language standards, 
as well as with program goals, and is used for evaluation of the program 
and instruction. 
1) The program engages in ongoing evaluation. 
2) Student assessment is aligned with classroom and program goals as 
well as with state standards. 
3) Assessment data are integrated into planning related to program 
development. 
c. The program collects a variety of data, using multiple measures, that are 
used for program accountability and evaluation 
1) The program systematically collects data to determine whether 
academic, linguistic, and cultural goals are met. 
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2) The program systematically collects demographic data (ethnicity, 
home language, time in the United States, types of programs student 
has attended, mobility, etc.) from program participants. 
3) Assessment is consistently conducted in the two languages of the 
program. 
d. Data are analyzed and interpreted in methodologically appropriate ways 
for program accountability and improvement. 
1) Data are purposefully collected and subject to methodologically 
appropriate analysis. 
2) Achievement data are disaggregated by student and program variables 
(native language, grade level, student background, program, etc.). 
e. Student progress toward program goals is systematically measured and 
reported. 
1) Progress is documented in both programs languages for oral 
proficiency, literacy, and academic achievement. 
2) Student progress is measured on a variety of indicators. 
f. The program communicates with appropriate stakeholders about program 
outcomes. 
1) Data are communicated publicly in transparent ways that prevent 
misinterpretations. 
2) Data are communicated to stakeholders. 
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3) Data are used to educate and mobilize supporters. 
2. Curriculum 
Educational program is closely related to the curriculum. It is because 
the content of delivered materials is from curriculum. So, it can be said that 
curriculum is the basis of the instruction. In term of dual language program, 
because the visions and goals are related to bilingualism, the language 
objectives should be incorporated into the curriculum planning and literature 
should be developed across the curriculum. Dealing with curriculum, 
bilingual education program should consider these principles below (Howard 
et al, 2007: 62-67). 
a. The curriculum is standards-based and promotes the development of 
bilingual, biliterate, and multicultural competencies for all students. 
1) The curriculum meets or exceeds district and state content standards 
regardless of the language of instruction. 
2) The curriculum includes standards for first and second language 
development for all students. 
3) The curriculum promotes equal status of both languages. 
4) The curriculum is sensitive to the cultural and linguistic backgrounds 
of all students.  
b. The program has a process for developing and revising a high quality 
curriculum. 
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1) There is a curriculum development and implementation plan that is 
connected to state and local standards. 
2) The curriculum is based on general education research and research on 
language learners. 
3) The curriculum is adaptable. 
c. The curriculum is fully articulated for all students. 
1) The curriculum builds on linguistic skills learned in each language to 
promote bilingualism. 
2) Instruction in one language builds on concepts learned in the other 
language. 
3) The curriculum is coordinated within and across grade levels. 
4) The curriculum is coordinated with support services such as English as 
a second language. 
3. Instruction 
An effective instruction requires positive interaction of teacher and 
students. The teacher should have the ability to set such condition in order to 
establish positive classroom environment. Wenglinsky (2000) in Howard et al 
(2007:12) claims that a good instruction can be determined by the students‘ 
outcomes regardless of the model and method which is used. However, 
indicators for good instruction in bilingual program are more complicated 
since there are additional goals dealing with bilingualism competence. To 
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meet the great bilingual education program, Howard, et al (2007: 68-75) 
suggests these following guiding principles deal with instructional terms: 
a. Instructional methods are derived from research-based principles of dual 
language education and from research on the development of bilingualism 
and biliteracy in children. 
1) Explicit language arts instruction is provided in both program 
languages. 
2) Academic content instruction is provided in both program languages. 
3) The program design and curriculum are faithfully implemented in the 
classroom. 
4) Instruction incorporates appropriate separation of languages according 
to program design. 
5) Teachers use a variety of strategies to ensure student comprehension. 
6) Instruction promotes metalinguistic awareness and metacognitive 
skills. 
b. Instructional strategies enhance the development of bilingualism, 
biliteracy, and academic achievement 
1) Teacher integrates language and content instruction. 
2) Teachers use sheltered instruction strategies, such as building on prior 
knowledge and using routines and structures, to facilitate 
comprehension and promote second language development. 
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3) Instruction is geared toward the needs of both native speakers and 
second language learners when they are integrated for instruction. 
4) Instructional staff incorporates technology such as multimedia 
presentations and the Internet into their instruction. 
5) Support staff and specials teachers coordinate their instruction with the 
dual language model and approaches 
c. Instruction is student-centered 
1) Teachers use active learning strategies such as thematic instruction, 
cooperative learning, and learning centers in order to meet the needs of 
diverse learners. 
2) Teachers create opportunities for meaningful language use. 
3) Student grouping maximizes opportunities for students to benefit from 
peer models. 
4) Instructional strategies build independence and ownership of the 
learning process 
d. Teachers create a multilingual and multicultural learning environment. 
1) There is cultural and linguistic equity in the classroom. 
2) Instruction takes language varieties into consideration. 
3) Instructional materials in both languages reflect the student population 
in the program and encourage cross-cultural appreciation 
 
29 
 
 
 
4. Staff Quality and Professional Development 
Teacher takes a significant part in teaching learning process. Not only 
deliver the material, teachers are expected having the ability to manage the 
classroom environment. Therefore, it is common that teacher must have high 
level of knowledge relating to subject, instructional strategies and assessment. 
These requirements will determine the students‘ outcomes. In other words, the 
way the teachers teach and manage the classroom will determine the learning 
outcomes.  
Dealing with bilingual program, teachers must possess additional 
features such as language teaching certificates and training with appropriate 
language instructional strategies and models (Cloud et al, 2000 in Howard et 
al, 2007: 18). These features are important to consider in recruitment process 
and professional development. In term of professional development, teacher 
must be trained in second language so that they fully understand how 
languages are learned into their teaching. Besides, the teachers must use 
pedagogy methods and choose which fit with the goals and the need of the 
students. These following principles are terms should be considered when 
hiring the teacher and staffs for bilingual education program (Howard, et al, 
2007: 76-85). 
a. The program recruits and retains high quality dual language staff. 
1) Recruiting plan exists. 
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2) Selection of new instructional, administrative, and support staff takes 
into consideration credentials and language proficiency. 
3) Staff members receive support. 
4) Retaining quality staff is a priority. 
5) Staff evaluations are performed by personnel who are familiar with 
dual language education. 
b. The program has a quality professional development plan. 
1) A long-term professional development plan exists that is inclusive, 
focused, and intensive. 
2) Action plans for professional development are needs-based, and 
individual staff plans are aligned with the program plan. 
3) Professional development is aligned with competencies needed to 
meet dual language program standards. 
4) All staffs are developed as advocates for dual language programs. 
c. The program provides adequate resource support for professional 
development. 
1) Professional development is supported financially. 
2) Time is allocated for professional development 
3) There are adequate human resources designated for professional 
development. 
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d. The program collaborates with other groups and institutions to ensure staff 
quality. 
1) The program collaborates with teacher and staff training programs at 
local universities. 
2) Program staff partner with professional organizations 
3) Program staff engages in networking with staff from other programs. 
5. Program Structure 
Program structure can be said as the framework and outline of a 
program. It covers not only the vision and goal but also mechanism of the 
program. This term is one of the determinants of the success in bilingual 
program. Several characteristics associated with high-quality schools and 
programs have emerged. These characteristics include vision and goals, 
equity, leadership, and processes for model design, including planning, 
implementation, and refinement. Dealing with program design and 
structure, Howard, et al (2007: 84-91) suggests some guiding principles in 
order that bilingual education attains the goals of bilingualism as follows: 
a. All aspects of the program work together to achieve the goals of additive 
bilingualism, biliteracy, and cross-cultural competence, while meeting 
grade-level academic expectations. 
1) There is a coordinated plan for promoting bilingualism and biliteracy. 
2) There is a coordinated plan for promoting cross-cultural competence 
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b. The program ensures equity for all groups. 
1) All students and staff have appropriate access to resources. 
2) The program promotes linguistic equity. 
3) The program promotes cultural equity. 
4) The program promotes additive bilingualism 
5) Whether the dual language program is a whole-school program or a 
strand within a school, signs and daily routines (e.g., announcements) 
reflect bilingualism and multiculturalism 
c. The program has strong, effective, and knowledgeable leadership. 
1) The program has leadership. 
2) Day-to-day decision making is aligned to the overall program vision 
and mission, and includes communication with stakeholders. 
3) Leaders are advocates for the program. 
d. The program has used a well-defined, inclusive, and defensible process to 
select and refine a model design. 
1) Sufficient time, resources, and research were devoted to the planning 
process. 
2) The planning process included all stakeholders (teachers, 
administrators, parents, community members). 
3) The program meets the needs of the population. 
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4) The program design is aligned with program philosophy, vision, and 
goals 
e. An effective process exists for continual program planning, 
implementation, and evaluation. 
1) The program is adaptable. 
2) The program is articulated within and across grades. 
6. Family and Community 
Another important feature of effective programs is the incorporation of 
parent and community involvement and collaboration with the school 
(Berman et al., 1995 in Howard, 2007: 36). This also show that is hard to 
attain the goal of language education with the school contribution only. It is 
needed contribution from family and community to realize of the language 
acquisition because language will be easy to learn when we practice and use it 
naturally.  
The successful bilingual education cannot be separated by the 
existence of family and community supports. Howard, et al (2007: 91-94) 
state some principles that should be considered for implementing bilingual 
education program as follows: 
a. The program has a responsive infrastructure for positive, active, and 
ongoing relations with students‘ families and the community 
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1) There is a staff member designated as liaison with families and 
communities associated with the program. 
2) Office staff members have bilingual proficiency and cross-cultural 
awareness. 
3) Staff development topics include working equitably with families and 
the community. 
b. The program has parent education and support services that are reflective 
of the bilingual and multicultural goals of the program 
1) The program incorporates ongoing parent education that is designed to 
help parents understand, support, and advocate for the program. 
2) The program meets parents‘ needs in supporting their children‘s 
education and living in the community. 
3) Activities are designed to bring parents together to promote cross-
cultural awareness. 
4) Communication with parents and the community is in the appropriate 
language 
5) The program allows for many different levels of participation, 
comfort, and talents of parents. 
c. The program views and involves parents and community members as 
strategic partners. 
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1) The program establishes an advisory structure for input from parents 
and community members. 
2) The program takes advantage of community language resources 
7. Support and Resources 
Beside the principles above, there is another important part of 
bilingual education program, which is support and resources. The support can 
be funding, materials, teacher training, program model, planning and parent 
involvement. Besides, administrative support includes strong support for the 
program by the school district and the local Board of Education (Troike, 1986 
in Howard, 2007: 38). The support from school district and the local Board of 
Education is very important since it can support not only in term of 
facilitation and funding but also legal status of this bilingual program.  
Howard, et al (2007: 95-100) suggest guiding principles for bilingual 
education dealing with supports and resources as follows: 
a. The program is supported by all program and school staff. 
1) Administrators are knowledgeable about and supportive of the 
program and provide leadership for the program. 
2) Teachers and staff are knowledgeable about and supportive of the 
program and provide leadership for the program. 
b. The program is supported by families and the community. 
1) The program communicates with families and the community. 
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2) Families and community members are knowledgeable about and 
supportive of the program and provide leadership and advocacy for 
the program. 
c. The program is adequately funded. 
1) Funding allocations match the goals and objectives of the program. 
2) Funding provides sufficient staff, equipment, and materials to meet 
program goals and objectives. 
d. The program advocates for support. 
1) The program seeks the tangible support of the state, district, school 
board, and local business community. 
2) The program engages in public relations activities to promote the 
program to a variety of audiences (e.g., publicizing assessment results 
or outside recognition). 
3) The program participates in coalitions of similar programs. 
4) Program staff network to strengthen support for dual language 
education. 
5) The program advocates for funding based on its needs. 
e. Resources are distributed equitably within the program, school, and 
district. 
1) The dual language program has equitable access to state, district, and 
school resources. 
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2) Equal resources exist in both languages within the dual language 
classroom and in school-wide facilities (e.g., library, computer lab, 
parent center, science lab). 
In addition, May et al (2004: 118) also propose some indicators of good 
practice that can be used as self-reflection of the implementation of bilingual 
program. This approach to bilingual/immersion education is based and described 
by Cummins (2000) as one of Research-Policy-Practice. Such an approach 
requires first highlighting key theoretical principles or hypotheses in the research 
literature that have been identified as contributing to effective bilingual policy and 
practice and then judging or measuring these principles in relation to their 
congruence with available empirical research data. These indicators of good 
practice are listed below: 
1. Wider School Environment 
Dealing with school environment, a bilingual program should meet 
these following terms: 
a. An additive approach to bilingualism. 
b. Effective and informed leadership at school level and appropriate 
administrative support. 
c. An active commitment to equality. 
d. Positive teacher-student and student-student (L1/L2) relationships. 
e. Cooperative learning and teaching approaches. 
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2. Teachers 
The requirements of teacher in bilingual program are more 
complicated. The teacher in bilingual education program need: 
a. Native or near-native fluency in both languages. 
b. To understand the research and theory underpinning bilingual 
education generally, and their approach/model in particular. 
c. To understand second language development (e.g. the distinction 
between conversational competence and academic literacy). 
d. To have appropriate instructional strategies for L2 learners. 
e. Professional development support in bilingual education and 2nd 
language development. 
f. Access to appropriate language assessment resources, and consistent 
and regular training and support in them. 
g. Training/awareness of/commitment to bicultural/multicultural and 
educational equity. 
h. Training in cooperative learning and teaching approaches. 
3. Instructional Design 
Dealing with the design of instruction, an effective bilingual education 
program should meet these following terms: 
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a. Duration of the bilingual/immersion program needs to be at least 6 
years at primary school level in order for students to reach bilingual 
threshold level for the cognitive. 
b. A 50% minimum of target/minority language use as the language of 
instruction is essential. 
c. The higher the target/minority language use, particularly in the early 
grades, the more fluent students will eventually be in the target 
language.  
d. Literacy should begin in the target/minority language, although the 
timing of the subsequent introduction of the L1 and specific teaching 
of it, will vary. 
e. Students need to be introduced to the target language initially via 
context embedded/scaffolded approaches to teaching and learning. 
f. More cognitively extending/demanding language input also needs to 
be introduced over time in order to develop academic language 
proficiency in the L2. 
g. Some explicit language teaching instruction is required for both the 
target language and the students‘ L1 in order to achieve academic 
language proficiency in both languages. 
h. Separation of languages of instruction for particular learning episodes 
is crucial. 
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4. Home/School Relationships 
Studies have shown that environment of home/school is important in 
realizing of the goal of bilingual program. Therefore, the effective bilingual 
program should have: 
a. Strong community support. 
b. Strong parental involvement. 
c. Strong central educational agency resourcing and support. 
5. Wider Language Education Policy 
To meet indicators of good practice, an effective bilingual program 
should have: 
a. A research-informed approach to bilingual/immersion education. 
b. A consistent approach to bilingual/immersion education across sectors, 
and in relation to different student/language groups. 
c. Additional funding for team teaching approaches in 
bilingual/immersion contexts, particularly where the teacher‘s level of 
fluency in first language needs further extension and support. 
d. The establishment and funding of specialist pre-service 
bilingual/immersion teacher education program which incorporate 
initial the first language training and additional teacher training in 
bilingual education methodology and 2nd language development. 
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e. Further funding support for existing in-service teacher training in first 
language proficiency and specialist bilingual and 2nd language 
teaching and learning. 
f. Assessment of educational outcomes for students in 
bilingual/immersion contexts to be cognizant of, and appropriate to, 
such language learning contexts. 
g. Funding directed towards those programs with features that research 
has highlighted are associated with the most effective 
bilingual/immersion program. 
h. Funding allocation of bilingual/immersion program could be made 
dependent on the ‗readiness‘ of schools to implement and sustain 
effective bilingual/immersion program. 
i. A wider information strategy to be developed and made available to all 
interested parties – teachers, students, parents, policy-makers and 
politicians. 
C. Previous Related Study 
Previous study is aimed to be a scientific need that is useful to give the 
clearness and limitation of information understanding that is used and searched 
through references to get the relevant data for research. In this research, the 
researcher refers to some previous references, they are: 
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1. The similar research has been done by Fitria (UNS, 2012) entitled ―Evaluasi 
Program Kelas Bilingual SMP Negeri 1 Selogiri Wonogiri Tahun Pelajaran 
2011/2012‖  
2. The similar research also has been done by Magdahalena Tjalla (STAIN 
Parepare, 2015) entitled ―Reviewing Bilingual Education Program‖. 
3. The similar research also has been done by Margana (UNY, 2015) entitled 
―Establishing English-Indonesian Bilinguals In Indonesia: From Theory To 
Practice” 
In the research of Fitria, the researcher examined more on the evaluation 
of bilingual program which is employ context, input, process, product (CIPP) 
model. The result of this research shows that the use of CIPP model in bilingual 
program of SMP 1 Negeri Selogiri, Wonogiri has run well and has developed 
each year. The stakeholder has made some effort to improve the quality of this 
bilingual program. 
In the research of Magdahalena Tjalla, the researcher examined more on 
revealing the benefits of bilingual program in which English and the native 
language of the students are thought to learn subjects in classrooms. The result of 
this research show that bilingual program in the United State of America was 
done to maintain and protect cultural diversity of a great immigrant in America 
who spoke English as the second language. This study also showed that bilingual 
program in Asia is considered crucial by the government to make their people 
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able to compete in international scope in field of business, education, politics, and 
tourism. In Indonesian schools, bilingual program is in form of teaching several 
subjects such as science and mathematics in English and the other subjects is 
taught in Indonesian. The final goal of bilingual program in Indonesia is to raise 
the standard of educational system. To achieve the goal, government tried to set 
up some model schools and supported the other schools to become model schools. 
Whereas the research by Margana take much interest in exploring a 
theoretical framework of the establishment of bilingualism in Indonesia followed 
by two types of modes (nature-oriented and nurture-oriented models) which have 
been conducted in Indonesia. The result showed that the establishment of English-
Indonesian bilinguals have to be taken into account by some related parties on the 
grounds that it is justified by convincing theories which strongly urge that the 
establishment of English-Indonesian bilinguals confer a great number of 
advantages in terms of the development of language attainment, cognitive 
development, intercultural awareness, concept mediation across language, and 
others. 
All above researchers have different focus of the research but they are 
discussed the same topic that is about the implementation of bilingual education 
program. So, from these researches, the researcher can compare the theory used in 
all those researches.  
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CHAPTER III 
RESEARCH METHODOLOGY 
 
In chapter three, the researcher discusses research methodology covering The 
Research Design, The Setting of The Research, Subject and Informant of The 
Research, The Technique of Collecting Data, The Trustworthiness of Data, and The 
Data Analysis. 
 
A. The Research Design 
This research belongs to a descriptive qualitative research. It means that 
this research employed the descriptive and qualitative method of analysis. 
Sugiyono (2009: 20) states that the collected data in qualitative research is in 
form of words or pictures rather than numbers. Qualitative research is a research 
which is based on descriptive data that does not make (regular) use of statistical 
procedure. According to him, qualitative research is based on efforts to build 
object views that is searched accurately, formed by words, holistic picture and 
complicated.  
Descriptive qualitative research is a kind of method in which the 
researcher collect, classifies, analyses the data, interpreting them and finally 
drawing the conclusion (Surakhmad, 1991: 139). The main characteristic of this 
research is to give attention to the present time of an event or the actual problems 
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that are investigated, accompanying with an adequate rational interpretation. In 
this research, the researcher focused on the implementation of bilingual program 
in terms of assessment and accountability, staff quality and professional 
development and program structure in academic year of 2016/2017. 
 
B. Setting of The Research 
This research was conducted in IAIN Surakarta which is located at Jl. 
Pandawa, Pucangan, Kartasura, Sukoharjo, JawaTengah, 57169. IAIN Surakarta 
is one of the institutes in Surakarta that implements bilingual program for the 
students of Islamic Education and Teacher Training Faculty. This faculty has 
implemented this program in 2 year academic. It can be said that it is a recent 
program for the students of this faculty. The main goal of this program is to 
increase the students‘ ability of speaking English. Through this program, the 
faculty expects that all entire graduates can speak English actively. Therefore, it is 
needed high quality of bilingual program to attain to the goal.  
This research was conducted in academic year of 2016/2017. The 
complete time setting of this research includes pre-observation, designing 
proposal, seminar proposal, collecting data, consulting and writing thesis report 
stated in table below: 
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Table 1.1 Time Setting of the Research 
 
Schedule 
Month 
Jan Feb Mar Apr May Jun Jul 
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
Pre 
observation 
                            
Design 
Proposal 
                            
Proposal 
Seminar 
                            
Collecting 
Data 
                            
Consulting                             
Writing 
thesis report 
                            
 
C. Object and Informant of The Research 
The object and informant of this research are: 
1. Object 
The object of this research is Bilingual Faculty Program at IAIN Surakarta. 
2. Informant 
Informant in descriptive qualitative research is often called a 
respondent, which means people who give the information for the research. In 
this research, the informants are the Dean of the Islamic Education and 
Teacher Training Faculty (to get information about the history of bilingual 
faculty program), the leader of bilingual unit (to get information about 
assessment and accountability, staff quality and professional development and 
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program structure), the secretary of the bilingual faculty program (to get the 
additional information of bilingual faculty program), and other informants that 
give the information about Bilingual faculty program in IAIN Surakarta.  
 
D. The Technique of Collecting Data 
To get the valid data, the researcher must use several techniques of 
collecting the data and is also supported by the research instrument that will help 
the researcher to collect the valid and systematic data. Here, the researcher will 
describe how the researcher collects the data and the related instruments that 
support the researcher in collecting the data. 
1. The Research Instrument 
The instrument of this research is the researcher because this kind of 
this research is descriptive qualitative research. Nasution (1992: 55) stated 
that in this kind of research, the researcher is the main instrument. The 
researcher herself is the main tool to get the information of the data for this 
research. 
In the process of collecting the data, the researcher also used some 
additional instruments to obtain the systematic data. The researcher used the 
theory of indicators and guiding principles in bilingual program suggested by 
Howard, et al (2007). Moreover, recording equipment, field note book, 
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interview guidance and camera are also used in this research to ease in 
collecting the data. 
2. Procedure 
According to Creswell (2009: 178), the data collection steps involve 
(a) setting the boundaries for the research, (b) collecting the information 
through observations, interview, documents and visual materials, and (c) 
establishing the protocol for recording information. It means that in data 
collection, the three steps used to collect the information are observation, 
interview, documentation and visual materials, and deciding the protocol of 
information record.  
From the explanation above, the technique which researcher used in this 
research is as follows: 
a. Interview 
Interview is such making dialogue with certain people and 
purpose. Creswell (2014: 239) states that in qualitative interview, the 
researcher conducts face-to-face interviews with participant, telephone 
interview or engages in focus interview.  
To get the valid and systematic data, the researcher conducted 
some interviews with the Dean of FITK and also some staffs of this 
bilingual faculty program. In this research, the researcher employed semi-
structured interview which the researcher asked some systematic questions 
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to the informants related to the research. The question has been prepared 
by researcher before conducted the interview. In addition, during the 
interview session, the researcher constructed the question more to get the 
complicated information by researcher herself. This technique was used to 
know the implementation of bilingual program in terms of assessment and 
accountability, staff quality and professional development and program 
structure. 
b. Documentation 
Another method to collect the data is documentation. Several 
documents are taken to answer the research question. According to Sutopo 
(2006:  80), documentation is a source of data which is used to get some 
information and to check the validity of the data. The documentation may 
be public documents (e.g., newspapers, minutes of meetings, official 
reports) or private documents (e.g., personal journals and diaries, letters, 
e-mails) (Creswell, 2014: 240). 
The documents in this research were all those concerning the 
implementation of bilingual program such as instructional material and 
also documents from official web of IAIN Surakarta such as all rules, 
announcements and policy of this bilingual program.  
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E. The Trustworthiness of Data 
In analyzing the data, researcher also needs to check and analyze the 
validity of the data sources to get the valid data. The researcher must use the 
relevant technique of data analysis to check the data validation of a data 
scientifically and responsibly. To get the validity and reliability of the research, 
the researcher uses triangulation. According to Moloeng (2004: 178), 
triangulation is a technique of data analysis which is benefited something out of 
data itself in order to check the result of data or as a data comparer. This 
statement is supported by Norman Denzin (2000:391) that suggest different type 
of triangulation as follows: 
1. Source triangulation: the use of variety of data source in a study. 
2. Investigator triangulation: the use of several different researches or evaluation 
3. Theory triangulation: the use of multiple theory to study a single sent of data 
4. Methodl triangulation: the use of multiple method to study a single problem 
In this research, the researcher used source triangulation and method 
triangulation. Source triangulation was used to compare and recheck the 
validation of information which was the time and the tool collection was 
different. In other words, source triangulation was aimed at comparing the data 
from the one informant to another. Meanwhile, method triangulation means that 
in checking the data validation of a problem, researcher has to compare some 
methods of collecting data (interview and documentation) in order that the data 
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collection is in the same place and portion. If there is a difference of data 
validation, researcher has to find and look for why the data is different, then 
researcher must confirm to informants of the research. 
 
F. The Data Analysis 
In qualitative research, data analysis technique was directed to answer the 
research question by analyzing the data gathered from various technique of 
collecting data. Miles and Huberman (1994: 10) stated that data analysis is 
consisting of three concurrent flows of activity; data reduction, data display and 
conclusion drawing/verification. In addition, data analysis in qualitative research 
is an on-going activity that occurs throughout the investigate process rather that 
after process. By principles, data analysis of qualitative research is done together 
with the process of data collecting.  
To analyze the data, the researcher used the theory of principles and 
indicators in bilingual education program suggested by Howard, et al (2007). The 
principles were limited from seven strands into three specific strands. They were 
assessment and accountability, program structure, and staff quality and 
professional development.  
This research used the technique of analysis data which is suggested by 
Miles and Huberman. This technique consists of three events: (1) data reduction, 
(2) displaying data, and (3) conclusion of the data.  
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1. Data Reduction 
Reduction of data is done as a process of selecting, focusing, 
shortening and abstracting the data collected from the research location (Miles 
and Huberman, 1994:10). This process aims at reducing, shortening and 
rejecting which one is important data and which is not. The data reduced in 
this research were data found in the interview transcript. The researcher 
selected and ignored the data which has no relation to implementation  of 
bilingual program in terms of assessment and accountability, staff quality and 
program structure of the bilingual program which is based on indicators 
suggested by Howard, et al (2007). 
2. Data Display 
Data display is an organized, compressed, assembly of information 
that permits conclusion drawing and action (Miles and Huberman, 1994:11).  
The researcher displayed the data systematically in form of description. The 
research findings in data display were described systematically according to 
theory of principles and indicators in bilingual program suggested by Howard, 
et al (2007). The data only focused on assessment and accountability, staff 
quality and development and program structure. By displaying the data the 
researcher considered what must to do, she could analyze or take action based 
on her understanding.  
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3. Conclusion of data 
This is the last step of data analysis which is drawing conclusion or 
interpretation. Conclusions are verified as the analysis proceeds (Miles and 
Huberman, 1994:11). In this research, conclusion was drawn continuously 
throughout the course of the research. In this step, researcher made a 
formulation of proportions related with the logical principal, becomes the 
proportion as the finding of research, and then does so deep analysis to the 
data for times. For the next step, researcher reports the finding in detail that 
shows the new finding different from the other research. Based on the 
explanation above, it can be drawn as figure below: 
 
 
 
 
 
 
 
Figure 1.2 
Data Analysis of Interactive Model from Miles and Huberman (1994: 12) 
 
 
Data 
collection  Data 
display 
Data 
reduction Conclusion: 
drawing/verifying 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Research Findings 
1. The implementation of Bilingual Faculty Program of IAIN Surakarta 
The researcher tried to describe in detail implementation of the 
program dealing with assessment and accountability, staff quality and 
professional development and program structure according to Howard‘s 
theory about principles of bilingual program below: 
a. Assessment and accountability  
1) The program creates and maintains an infrastructure that supports an 
accountability process. 
a) The program has developed a data management system for 
tracking student data over time. 
A data management system existed for tracking students‘ 
data over time, but it is only partially. It means that the bilingual 
faculty program at IAIN Surakarta only developed system of 
management data that is used to track the ability of speaking 
English excluding the demographic data. The source of the data for 
data management system was data from placement test. Through 
the placement test, the program got the students‘ scores dealing 
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with ability in speaking English. Those scores were then used as 
the reference toward the development of the students in every 
semester. The data were saved and used to evaluation process in 
every semester.  
The bilingual program provided list of student score for each 
group. It is used as a tool for tutors as their responsibility toward 
the bilingual unit about the learning process of bilingual program. 
This list consisted of the name of the students and also their scores. 
These scores were based on the activity in every single meeting.  
 “Our management data uses the first data from all students 
for placement test. Then, every placement test will result 
such score which will be used as reference for future test. 
Next, the program monitors the development of the students 
in the next semester. This will be applied also for new 
students in first semester. Therefore, placement test will be 
also applied to the new students of FITK for joining 
bilingual program. Then, the data from placement test will 
be saved and used for evaluation process in every 
semester.”(Interview with program secretary LF on 
Thursday, June 1
st
 2017) 
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The above statements were supported by the program leader 
explanation, as following statements: 
 “Data management system is in the form of students score 
list. This list consists of the name of the students and their 
score. It shows the daily score of the students…”(Interview 
with the program leader YA on April 27
th
 2017) 
b) Assessment and accountability action plans are developed and 
integrated into program and curriculum planning and professional 
development. 
An action plan was existed for reaching the goal of 
assessment and accountability. Moreover, this plan was integrated 
into program and professional development. The program had 
some programs to develop the quality of human resource. The 
program provided workshop for tutor and instructor. This 
workshop did not only contain the activity for developing 
assessment and accountability but also professional development. 
This can be seen by the material and activities address which were 
not only evaluation process but also theories, strategies, skills of 
teaching dual language program. As stated by the program 
secretary below: 
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 “We have some programs to develop the quality of staff. 
There is workshop for the tutor by inviting professional from 
outside campus. Then there is also workshop for instructors. 
Instructor is assigned to teach the tutor. Therefore, 
workshop is provided for both tutor and instructor. The 
professional can be either from outside campus or the 
lecturer from the campus itself. “(Interview with program 
secretary LS on June 1
st
 2017) 
In addition, he stated that the development program for 
assessment and accountability was integrated also with 
professional development, as stated below: 
“The development program deals with all aspects of this 
bilingual program. It starts from the way of teaching, 
delivering material, evaluation process and all aspects 
dealing with this bilingual program.”(Interview with 
program secretary LS on June 1st 2017) 
c) Personnel are assigned to assessment and accountability activities. 
There was certain staff to evaluate either the students or the 
program itself. The process of evaluation should follow the 
regulation and steps had been made. The bilingual program had 
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two levels of assessment or monitoring process. The first level was 
done by the instructor. The task of instructor was to monitor the  
effectiveness and efficiency of the planning and implementation 
process of each group. Therefore, accountability of program 
implementation in each group was done by the instructors. Next, 
evaluation was done by the bilingual unit. The evaluated data in 
bilingual unit was from the instructor. The final evaluation was 
done by rector of the institute. Rector had authority to monitor the 
implementation of bilingual program by directly evaluating the 
unit of bilingual program. It can be said that the assigned personnel 
had had knowledge about the bilingual program including how to 
teach and evaluate.  
 “Monitoring process can be divided into two categories. 
There are some levels; monitoring done by the instructors to 
monitor all groups because one group consists of 10-11 
students. Then, its effectiveness and efficiency of the 
implementation or planning will be monitored by instructor 
and then the results will be monitored by bilingual unit. 
Furthermore, bilingual unit is monitored and evaluated by 
rector.”(Interview with the Dean of FITK GY on January 
2
nd
 2017) 
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d) Staffs are provided ongoing professional development 
opportunities in assessment and accountability.  
There was ongoing professional development dealing with 
assessment and accountability process from the bilingual program 
for tutors and instructors but not for the staff of bilingual unit. The 
professional development was in the form of workshop which 
enabled tutor and instructor to develop the knowledge about 
strategy, technique and skill in teaching English. In addition, they 
were also expected to deepen their knowledge of evaluation 
process. On the other hand, the staffs of bilingual unit had not 
provided a workshop from the program. Those statements are 
based on the explanation of secretary program, as following 
statements: 
“We have some programs to develop the quality of staff. 
There is workshop for the tutor by inviting professional from 
outside campus. Then there is also workshop for instructors. 
Instructor is assigned to teach the tutor. Therefore, 
workshop is provided for both tutor and instructor…” 
(Interview with program secretary LS on June 1
st
 2017) 
The above statements were also supported by the 
explanation of program leader, as follows: 
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―Emm… The supplement for tutor and instructor is once in 
semester, once in a year not one semester, once in a year in 
this semester. The supplement is in the form of workshop. 
We ask for a help to professional by asking the professional 
from outside the campus. Then, the material is about 
strategy of teaching English which is communicative and 
fun. However, for the staff, the program has not provided 
special workshop. That workshop for staff will be proposed 
next year but because the staffs are the lecturers having 
English background so automatically its qualification is 
accountable.” (Interview with program leader YA on April 
27
th
 2017) 
e) The program has an adequate budget for assessment and 
accountability. 
The budget for the activity within bilingual program was 
from the faculty. Amount of 60 million rupiahs from faculty was 
used to finance the activities in bilingual program including the 
assessment and accountability process. The use of the budget was 
adjusted with the need of the program. The bilingual unit should 
propose a detailed proposal to the faculty first when the program 
need a fund to finance the event in bilingual program.  
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“The budget is from the faculty as much 60 million rupiahs 
for a year. It is used to finance the event and program 
according to the proposal that has been made. For example, 
for mentoring process, grand opening, grand closing, 
supplement program and assessment or final evaluation. 
The budget for each event will follow the amount had been 
proposed in the proposal.” (Interview with program leader 
YA on April 27
th
 2017) 
2) Student assessment is aligned with state content and language 
standards, as well as with program goals, and is used for evaluation of 
the program and instruction. 
a) The program engages in ongoing evaluation. 
The unit of bilingual program had a routine meeting that 
discussed the implementation of bilingual program. The meeting 
discussed about the problems of bilingual program and how to 
solve it. Instead of having annual evaluation, the bilingual unit 
engaged in ongoing evaluation that was not only conducted 
routinely but also in particular and sudden condition such as when 
there were some problems in implementation of the program. The 
program conducted self-evaluation to review the implementation 
and result of the program.  
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There was also a chat group on social media (whatsapp) that 
consisted of the staffs of bilingual unit. They talked more about the 
recent problem in the implementation of bilingual program on their 
chat and also discussed what they must to do about the problem. In 
line with it, the bilingual unit also created a chat group for the 
instructor and tutor which the staffs of unit bilingual also took a 
part on this chat. Through this chat group, the bilingual unit can 
get the real information from the tutors and instructors about the 
problem in the program implementation. In addition, the unit 
bilingual can directly communicate about the problem and suggest 
solutions. As the leader of bilingual unit statement, as following: 
 “We usually held a routine meeting. In that meeting, we 
evaluate the program. Then, it can be said as ongoing 
evaluation. It means that it is not particular meeting held in 
every end of the semester but rather a routine meeting 
within bilingual unit staff.  Because the staffs are in the 
same management room; Mr. Sabar, Mr. Puput, then in the 
next room there are also Mr. Sanjayaand Mrs. Asiyah. We 
can also discuss the problem directly with Mrs. Afidah, 
lecturer from Arabian Department, because the room is in 
the next door. Moreover, if there is a problem, those staffs 
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can discuss it via Whatsapp group also and when discussion 
via Whatsapp can give the solution, the staffs can directly 
have a meeting to discuss the problem. The discussion held 
is not focus on evaluation toward all aspects of program but 
rather than on evaluation of problem and defining the 
solution. Therefore, the evaluation process gives much focus 
on the problem of program implementation. For example, 
there are students who do not register to participate the 
program, do not participate during a semester but want to 
join in the next semester or there are students who seldom 
join the program. Therefore, the task of the staffs are 
solving and suggesting solution of the problem. Moreover, 
there is also Whatsapp group provided for tutors and 
instructors whom the staffs include and join on that chat. We 
can communicate on that media. There is Mr. Sabar who is 
active on that chat.” (Interview with program leader YA on 
April 27
th
 2017) 
b) Student assessment is aligned with classroom and program goals 
as well as with state standards. 
The form of assessment was similar to the general rubric for 
assessing speaking ability. In general, speaking rubric consists of 
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vocabulary, fluency, pronunciation, grammar, comprehension and 
task. In line with it, the scoring categories of the speaking rubric 
that is used in this program was like the rubric above.  
The point of this assessment was all process of learning 
starting from third semester till sixth semester does not focus on 
writing or reading but increase the oral proficiency. Addition point 
in this assessment was measuring how far the students can get 
confident to speak in public area because this was one of the goals 
of this program.  
 “Indicator is like speaking ability or speaking rubric in 
general. Actually, all process of instruction from third 
semester till sixth semester focus on speaking not on reading 
or writing because the vision of this program is to increase 
the students’ ability of speaking English in public area on 
every situation especially for the students from non-English 
department.” (Interview with program leader YA on April 
27
th
 2017) 
c) Assessment data are integrated into planning related to program 
development. 
The data of the program was used to evaluate the program. 
From the data, the program analyzed whether the model design 
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has led the program toward the goals or not. The program itself 
tried to refine the model design in order to get the better system 
for the program. So far, the program still used the older system 
which was peer-teaching. In the year of running, the program 
looked for and considered an appropriate system and technique for 
this kind of massive program.  
 “Ideally, the data is used to evaluation process. We keep 
trying but because this is kind of massive program and 
recent program in this faculty, so far we actually go through 
this program while keep looking for appropriate system and 
form. Right now, we still use the old system which is built in 
the planning process. However, for future we want to refine 
new system and more appropriate technique than this 
system.” (Interview with program leader YA on April 27th 
2017) 
3) The program collects a variety of data, using multiple measures, that 
are used for program accountability and evaluation 
a) The program systematically collects data to determine whether 
academic, linguistic, and cultural goals are met. 
The program only collected the data of linguistic. Therefore, 
the program ignored the achievement of academic and cultural 
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terms. This was based on the goal of the program which only 
focused on the speaking term. The process of evaluation was 
focused on directly practice which aligned with standard of 
assessment and material given before. Therefore, collecting of data 
was only done by measuring the students‘ speaking ability.  
“The process of evaluation, we more focused on evaluation 
because its focus of bilingual is in the speaking skill. Yes, we 
evaluate their speaking ability by directly practices which 
aligned with the standard and material given before. So, the 
basics assessment is also from the material given. The 
assessment is done by organizing big event held together.” 
(Interview with program secretary LS on June 1
st
 2017) 
b) The program systematically collects demographic data (ethnicity, 
home language, time in the United States, types of programs 
student has attended, mobility, etc.) from program participants. 
Demographic data were not collected. The data was in the 
form of the score result of the placement test which will be used 
as reference data to evaluate the students‘ development. 
Moreover, the data was about ability in speaking English. This 
data was kept in data system management for tracking students‘ 
data over time.  
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“Our management data uses the first data from all students 
for placement test. Then, every placement test will result 
such score which will be used as reference for future test. 
Next, the program monitors the development of the students 
in the next semester. This will be applied also for new 
students in first semester. Therefore, placement test will be 
also applied to the new students of FITK for joining 
bilingual program. Then, the data from placement test will 
be saved and used for evaluation process in every 
semester.” (Interview with program secretary LS on June 1st 
2017) 
c) Assessment is consistently conducted in the two languages of the 
program. 
The program assessed the students only in English. For 
example, for assessment process in last semester, the third 
students should produce a video drama which all group took part 
of the drama. The drama must be played in English. The video 
was used as the final evaluation score. In other hand, the fifth 
students must participate in speech contest. Not all students must 
participate to the speech contest because the program just required 
each group to appoint one of the students as the representative of 
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the group. Therefore, one representative of each group must join 
to the speech contest. This was also used as the final evaluation 
score.  
“This program is implemented for third till sixth semester. I 
will describe it. For the third semester, the assessment is in 
the form of speech. So automatically the room for this final 
assessment is in the lobby of FITK. Then for the fifth 
semester, the assessment is drama competition, drama 
competition recorded in video. The related media and 
infrastructure should be prepared by the students 
themselves. It depended on the setting which they chose….” 
(Interview with program leader YA on April 27
th
 017) 
4) Data are analyzed and interpreted in methodologically appropriate 
ways for program accountability and improvement. 
a) Data are purposefully collected and subject to methodologically 
appropriate analysis. 
Data were collected purposefully for evaluation process. 
The analysis of data was methodologically done. In the first level, 
the data collected by tutor by directly assessing the students in 
speaking English. Then, the data from tutors should be distributed 
to instructor. Here, instructor had the responsibility to analyze the 
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data whether effectiveness and efficiency of program planning 
were well implemented or not. Next, evaluation was done by 
bilingual unit. Here, the data from instructors must be evaluated 
and interpreted to find out the strengths and weaknesses of the 
program in order to ease in refining and searching appropriate 
system for the program in future. The data which is resulted from 
the bilingual unit will be monitored by the faculty. Finally, the 
faculty will be evaluated by Rector of IAIN Surakarta.  
―“Monitoring process can be divided into two categories. 
There are some levels; monitoring done by the instructors to 
monitor all groups because one group consists of 10-11 
students. Then, its effectiveness and efficiency of the 
implementation or planning will be monitored by instructor 
and then the results will be monitored by bilingual unit. 
Furthermore, bilingual unit is monitored and evaluated by 
rector.” (Interview with the Dean of FITK GY on January 
2
nd
 2017) 
b) Achievement data are disaggregated by student and program 
variables (native language, grade level, student background, 
program, etc.). 
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There was no significant disaggregated of achievement data. 
The program did not divide the students into various categories 
according to various variables but only grade level. The program 
grouped the students according to their origin classroom which 
also related to process of assessment. In the assessment, the 
students did not measured by certain variables. The program just 
collected and disaggregated the data based on their grade level 
which is level of their semester. It means that the data from 
students were grouped based on their group and grade level.   
“…. So, student grouping is still in one class, one major 
then they can meet, practice and consolidate everyday 
though the implementation is only once in a 
week…‖(Interview with program leader YA on April 27th 
2017). 
5) Student progress toward program goals is systematically measured and 
reported. 
a) Progress is documented in both programs languages for oral 
proficiency, literacy, and academic achievement. 
There was systematic measurement of student progress, but 
only in one language or for only one goal or achievement 
objective. The only language measured in this program was 
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English though the program used Indonesian and English 
language in the implementation of program. Therefore, all 
progress was documented in English only.  
In addition, the achievement objectives and program goal 
measured and documented was only oral proficiency. There was 
no other objective measured in this program other than 
proficiency in speaking English. This was based on the 
explanation of bilingual unit leader, as following statement: 
 “Indicator is like speaking ability or speaking rubric in 
general. Actually, all process of instruction from third 
semester till sixth semester focus on speaking not on reading 
or writing because the vision of this program is to increase 
the students’ ability of speaking English in public area on 
every situation especially for the students from non-English 
department.” (Interview with program leader YA on April 
27
th
 2017) 
b) Student progress is measured on a variety of indicators. 
Progress was defined and reported using the program 
guidelines that reflected program‘s mission, vision and goals. The 
bilingual program focused on the increasing the oral proficiency. 
Therefore, the indicator for assessing the students‘ ability was like 
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the speaking rubric in general. It consisted of pronunciation, 
fluency, grammar, vocabulary, comprehension and task. Tutor 
measured the students‘ ability by the above criteria and one 
additional point which was confidence to speak in front of people 
in every single situation and condition.  
Furthermore, tutor reported the progress in score list. The 
form of the score list did not consist of detailed scoring categories 
like scoring rubric but only daily score. Therefore, the progress 
was documented in scoring list in the form of numeral score.  
“Indicator is like speaking ability or speaking rubric in 
general. Actually, all process of instruction from third 
semester till sixth semester focus on speaking not on reading 
or writing because the vision of this program is to increase 
the students’ ability of speaking English in public area on 
every situation especially for the students from non-English 
department.” (Interview with program leader YA on April 
27
th
 2017) 
6) The program communicates with appropriate stakeholders about 
program outcomes. 
a) Data are communicated publicly in transparent ways that prevent 
misinterpretations. 
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The program outcomes were publicly available on the 
college website with explanations about data collection, 
methodology or data interpretation. However, the students‘ 
achievement of the program was communicated publicly and 
transparently. For example, for the last evaluation in speech 
contest and video challenge, the program directly announced the 
winner of those competitions. The winner of speech contest was 
transparently informed at the end of the contest. Besides, the 
winner of video challenge was announced publically on the grand 
opening of bilingual faculty program which was held on March 7
th
 
2017. Besides, the data collection and methodology of data 
interpretation was available on college website where the students 
can easily assess it. The result of bilingual program was directly 
communicated for all the participants or students. In the end of 
semester, bilingual unit provided certificate for all students that 
passed the bilingual program.  
“In the end of semester, to determine a pass is just a 
certificate without any score in that certificate. It just 
consists of statement of pass or not pass without any score. 
For example, the student passes and it means he has the 
right of the certificate. In opposite, if he does not pass, he 
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will not get the certificate.” (Interview with program leader 
YA on April 27
th
 2017) 
b) Data are communicated to stakeholders. 
No data were communicated to the district, state or parents.  
The bilingual program had not communicated with the 
stakeholders dealing with the result of this program. Human 
resource and the situation were the reason and consideration why 
the bilingual unit had not communicated the program outcomes 
with stakeholders. This far, this program had not asked kind of 
evaluation from the stakeholders. The evaluation process was just 
relied on the parties inside of campus such as, the dean of faculty 
and rector. This was from the leader of bilingual unit explanation, 
as follows: 
 “If the intended stakeholders are outside parties, the 
program has not acted that far. We have not evaluated that 
far and have not asked to the stakeholders because of 
situation or human resources who have not be able to go 
that far.” (Interview with program leader YA on April 27th 
2017). 
c) Data are used to educate and mobilize supporters. 
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Data are not used to educate and mobilize program 
supporters. The program had not employed the result of the 
program either to educate or mobilize supporters. The data is only 
used as the evaluation process within the program. Then evaluation 
will also be done by the parties inside the campus without the 
presence of stakeholders such as state, district, and parents. 
b. Staff quality and Professional Development 
1) The program recruits and retains high quality dual language staff. 
a) Recruiting plan exists. 
There was recruiting process for hiring the tutors, instructors 
and staffs of bilingual unit. It was well-coordinated with the 
bilingual unit and the faculty. Tutor, instructors and other staffs 
were hired appropriately, considering long-term program goals. In 
addition, they were also hired based on the program needs and 
conditions.  
Instructors are from alumni who were selected by written 
test and interview whereas tutors were selected by looking and 
observing the students who had the high English proficiency in 
each group either from English department or non-English 
department. Therefore, the one who was considered possessing 
high English proficiency was appointed to be a tutor for a group. 
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For staff of bilingual unit, the faculty directly pointed out some 
lecturers to be a part of bilingual unit staff with some 
considerations. Those considerations were that the staffs should 
have education background of teaching foreign language and be 
able to manage the students and management stuffs.  
 “The staffs of bilingual unit are assigned by the Dean of 
FITK. There is official letter from the Dean for the assigned 
lecturer. The criteria of recruitment may be the lecturers 
who are active, hard worker and having English-education 
background. That is because this program needs hard work 
to manage thousands of students and we must have desire to 
work without any reward. Those are the criteria of 
recruitment actually. In addition, the staff must from the 
lecturer from English Education and Letter Departments 
and want to work in this program decided by official letter 
from The Dean of FITK. Then, for instructor there is also 
recruitment process. The instructors are usually from the 
alumni. There are 25 alumni who are decided to be the 
instructor. The recruitment process consists of written and 
oral test and also interview. For tutor, we look at the one 
who is dominant in the class then we choose him to be 
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tutor.” (Interview with program leader YA on April 27th 
2017) 
This statement was also supported by the explanation of the 
program secretary, as following statement: 
“Recruitment for tutor is done when placement test held. 
From the result of that test, the program looks at the 
students who have higher scores than other then ask them 
become tutor. Because this program use peer-teaching, so it 
means that they become tutor for their friends form various 
major. Whereas for recruitment of instructor, they should be 
from the alumni and we also held a test for them whether 
they are appropriate for this program and if they are not 
appropriate, then they will not be accepted to be 
instructor.” (Interview with program secretary LS on June 
1
st
 2017) 
b) Selection of new instructional, administrative, and support staff 
takes into consideration credentials and language proficiency. 
The majority of staff members had the appropriate 
commitment, skills, and credentials for their position. For the unit 
of bilingual itself, it can be said that all member had the capability 
for managing the bilingual program. This can be seen from their 
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education background which all of them were lecturer of English 
education department. They must have had experience and 
knowledge in teaching foreign language. In line with it, in process 
of instructor and tutor recruitment, the bilingual unit required them 
to possess certain characteristics. They should possess high 
English proficiency, well management and interpersonal relation 
ability.  
 “Then for instructor, the aspects are aligned with those are 
in the recruitment process. We actually want good English 
ability, good management ability, and also good inter-
personal relation.” (Interview with program leader YA on 
April 27
th
 2017) 
Those statements were also supported by the explanation of 
the Dean of FITK that the staffs of bilingual unit should have 
background of English and Arabian language proficiency. 
Moreover, they should master in method and technique to teach 
foreign language as following statement: 
“The staff of bilingual unit are divided into two; English 
and Arabian, the lecturers who have that education 
background. The background of Arabian and English and 
also background of teaching English so how is the way to 
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teach foreign language. Then, the one who has the authority 
to assign and decide is the faculty.” (Interview with the 
Dean of FITK GY on January 2
nd
 2017) 
c) Staff members receive support. 
For staff of bilingual unit and instructor, the faculty gave 
kind of financial support. The budget itself was from the faculty. 
The nominal of the rewards was not that much but it was 
considered sufficient enough for alumni level.  
In line with it, the bilingual unit also provided the tutors 
such a mentoring program. Mentoring process was a program for 
tutor that involved instructors‘ role. The task of the instructor was 
giving the tutor advices related to teaching and learning process. 
Tutors can consult to instructors about their problem during the 
teaching learning process. Then, the instructors were expected to 
give feedbacks such as solutions and advices. The instructor must 
meet seven meetings for mentoring process. Those are the supports 
from the program for all tutors and instructors. Those statements 
were based on the program leader as following explanation: 
 “Yes, there is compensation in the form of material reward 
because there is the budget for it. We still give reward which 
we think sufficient enough for the alumni level though not 
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really much because the instructor task is only three times 
directly mentoring in the program and seven times for 
consultation. So, it does not directly teach but rather be the 
consultation place. Then, the instructors monitor the 
implementation of program and if there is problem, tutor 
may consult to instructor of the problem.” (Interview with 
program leader YA on April 27
th
 2017) 
d) Retaining quality staff is a priority. 
There were some incentives for tutors‘ retention. So far, the 
retaining quality program was provided for the tutors only. The 
kind of incentive was mentoring program and supplement in form 
of workshop. For instructors, the program also provided a 
supplement which was done together with the tutors. Those 
programs had the same purpose which is increasing knowledge of 
tutors and instructors in terms of teaching ability in bilingual 
program. In opposite, there was no such incentive for the staff of 
bilingual unit dealing with the retaining quality program this far. 
However, there was a plan for the staff of bilingual unit to arrange 
and participate in workshop related to bilingual program.  
 “Emm.. The supplement for tutor and instructor is once in 
semester, once in a year not one semester, once in a year in 
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this semester. The supplement is in the form of workshop. 
We ask for a help to professional by asking the professional 
from outside the campus. Then, the material is about 
strategy of teaching English which is communicative and 
fun.” (Interview with program leader YA on April 27th 
2017) 
She added that a workshop for the staff of bilingual unit will 
be held in the next year as following statements: 
“However, for the staff, the program has not provided 
special workshop. That workshop for staff will be proposed 
next year but because the staffs are the lecturers having 
English background so automatically its qualification is 
accountable.” (Interview with program leader YA on April 
27
th
 2017) 
e) Staff evaluations are performed by personnel who are familiar with 
dual language education. 
The monitoring process was executed by two parties; the 
faculty and instructors. The evaluation of staff was directly done 
by the faculty. The Dean and The First Vice-Dean of FITK were 
the parties who had the authority to evaluate the work of the staffs. 
Moreover, to help the evaluation process, the bilingual unit also 
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tried to keep in contact with the faculty. The bilingual unit 
intensively communicated with the Dean and The First Vice-Dean 
of FITK about the implementation of this program.  
 “We are controlled by; we are actually under the First Vice 
Dean and directly to the Dean of FITK so automatically the 
Dean and First Deputy Dean of FITK directly control our 
work and we try to communicate intensively with the Dean 
and First Deputy Dean of FITK.” (Interview with program 
leader YA on April 27
th
 2017) 
In support of these, the evaluation was also done by 
instructors. The instructors had the task to monitor the work of the 
tutors by directly monitoring the process of the program. 
Therefore, instructors had responsibility to ensure the work of 
tutors. In addition, the lecturers from bilingual unit also did an 
inspection to some groups at random. They observe the process of 
teaching learning and directly suggest solution of certain problem. 
These were according to explanation of program secretary as 
following statements: 
“There is an inspection in ongoing program. There is 
inspection from instructor. So they are expected to give 
orientation to tutors and also monitor the program 
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implementation which is not done full from the beginning of 
the teaching learning process till the end. So when the 
program is going on, they come to see the process and if 
there is a problem, they can directly help them. In addition, 
our lecturers also do an inspection, surprised inspection. So 
we come to classrooms where the program take place, 
observe directly and suggest solutions when there is a 
problem.” (Interview with program secretary LS on June 1st 
2017) 
2) The program has a quality professional development plan. 
a) A long-term professional development plan exists that is inclusive, 
focused, and intensive. 
A professional development plan was in place and it took 
into account the needs of the staff. So far, professional 
development had planned and already implemented for only 
instructors and tutors. This development consisted of workshop as 
a supplement for both instructors and tutors. During the workshop, 
instructors and tutors can gain their knowledge about various 
strategies for teaching English. This event was held once a year or 
once on two semester which was on the even semester. The 
bilingual unit invited a speaker from outside campus that delivered 
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and focused the material on how to teach speaking English 
communicatively by using appropriate strategy.  
For the bilingual unit staffs, there was not such activity 
dealing with professional development. However, the bilingual 
unit had made and arranged a plan to have a workshop for the 
bilingual unit staff that will be held next year.  
 “Emm… The supplement for tutor and instructor is once in 
semester, once in a year not one semester, once in a year in 
this semester. The supplement is in the form of workshop. 
We ask for a help to professional by asking the professional 
from outside the campus. Then, the material is about 
strategy of teaching English which is communicative and 
fun.” (Interview with program leader YA on April 27th 
2017) 
In support of those statements, she added as following 
explanation: 
 “However, for the staff, the program has not provided 
special workshop. That workshop for staff will be proposed 
next year but because the staffs are the lecturers having 
English background so automatically its qualification is 
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accountable.” (Interview with program leader YA on April 
27
th
 2017) 
b) Action plans for professional development are needs-based, and 
individual staff plans are aligned with the program plan. 
The professional development plan was based on the results 
of staff needs. Considering the fact that tutors for this program 
were not only from the English department, it can be motivation 
for arranging such workshop for all tutors. Therefore, tutors from 
non-English department were expected possessing equal capability 
with tutors from English department in teaching speaking English. 
Moreover, the reason why the bilingual program arranged a 
workshop is that both instructors and tutors were expected to 
improve their ability in speaking English, managing a group and 
personal relation. 
 “Then for instructor, the aspects are aligned with those are 
in the recruitment process. We actually want good English 
ability, good management ability, and also good inter-
personal relation.” (Interview with program leader YA on 
April 27
th
 2017) 
c) Professional development is aligned with competencies needed to 
meet dual language program standards. 
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The bilingual program has had a program to develop the 
teaching ability in bilingual education. So far, the professional 
development program was only provided for the instructors and 
tutors excluding the staffs of bilingual unit. The competencies 
should be increased in this program are related to the teaching in 
dual language program. These competencies were high English 
proficiency, well class management and great interpersonal 
relation.  
Clearly, this professional development activity addressed 
theories, strategies and skills which were useful in bilingual 
program. The existence of this program emphasized more on 
applying those theories in teaching and learning process. 
Therefore, goal of this program was attaining professional work 
and dual language environment.  
“Then for instructor, the aspects are aligned with those are 
in the recruitment process. We actually want good English 
ability, good management ability, and also good inter-
personal relation.” (Interview with program leader YA on 
April 27
th
 2017) 
d) All staffs are developed as advocates for dual language programs. 
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So far, there was no attention paid to the importance of 
advocacy for the program. Professional development did not 
incorporate a support network of staff to advocate on behalf of 
bilingual program at the community level or outside the campus. 
There was no opportunity for the staff to advocate or give 
experience in communicating on behalf of the bilingual program in 
various community or another institutes. This far, the only one 
who had the authority and opportunity as advocate on behalf of the 
bilingual program was the Dean of FITK.  
 “There is the plan which the program leader promote the 
program but it rather be done by the Dean of FITK because 
the Dean join meeting outside the campus. For example, 
there is routine meeting with the Deans from all campus in 
Indonesia whereas I have not had the opportunity like that. 
Therefore, it rather is the Dean of FITK who has the 
capacity to promote the program outside the campus.” 
(Interview with program leader YA on April 27
th
 2017) 
3) The program provides adequate resource support for professional 
development. 
a) Professional development is supported financially. 
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Financial support existed for the professional development 
program. Moreover, the kind of professional development existed 
in kind of training or workshop for tutors and instructors. All 
expenses of workshop were paid by the program. However, the 
bilingual unit only facilitated tutors to participate this workshop 
without giving compensation for individual professional 
development activities outside the campus. Therefore, this 
workshop was the only one program provided and paid dealing 
with professional development. Thus, tutors must pay all their own 
expenses when they are joining training or workshop individually 
because the program would not give compensation for their 
individual professional development activities. All the budget for 
this program was from the faculty which was Rp. 60.000.000,-  
 “The budget is from the faculty which is 60 million 
rupiahs for a year. It is used for the event and program 
aligned with the proposal proposed to faculty.” (Interview 
with program leader YA on April 27
th
 2017) 
b) Time is allocated for professional development 
The program provided time for professional development in 
form of training or workshop. Tutors were encouraged and 
supported to participate in this workshop once a year. Therefore, 
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both instructors and tutors must participate in this workshop once 
in two semesters which was usually held in the beginning of the 
semester. The schedule of this workshop had been set outside the 
time of teaching and learning process. Therefore, tutors did not 
need to reschedule or substitute the day of teaching learning 
process. 
 “Emm.. The supplement for tutor and instructor is once in 
semester, once in a year not one semester, once in a year in 
this semester.” (Interview with program leader YA on 
April 27
th
 2017) 
c) There are adequate human resources designated for professional 
development. 
There was an experienced program coordinator or 
professional development coordinator to organize ongoing 
professional development activities to meet the need of tutors. The 
personnel who involved in professional development were the 
bilingual unit staff. They had the responsibility to ask a speaker 
would deliver some theories, strategies and skills that were useful 
in bilingual program. The speaker for this workshop was people 
who are expert in education field. 
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“Yes, we did collaboration with other parties especially 
when there is relation to the human resource development 
program and etc. We ask the professional from various 
parties, experts in education and etc.” (Interview with 
program secretary LS on June 1
st
 2017) 
4) The program collaborates with other groups and institutions to ensure 
staff quality. 
a)  The program collaborates with teacher and staff training programs 
at local universities. 
There was partnering with some professionals in education 
and linguistic field. This collaboration had clear goal and 
expectation which was the development of the staff quality. This 
was done by doing workshop and seminar and inviting the 
professionals to deliver such an orientation how to teach, evaluate, 
and inform all about bilingual program.  
“Yes, we did collaboration with other parties especially 
when there is relation to the human resource development 
program and etc. We ask the professional from various 
parties, experts in education and etc.” (Interview with 
program secretary LS on June 1
st
 2017) 
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At last workshop held on January 28
th
 2017, the program 
asked Budi Kadaryanto, S.Pd, M.A. as the speaker. He is the 
lecturer of University of Lampung. The theme of that workshop 
was ‗Technique and Strategies of Teaching of Speaking in 
Tutorial Classes for Bilingual Program of FITK IAIN Surakarta.‘  
b) Program staff partner with professional organizations 
The program did not collaborate with professional 
organization to ensure the staff quality. Participation in 
professional organization was none for tutor and instructors. So 
far, the program developing the staff quality was limited on 
collaboration with the individual professionals not from an 
organization. So far, the professional development provided by the 
program was limited on supplement for tutors and instructors. This 
activity was done by asking the speaker or expert in education and 
linguistic field to deliver the material in kind of workshop or 
seminar.   
c) Program staff engages in networking with staff from other 
programs. 
For tutor and instructors, there was no communication or 
networking with other program or college dealing with the 
professional development so far. This was because the program 
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just provided mentoring and workshop program in terms of 
professional development. This activity was still in the scope of 
bilingual faculty program without networking with other program 
or college.  
c. Program Structure 
1) All aspects of the program work together to achieve the goals of 
additive bilingualism, biliteracy, and cross-cultural competence, while 
meeting grade-level academic expectations. 
a) There is a coordinated plan for promoting bilingualism and 
biliteracy. 
There was a program-wide plan for promoting bilingualism 
and biliteracy and its implementation was consistent at all grade 
levels. The goal of this bilingual program was to develop and 
improve the target language which is English without losing the 
native language. In the learning process, both tutor   and students 
communicated in English and Indonesian language although the 
portion of both languages is not equal. English was used more 
other than Indonesian language in teaching and learning process. 
This happened considering the program goal which is improving 
the students‘ oral proficiency in English language. 
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 “We think realistically, the important thing is that the 
students can speak English grammatically, have many 
English vocabularies and can be confident to speak in 
public.” (Interview with program leader YA on April 27th 
2017) 
In support of this, she added that in the middle of 
communication, the students used two languages, English and 
Indonesian.  
“Dealing with equity in language, the portion of both 
languages is not equal. It must be more on English language 
in daily communication. For the instructor and tutors use 
mix of both languages. Indonesian language is used more by 
the staffs because its relation to manage the management of 
program and etc.” (Interview with program leader YA on 
April 27
th
 2017) 
b) There is a coordinated plan for promoting cross-cultural 
competence 
There was no effort at promoting cross-cultural competence. 
The program gave much attention on linguistic features such as 
grammar and vocabulary other than cultural competence. This was 
because the participant of this program was not only from the 
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English department but also from non-English department. 
Therefore, the inclusion of cross-cultural competence on the 
program vision was supposed to be difficult for the students of 
non-English department to attain this competence.  
 “May be the important thing is the language term because 
this is peer-teaching so we cannot put the language to be 
related to culture so far. It may be too difficult for the 
students of non-English department. We think realistically, 
the important thing is that the students can speak English 
grammatically, have many English vocabularies and can be 
confident to speak in public.” (Interview with program 
leader YA on April 27
th
 2017) 
2) The program ensures equity for all groups. 
a) All students and staff have appropriate access to resources. 
Some steps have been taken to make the distribution of 
resources more equitable. Resources provided in this program 
were kind of infrastructure such as text book for the teaching and 
learning process. The program distributed the text book for tutors, 
instructors and also bilingual unit staff in order to ensure the equity 
for all groups and staff. However, due to the less of budget, the 
program could not fully provide printed text book for all the 
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students. Therefore, the program decided that to ensure the equity 
for all groups, they were expected to download this textbook from 
institute official website and print it by their own. In other hand, 
instructors and tutors were provided text-book in form of print-out. 
In line with it, the staffs of bilingual unit were given soft-file of 
that text-book though the program tried to provide it in a print-out.  
 “Dealing with the text-book, we provide it for the students. 
For instructors and tutors we provide it in print-out while 
for the students because there are thousands of students, it is 
almost impossible to print the text-book for all the students. 
So, they should download it from siakad. For the staffs, they 
automatically have the file of that text-book but we also try 
to provide in printed text-book.” (Interview with program 
leader YA on April 27
th
 2017) 
In addition, dealing with the classroom or building for 
learning process, the program did not facilitate the students a 
particular building or classroom for the learning process because 
this program allowed all the groups to choose the location where 
they want to have the instruction as long as still in scope of FITK 
building.  
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 “Dealing with building, we do not provide it because the 
program is usually held outside the classroom or outdoor.” 
(Interview with program leader YA on April 27
th
 2017) 
Dealing with the source of information, all staff and 
participants can access on the official institute website or siakad 
(sistem akademik) via online. All information about bilingual 
program was shared on siakad. This was according to the bilingual 
unit chief statement, as following explanation: 
 “Dealing with online and internet facility, we ensure that 
all the students can access it.” (Interview with program 
leader YA on April 27
th
 2017) 
b) The program promotes linguistic equity. 
One language was afforded to get much priority. It can be 
said that both languages were not equally valued throughout the 
learning activities. English is more valued and improved during 
conversation. Meanwhile, between the instructors and tutors 
conversation, they used mix of both languages which were English 
and Indonesian. The staffs of bilingual unit tended to use 
Indonesian language because they should manage the management 
of program.  
97 
 
 
 
 “Dealing with equity in language, the portion of both 
languages is not equal. It must be more on English language 
in daily communication. For the instructor and tutors use 
mix of both languages. Indonesian language is used more by 
the staffs because its relation to manage the management of 
program and etc.” (Interview with program leader YA on 
April 27
th
 2017) 
c) The program promotes cultural equity. 
This program did not promote cross-cultural competence in 
the program vision but in its implementation, this program was not 
also promoting one cultural group over another culture. This 
program did not differentiate one culture and another. All cultures 
are equally valued. Therefore, there was no powerful or powerless 
culture in this program. This was according to the explanation of 
program leader as following statements: 
“We think realistically, the important thing is that the 
students can speak English grammatically, have many 
English vocabularies and can be confident to speak in 
public. May be the important thing is the language term 
because this is peer-teaching so we cannot put the language 
to be related to culture so far. It may be too difficult for the 
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students of non-English department...” (Interview with 
program leader YA on April 27
th
 2017) 
d) The program promotes additive bilingualism. 
The program promoted oral language through students‘ 
extended exposure to and practice in target language (English) 
without losing the existence the first language (Indonesian). Both 
Indonesian and English were used together though one language 
was used more intense in the learning process. However, the 
program did not provide adequate time to develop the target 
language due to the duration or limited amount of time devoted to 
instruction which is only 90 minutes in a week. This was 
according to program leader, as follows: 
“It must be more on English language in daily 
communication. For the instructor and tutors use mix of 
both languages. Indonesian language is used more by the 
staffs because its relation to manage the management of 
program and etc.” (Interview with program leader YA on 
April 27
th
 2017) 
e) Whether the dual language program is a whole-school program or 
a strand within a school, signs and daily routines (e.g., 
announcements) reflect bilingualism and multiculturalism. 
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The program announced the information related to this 
bilingual program via online by siakad (sistem akademik), an 
academic system of FITK. For example, the announcement of final 
evaluation and list of groups including each tutor. The language 
used on that announcement was mix of Indonesian and English. 
This was directly based on documentation from siakad.  
3) The program has strong, effective, and knowledgeable leadership. 
a) The program has leadership. 
The program has team or unit that manages this program 
namely bilingual unit. This bilingual unit has leader which is 
assigned to manage and monitor the program. The leader of 
bilingual unit had definite tasks and roles for the development of 
program and bilingual unit itself. The leader of bilingual unit 
collaborated with the other staffs to attain the program goals. The 
leader had autonomy and authority to determine desk job and also 
assigned the staff for each section of program. Dealing with 
policy-making, the leader along with the other staffs discussed it 
for promoting the next project.  
 “Dealing with the task of the program leader, we are not 
actually different between the leader and the subordinates 
because managing a unit should have unity, family-like and 
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cooperation. However, I actually have more autonomy on 
some terms, such as dealing with implementation of 
program; I determine the desk job to the proper staffs for 
each section and their task also. I also,… emm actually all 
the staffs not only me, all the staffs of bilingual unit can 
participate in arranging concept of certain event, giving 
input and advices. Then we work together. However, I’d 
rather to determine the proper staffs and then define their 
desk job. Then, I also manage terms of bureaucracy to the 
faculty with the treasurer of the program. Dealing with the 
policy-making, we usually discuss it together to develop the 
next project.” (Interview with program leader YA on April 
27
th
 2017) 
b) Day-to-day decision making is aligned to the overall program 
vision and mission, and includes communication with 
stakeholders. 
The policy-making was based on the need of the program. 
Moreover, the decision making had considered the situation and 
condition when the decision was released. This can be seen by 
application of peer-teaching as model design because this 
technique was regarded as appropriate system which can improve 
101 
 
 
 
the ability in speaking English due to insufficient of lecturer to 
teach all the students. In assessment process, the leader also 
released policy which required all students to take a part of this 
process and certainly this process was to measure the development 
of speaking English. Unfortunately, processes and decisions were 
not communicated to stakeholder of the program. However, all 
decisions from bilingual unit was communicated with the dean of 
faculty.  
 “The policy-making is based on the situation and condition, 
what we need at that time. Dealing with system and 
program, it has decided in the beginning, at last 
management, so we just keep run it. For the next program, 
we have proposed into faculty program plan and I have 
asked for the other staffs opinion about it.” (Interview with 
program leader YA on April 27
th
 2017) 
c) Leaders are advocates for the program. 
No advocacy work was conducted by the program leader 
of bilingual unit. So far, the leader of bilingual unit had no 
authority for promoting bilingual program to stakeholder and 
another parties outside the campus. Nevertheless, there is a plan 
for the leader to promote and advocate this program outside the 
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faculty and campus. In line with it, dealing with advocacy for 
bilingual program, the dean of this faculty actually had capacity 
and authority to proactively advocate this program in many 
occasions outside the campus.  
 “There is the plan which the program leader promote the 
program but it rather be done by the Dean of FITK because 
the Dean join meeting outside the campus. For example, 
there is routine meeting with the Deans from all campus in 
Indonesia whereas I have not had the opportunity like that. 
Therefore, it rather is the Dean of FITK who has the 
capacity to promote the program outside the campus.” 
(Interview with program leader YA on April 27
th
 2017) 
The above statements were supported by the explanation of 
the Dean of FITK about how to promote and advocate the 
bilingual program to stakeholder, as following statements: 
 “Firstly, we did it via online, MMT, and then by speech in 
some occasion such as on welcoming new students, lecture 
introduction and speech on new students orientation.” 
(Interview with the Dean of FITK GY on January 2
nd
 2017) 
4) The program has used a well-defined, inclusive, and defensible 
process to select and refine a model design. 
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a) Sufficient time, resources, and research were devoted to the 
planning process. 
The establishment of this program could not be separated 
from a research. Actually, this program was a follow up to a 
research which was about the probability for implementing a 
bilingual program in this faculty. The result of this research was 
used as the basis in planning process. Planners or researchers were 
the lecturer from English department. They have fully 
understanding about the atmosphere or condition of English 
instruction in this faculty which then gave them some 
considerations in planning process.  
 “The historical background of this program can be divided 
into two sides. First, this program is follow up to the lecture 
research, a kind of group research. At that time, there is a 
group consisted of Dr. Giyoto,M. Hum.,  Dr. Imroatus , M. 
Pd., and Zainal Arifin. M. Pd. They research about the 
possibility of implementing the bilingual program in this 
faculty. Finally, the result can be applied and followed-up 
then this program is finally implemented.” (Interview with 
ex-leader of program SP on January 11
th
 2017) 
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b) The planning process included all stakeholders (teachers, 
administrators, parents, community members). 
The planning process mostly took place among the planners; 
Dr. Giyoto,M. Hum.,  Dr. Imroatus , M. Pd., and Zainal Arifin. M. 
Pd.  The planners purposefully did a research then the result of the 
research is applied on this program. Then the faculty built a 
bilingual unit and implemented this program. So, the planners 
together with bilingual unit design vision and mission of the 
program. Moreover, the planners also chose the first model design 
and applied it in the next year or the first academic when this 
bilingual program applied.  
“In the beginning, the model design used in the program is 
the result of the research by Dr. Giyoto,M. Hum.,  Dr. 
Imroatus , M. Pd., and Zainal Arifin. M. Pd.   Then, it is 
applied to the next year….”(Interview with program 
secretary LS on June 1
st
 2017) 
The above statements were aligned with the statement of the 
last program leader who said that the program was the result of a 
research by Dr. Giyoto,M. Hum.,  Dr. Imroatus , M. Pd., and 
Zainal Arifin. M. Pd.  After that, the faculty created a bilingual 
unit to manage the program, as following: 
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“The historical background of this program can be divided 
into two sides. First, this program is follow up to the lecture 
research, a kind of group research. At that time, there is a 
group consisted of Mr, Giyoto, Mrs. Imroatus and Mr. 
Zainal Arifin. They research about the possibility of 
implementing the bilingual program in this faculty. Finally, 
the result can be applied and followed-up then this program 
is finally implemented. That is the first reason. The second 
reason is that a university or institute needs ability of 
speaking English for all the students in future. So, the 
implementation of bilingual program is a need. It must be 
built and implemented. Therefore, for those reasons the 
faculty finally create bilingual unit and it does work.” 
(Interview with ex-leader of program SP on January 11
th
 
2017) 
c) The program meets the needs of the population. 
The planners were aware of the student population and its 
needs. Therefore, the planners used the information to select the 
model and design of the program. The program selected peer-
teaching due to the condition of the faculty. Considering that it 
was totally difficult to provide lecturers as much as needed to 
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teach thousands of students while the lecturers have already 
assigned to teach in another program. Therefore, it was selected 
peer-teaching model which enable students to practice speaking 
English with their partner.  
 “Dealing with the situation and condition, actually to 
provide lecturers as much as needed to cover thousands of 
students is quite difficult because the lecturer have been 
used in the Language Development Center which is applied 
on Saturday. Moreover, the teaching schedules of the 
lecturer everyday itself so we decide to have this system.” 
(Interview with program leader YA on April 27
th
 2017) 
Moreover, those statements were supported by the 
explanation of the secretary program who explained that along 
with the evaluation result, the program might refine and change 
the model and design according to situation and needs of the 
program. The model and design were also refined by the strengths 
and weakness on its implementation, as follows: 
 “In the beginning, the model design used in the program is 
the result of the research by Mr. Giyoto, Mrs, Imroatus and 
Mr. Zainal Arifin. Then, it is applied to the next year. After 
having evaluation, then there is adjustment in every aspect 
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such as; the previous system do not use peer-teaching so 
after the evaluation there are several terms should be 
improved so in the next year it is changed into peer-
teaching. If this system has been evaluated again, it will 
have the change again than it is adjusted with the real 
condition, problem and the need.” (Interview with program 
secretary LS on June 1
st
 2017) 
d) The program design is aligned with program philosophy, vision, 
and goals 
Vision and goal of this program was increasing the oral 
proficiency in English language. Moreover, the students were 
expected to confidently and actively make conversation in 
English. Through peer-teaching, the students can intensively 
practice to speak English with their sparing-partner without 
getting ashamed because they practiced with their friends which 
were in equal level in English proficiency. Therefore, this kind of 
system enabled the students to improve their ability in speaking 
English. 
“… because we have the students of English department, we 
have already had the students who study English. For that 
reason we want to develop it by assumption that they will be 
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better in speaking when they teach it. So, for speaking, they 
need sparing-partner also. Therefore, through the bilingual 
program they have opportunity to increase their speaking 
ability…”(Interview with program leader YA on April 27th 
2017) 
5) An effective process exists for continual program planning, 
implementation, and evaluation. 
a) The program is adaptable. 
The program was not rigid and responsive to necessary 
changes to meet the needs of the students. The program might 
refine the design program to meet the needs of the program which 
must be also related to evaluation process. The evaluation would 
be started by defining the strengths and weaknesses and looking 
for the problems of the design program. Then, the program took 
some solutions of the problems and then design it become new 
design program.  
This program can be said as a new program for this faculty 
because it is implemented for two academic years so far. This 
program still uses the older model that is peer teaching. This model 
has some weakness for bilingual program. Therefore, bilingual unit 
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still search and refine the appropriate model and system for 
bilingual program in this faculty.  
 “We keep trying but because this is kind of massive 
program and recent program in this faculty, so far we 
actually go through this program while keep looking for 
appropriate system and form. Right now, we still use the old 
system which is built in the planning process. However, for 
future we want to refine new system and more appropriate 
technique than this system.” (Interview with program leader 
YA on April 27
th
 2017) 
Above statements were supported by the secretary program 
statement, as following explanation: 
 “So, it is adjusted with the current problem, then after 
evaluation we monitor, observe and define the problem, 
strengths and weaknesses. Then, we need to have the 
solution and is arranged to the next program which is 
adjusted from the last program. In the next program, when 
there is problem again and it should be evaluated, improved 
and adjusted again.” (Interview with program secretary LS 
on June 1
st
 2017) 
b) The program is articulated within and across grades. 
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There is plan for articulation across grade levels and include 
sequence and alignment with appropriate practices and language 
proficiency levels in target language (English). In this academic 
year, bilingual program is required for fourth and sixth semester 
students. The program used curriculum or material which has 
articulation and sequence level for each semester. There is 
different material in each semester and it will be based on current 
curriculum and also according to the needs of the students itself.  
“For textbook, there is module from Mr. Suparman. In 
addition, we combine it with the needs of the students 
especially the students from non-English department while 
English department students has sufficient skill meanwhile 
the students from non-English department still need 
evaluation. So, we have arranged the module through 
internal unit and the Dean of FITK.”  (Interview with the 
ex-leader of program SP on January 11
th
 2017) 
 
B. Research Discussion 
Based on the exposure data obtained from interviews and document 
review, and also after performing the data reduction, namely to reduce or 
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eliminate unnecessary data, the next step is to interpret the data as an analysis of 
the data that has been collected. 
There are several points that are not in accordance with the criteria in the 
implementation of bilingual program at IAIN Surakarta. Therefore, the researcher 
will discuss in detail begin from the planning, implementation and evaluation 
process of bilingual faculty program at IAIN Surakarta by using Howard‘s theory 
of principles for bilingual education program. They are following: 
1. Assessment and accountability  
In terms of assessment and accountability, there are some criteria that 
have not been achieved in the implementation of bilingual faculty program of 
IAIN Surakarta. Those criteria will be discussed as follow: 
a. The program creates and maintains an infrastructure that supports an 
accountability process. 
1) The program has developed a data management system for tracking 
student data over time. 
Dealing with the system of management data, the unit bilingual 
had applied it well. Therefore, it is easy for the tutor to track the 
students‘ score over year. By this score list, the tutor get the 
information about the students who are low in speaking and 
conversely. In other words, the tutor can understand each student‘s 
strength and weakness. It helps the tutor to decide and give the 
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appropriate treatment for each students based on the strength and 
weakness they have. 
2) Assessment and accountability action plans are developed and 
integrated into program and curriculum planning and professional 
development. 
The program has planned action for assessment and 
accountability process well. It can be seen that the program has 
devoted a professional development program in order that tutor and 
instructor can improve their ability in assessing students of dual 
language program. Tutor and instructor get more explanation about 
kind of assessment for certain skill and ability. Moreover, through this 
professional development both tutor and instructor will be easier in 
integrating delivered material with appropriate assessment. It means 
that they can select certain assessment which is aligned with the 
material.  
3) Personnel are assigned to assessment and accountability activities. 
The bilingual unit has assigned the appropriate personnel to 
monitor the process of bilingual program. The assigned personnel are 
the people who have understanding about bilingual education 
program. It shows that the bilingual unit has assigned personnel well 
to evaluate the bilingual program. There is also level and steps of 
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evaluation which shows that the bilingual unit has well-prepared about 
the evaluation process.  
4) Staffs are provided ongoing professional development opportunities in 
assessment and accountability. 
In terms of professional development in assessment, the 
program has not maximized well. The program provides professional 
development program in form of workshop and mentoring. These two 
programs give much benefit for both tutor and instructor to manage 
their group either in teaching learning or assessment process. 
Conversely, this workshop is not provided for the staff of bilingual 
unit. Although the staffs have credentials in teaching English, it would 
be better if they join in such workshop of bilingual education in order 
to achieve professional development. 
5) The program has an adequate budget for assessment and 
accountability. 
The program has managed their budget to fund their activities 
well. The program has detailed report of their budget. This brings 
transparency in the accountability process dealing with budget use. 
The program just relies on the budget from the faculty to finance all 
the process of bilingual program including assessment and 
accountability.   
114 
 
 
 
b. Student assessment is aligned with state content and language standards, 
as well as with program goals, and is used for evaluation of the program 
and instruction. 
1) The program engages in ongoing evaluation. 
The bilingual unit has maximized evaluation process well. By 
ongoing evaluation, the bilingual unit can easily share and discuss 
what is happening during the implementation of the program. By this 
ongoing evaluation, the program gets some benefits for its 
implementation. For example, when the problems appear, the bilingual 
unit can directly fix the problem and communicate it with all staff 
member. Moreover, the bilingual unit will be easy to communicate and 
discuss the next program and agenda dealing with the implementation 
of bilingual program.  
The presence of media social, whatsapp chat group, also gives 
benefits for both bilingual unit and tutor. This make the process of 
evaluation run well starting from the tutor, instructor and bilingual 
unit. All parties can take a part on the evaluation process. They can 
suggest their opinion about certain problem. Therefore, solution of 
problem can be received by not only from the side of the bilingual unit 
but also from the instructor and tutor. So, it can be got various 
solutions from different side.  
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2) Student assessment is aligned with classroom and program goals as 
well as with state standards. 
The students‘ assessment of this program is running well. The 
students are measured by using general speaking rubric that is aligned 
with the state standard. Moreover, the assessment is based on the goal 
of the program that is increasing speaking ability. It can be said that 
this program has implemented assessment process well.  
3) Assessment data are integrated into planning related to program 
development. 
The program has benefitted assessment data well. The data is 
used for evaluating the program which means that the program relies 
on achieved data to develop the program. From the data, it can be seen 
whether the program running successfully or not. Ideally, data 
achieved from assessment are used to evaluation process. The program 
has implemented evaluation for digging strengths and weaknesses of 
the system applied in this program. Therefore, assessment data is used 
to refine the system and integrated into planning process to future 
system and program design.  
c. The program collects a variety of data, using multiple measures, that are 
used for program accountability and evaluation 
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1) The program systematically collects data to determine whether 
academic, linguistic, and cultural goals are met. 
Collection of data is not maximized. The program just focuses 
on linguistic term over the other. This is based on the vision of the 
program which is improving speaking skill. Here, it can be said that 
the data collection is aligned with the vision of program. However, 
ideally dual language programs require the use of multiple measures in 
both languages to assess students‘ progress toward meeting bilingual 
and biliteracy goals along with the curricular and content-related 
goals. Therefore, it would be better that the program also consider 
term of culture. This is because language cannot be separated from 
culture. For example, when we will speak with people from different 
country, we should also know the culture of people we want to speak 
with. Therefore, the program should also consider the other goal. 
2) The program systematically collects demographic data (ethnicity, 
home language, time in the United States, types of programs student 
has attended, mobility, etc.) from program participants. 
The program has not maximized collection of data in term of 
demography. However, demographic data can be used as reference 
how level the students are and which also help tutor in assessment 
process because tutor has understood background of students. 
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Providing demographic data will also make more valid and reliable 
assessment outcomes. 
3) Assessment is consistently conducted in the two languages of the 
program. 
Students‘ assessment is conducted only in English language. 
This has aligned with the vision of the program. Skill improved in this 
program is just speaking in English language. This makes the program 
just emphasizing assessment in English language. Therefore, it can be 
said that the program has conducted assessment well.  
d. Data are analyzed and interpreted in methodologically appropriate ways 
for program accountability and improvement. 
a. Data are purposefully collected and subject to methodologically 
appropriate analysis. 
The system of data collection has been implemented well. The 
program has clear system in assessment process which is also used as 
evaluation of program. It means that the process of assessment is 
integrated into evaluation process. The program clearly has procedure 
of evaluation from tutor until rector level. From the data achieved of 
assessment, it is conducted interpreting and analysis about the program 
implementation. Then, it results explanation of problem which must be 
suggested a solution. The solution can be the form of program design, 
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appropriate technique and system. Therefore, it can be seen that the 
program has clear procedure of data collection and interpreted the data 
for evaluating the program. This also lead to clear accountability of the 
administrator and parties of this program.   
b. Achievement data are disaggregated by student and program variables 
(native language, grade level, student background, program, etc.). 
The program does not disaggregate data based on any factor 
and variable but grade level. Disaggregating data will help us to 
identify and solve issues of curriculum, assessment and instructional 
alignment.  The program categories the data of students based on their 
grade level. Then, in assessment process the program will decide 
whether the student has met the qualification to pass the program or 
not. Actually, the variable of grade level in disaggregating data has 
been helpful enough for assessment process. Without any additional 
variables the program has could determine whether the students 
improve their speaking skill or not. However, it would be better for the 
program to disaggregate collected data with additional variables, such 
as native language, student‘s background and program. Those 
variables helps the program to obtain and interpret data of 
development of the students and their problem during implementation 
of program.  
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e. Student progress toward program goals is systematically measured and 
reported. 
1) Progress is documented in both programs languages for oral 
proficiency, literacy, and academic achievement. 
Based on the vision of the program, the students‘ progress has 
documented well. It can be seen on the process of student assessment. 
Tutor assesses the students by using speaking rubric that is aligned 
with program goal which is increasing speaking ability. Therefore, the 
act of the tutor to document oral proficiency only is good enough in 
the process of documenting student progress.  
2) Student progress is measured on a variety of indicators. 
The indicator for assessing the student progress is aligned with 
the program goal. It can be seen on the use of speaking rubric and also 
additional point that is confidence aspect. The use of standard 
speaking rubric is should be applied in assessing speaking ability to 
get obvious progress of the students. Moreover, the use of speaking 
rubric can give another benefit for example; tutor can understand 
where the students low at and what treatment the tutor should give to. 
In line with it, the use of confidence aspect as additional criteria 
or indicator for assessing the students‘ ability is good effort for this 
program. This is by the fact that the goal of this program is to increase 
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the students‘ ability to speak English actively and communicatively in 
public area on every single condition. Therefore, it can be concluded 
that the use of various criteria and indicators for assessing the students 
is applied well. 
f. The program communicates with appropriate stakeholders about program 
outcomes. 
1) Data are communicated publicly in transparent ways that prevent 
misinterpretations. 
The program has communicated the result of students 
transparently. To avoid misinterpretation, the program has explained 
clearly and publicly the data collection, methodology and its 
interpretation. Those data are publicly shared on college website, so all 
the students can easily assess it. Moreover, in the end of program, the 
students will receive certificate as prove that they have joined and 
passed the program. 
2) Data are communicated to stakeholders. 
The communication of the data has not been maximized. To 
evaluate the program, bilingual unit should consider advice not only 
from inside campus parties but also outside the campus. This is for the 
development of the program itself. The evaluation from outside 
campus will bring various thoughts from many parties. Therefore, it 
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can be used as consideration to evaluate the program. Communicating 
data to stakeholder also give another benefits for example, this can be 
used to advocate for changes to district and state policies toward 
assessment and accountability, including using partner language tests 
in school reports and for student accountability.  
3) Data are used to educate and mobilize supporters. 
The use of data to mobilize supporters has not been maximized 
yet. The program just uses the data for the need of parties inside 
campus because the program has not communicated it to stakeholder 
outside campus. The program should communicate to stakeholder in 
order to get support either financial or material support. It may also 
influence the program in decision-making.  
2. Staff quality and Professional Development 
In terms of staff quality and professional development, there are some 
criteria that have not been achieved in the implementation of bilingual faculty 
program of IAIN Surakarta. Those criteria will be discussed as follow: 
a. The program recruits and retains high quality dual language staff 
In terms of assessment and accountability, there are some criteria 
that have not been achieved in the implementation of bilingual faculty 
program of IAIN Surakarta. Those criteria will be discussed as follow: 
1) Recruiting plans exists. 
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The process of recruitment is well implemented because it is 
conducted systematically. There is plan of recruitment which means 
that this process does not exist suddenly and disorderly. The program 
has planned the process of recruitment including arranging the 
requirements for tutor, instructor and staff of bilingual unit. For dual 
language program, the teacher should possess high levels of 
knowledge relating to the subject matter, curriculum, technology, 
instructional strategies, classroom management and assessment. In line 
with those criteria, the program requirement has met those terms and 
also aligned with the need of the program. Moreover, it is also based 
on the current condition and situation of the program.  
2) Selection of new instructional, administrative, and support staff takes 
into consideration credentials and language proficiency. 
Selection of staffs should consider about credential and 
language proficiency. For dual language education, additional criteria 
for teacher and staff should be considered also. These criteria are 
important to consider in recruitment and professional development. 
Teachers in language education programs need appropriate teaching 
certificates or credentials, good content knowledge and classroom 
management skills, and training with respect to the language education 
model and appropriate instructional strategies.  
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The requirement in recruitment process has aligned with 
credential and language proficiency needed for dual language 
education. Therefore, the program has implemented recruitment well. 
Staff of bilingual unit has meet those characteristic proposed above 
while tutor of program actually has not had credential certificates but 
they are provided professional development which will improve and 
develop skills and ability in teaching dual language.  
3) Staff members receive support. 
The program has supported the staff member well. The 
supports given for tutor, instructor and staff of bilingual unit are 
distributed in different way. Compensation is support given for the 
staff of bilingual unit and instructor while tutor is provided mentoring 
program as their encouragement. Compensation is in form of financial 
support which is regarded as reward for their work in program 
implementation. Meanwhile, mentoring is kind of support which 
relates to professional development program.  
4) Retaining quality staff is a priority. 
Ideally, dual language program should provide a variety types 
of professional development for the teacher such as mentoring and 
teacher trainers to retain quality of the staffs. Here, the program retains 
staff quality through some programs of professional development like 
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workshop and mentoring. However, retaining program is not prepared 
for all staffs of program but it is provided only for instructor and tutor. 
Therefore, it can be said that retaining quality staff is not maximized. 
The program should retain quality for all staffs worked in the program 
to ensure the staffs possessing better quality over time.   
5) Staff evaluations are performed by personnel who are familiar with 
dual language education. 
The program has assigned personnel to evaluate the staff that is 
the faculty (bilingual unit and The Dean of FITK) and instructor. The 
assigned personnel have bilingual or ESL (English Second Language) 
credential certification which also must have knowledge of bilingual 
education and second language acquisition. Therefore, performance of 
staff evaluation is well implemented because personnel are familiar 
with dual language education.  
b. The program has a quality professional development plan. 
1) A long-term professional development plan exists that is inclusive, 
focused, and intensive. 
Professional development is well planned but it is not fully 
well implemented. Implementation of professional development is 
only for instructors and tutors so far. Through workshop or seminar, 
this professional development is purposed for developing ability of 
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teaching, assessing and managing a foreign language classroom. The 
program is routinely applied which is once in two semesters. 
Meanwhile, professional development plan has been arranged for the 
staff of bilingual unit but it has not implemented so far. For dual 
language program, it should have development program for the staff 
because an effective bilingual program cannot have staff who only 
speak one language. In addition, the office staff should also understand 
the model so that they can answer parents‘ and other community 
members‘ questions accurately.  
2) Action plans for professional development are needs-based, and 
individual staff plans are aligned with the program plan. 
Professional development is aligned with the program needs. It 
can be seen through the purposes of the professional development 
which focus more on the developing strategy and technique for 
speaking in tutorial class for bilingual program. However, the program 
has not maximized development program for individual staff 
treatment. The program has not provided an action development for 
individual staff quality outside the program.  
3) Professional development is aligned with competencies needed to 
meet dual language program standards. 
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Ideally, professional development for dual language program is 
focused in developing theories, strategies, techniques and skills that 
are useful in bilingual program. Then implementation of professional 
development of this program has been aligned with those criteria. It 
can be said that professional development plan is appropriate with the 
dual language program standards. Moreover, the only matter of this 
professional development is the program implementation. The 
implementation of this development program has not been well 
maximized due to the participant of the program which is not 
comprehensively implemented. The development program should be 
provided for all staffs of this bilingual program without exception. 
4) All staffs are developed as advocates for dual language programs. 
There is no purpose and goal of this development program 
which appoint to advocate dual language program. This bilingual 
program just rely its goals in developing the needs of the program 
staffs. However, for dual language program, it is needed advocate of 
staffs on behalf of the bilingual program in various level of 
community. This is used to communicate and promote bilingual 
program in order to get support from stakeholders and parties outside 
campus.  
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c. The program provides adequate resource support for professional 
development. 
1) Professional development is supported financially 
Dealing with financial support, the program has allocated the 
budget to finance activity and event within the program. In line with it, 
the faculty, the one which is responsible to this program, has afforded 
financial support to pay the expenses of each activity and also 
compensation for all instructors and bilingual unit staffs. Moreover, 
the allocation of each budget should be arranged in details of proposal. 
Therefore, there is clear allocation of budget in the need of 
accountability process. It can be said that the program has allocated 
the budget well.  
2) Time is allocated for professional development 
Time allocation has been set for professional development 
program. This program implements development program in the 
beginning of semester. The set time is great period to apply this 
program because this program would enable tutor to have much better 
understanding of the theories and philosophies underlying 
bilingualism and biliteracy in dual language programs. In addition, 
tutor can arrange methods and strategies for their teaching and 
learning process. Therefore, this development program can be used as 
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not only development program but also early preparation to teach 
bilingual program. However, this time allocation is not sufficient 
enough to improve the quality of staffs. The program should add the 
time allocation in order that professional development can achieve 
maximal result.  
3) There are adequate human resources designated for professional 
development. 
The responsible staff in designing professional development 
program is bilingual unit staffs. They coordinate a plan for 
professional development and also take a part on its implementation. 
In designing this development program, they consider the needs of the 
tutor and instructors. In addition, standards of development program 
are another thing to consider. They merge those aspects in order to get 
professional development design which is appropriate with this 
bilingual program. Therefore, it can be said that this bilingual program 
has maximized the work of bilingual unit to design professional 
development program.  
d. The program collaborates with other groups and institutions to ensure staff 
quality. 
1) The program collaborates with teacher and staff training programs at 
local universities. 
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The program has well implemented professional development 
for tutor and instructor. In last development program, the program 
asked the lecturer of University of Lampung, Budi Kadaryanto, S.Pd, 
M.A. He delivered material about various strategies and techniques 
used in speaking class. It can be seen that the program has collaborated 
with the lecturer or staff training program from local university.  
2) Program staff partner with professional organizations 
There is no partnering with professional organizations. This 
bilingual program just rely its development program on workshop 
which collaborates with lecturer from local university. The program 
does not facilitate tutor, instructors or even bilingual unit staff to 
participate in conference or meeting outside this bilingual program. 
However, the program does not also limit the initiative of the staffs in 
participating professional organization over this bilingual program. 
Therefore, it can be said that this program has not maximized the 
collaboration with other parties which can give much benefits for the 
existence of this program. Participating in professional organization 
can give benefit, for example it can encourage staff to gain their 
knowledge in such field and it can be also used as media for 
advocating and promoting this bilingual program. 
3) Program staff engages in networking with staff from other programs. 
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The program has not maximized collaboration with staff from 
other program. There is no initiative from the program to ask the staff 
to attend ad participate activities planned by staff from other dual 
language program. Collaboration and networking done by the program 
dealing with professional development is workshop which collaborates 
with lecturer from local university. For dual language program, it 
should have communication with other program especially dual 
language program. It benefit in exchanging and sharing plan for 
professional development including its cost and resources.  
3. Program Structure 
In terms of program structure, there are some criteria that have not 
been achieved in the implementation of bilingual faculty program of IAIN 
Surakarta. Those criteria will be discussed as follow: 
a. All aspects of the program work together to achieve the goals of additive 
bilingualism, biliteracy, and cross-cultural competence, while meeting 
grade-level academic expectations. 
1) There is a coordinated plan for promoting bilingualism and biliteracy. 
Coordinated plan dealing with promoting bilingualism and 
bilieracy has been prepared well by the program. There is a program 
wide plan for promoting bilingualism and biliteracy which its 
implementation is consistent at all level. This is reflected on the 
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program goals which is which is improving students‘ ability in 
speaking English (target language) without losing the existence of 
native language.  
2) There is a coordinated plan for promoting cross-cultural competence 
Plan to promote cross-cultural competence has not coordinated 
well. This is because there is no inclusion of cultural competence in 
the program vision. Actually, issue promoting cross-cultural 
competence in a dual language program is crucial because we cannot 
separate language from cultural competence. It is important for us to 
understand culture of the people we interact with due to avoiding 
misunderstands and gaps during communication. In other words, it can 
be said that the existence of cross-cultural understanding will make 
communication get easier.  
b. The program ensures equity for all groups. 
1) All students and staff have appropriate access to resources. 
The program assures all the students and staff‘s right to access 
resources. For example, the program assures in accessing text-book, 
information and classroom. The program has decided certain policy 
dealing with accessing resources. The decision-making is based on the 
situation and the need of all staffs and students. It can be said that 
accessing resources has been managed well by the program.  
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2) The program promotes linguistic equity. 
The equity of linguistic is given much priority. This is because 
between two languages used to communicate in this program (English 
and Indonesian), only English which is must be improved as explained 
in program goal. Although this program does not ensure both 
languages are used equally, but it can be said that this program has 
applied linguistic equity because the program uses English language 
more than another due to the program goal. Therefore, the program has 
promoted linguistic equity well.  
3) The program promotes cultural equity. 
Cultural competence is not given much attention. The program 
does not emphasized on culture. Therefore, it can be said that cultural 
competence is not valued in this program. However, for bilingual 
program, it is still needed cultural competence in order to avoid gaps 
and misunderstandings during communication. Moreover, cross-
cultural understanding will give benefit in integrating students of 
different ethnic, language and social class background like the students 
in this faculty.  
4) The program promotes additive bilingualism. 
Additive language means that all students are provided the 
opportunity to acquire a second language a no cost to their native 
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language. In other words, the students‘ native language is not replaced 
with the second language while they learn that language. According to 
the implementation, the program has promoted additive bilingualism 
well. It can be seen by the program implementation which requires the 
students to develop English language without losing native language. 
They use their native language to achieve the second language. The 
use of both languages unconsciously will develop both the native 
language and the second language simultaneously.  
5) Whether the dual language program is a whole-school program or a 
strand within a school, signs and daily routines (e.g., announcements) 
reflect bilingualism and multiculturalism. 
For dual language program, it is important to give signs and 
information in bilingual language. This will familiarize the students 
with both languages. Announcement about bilingual program will be 
published on siakad which the students can access it. The language 
used on that announcement reflects bilingualism because it uses both 
Indonesian and English language. Therefore, it can be said that 
bilingualism in signs and announcements are well implemented.  
c. The program has strong, effective, and knowledgeable leadership. 
1) The program has leadership. 
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This program has an administrative leader as well as leadership 
team whose responsibilities and roles are well defined. The leader 
subordinates some sections such as secretary, treasurer and etc. The 
task of leader is ensuring the work of each section in the need of 
development of the program. Moreover, the leader takes her 
responsibility to manage bilingual team together with the students in 
order that program goal will be attained. This shows that the leader has 
leadership in managing this bilingual program.  
2) Day-to-day decision making is aligned to the overall program vision 
and mission, and includes communication with stakeholders. 
The leadership decision-making process aligns to the overall 
program vision and mission. The leader has considered the need and 
situation when the policy is released. The leader also communicates 
the policy to all students and also staffs in this bilingual program. 
However, it is important for dual language program to communicate 
the decision or policy to all stakeholders. Intervention of stakeholders 
may influence in decision-making and bring different thoughts which 
lead the program into the better one. So it can be said that the program 
has not maximized the communication of decision-making for all 
related parties.  
3) Leaders are advocates for the program. 
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In this bilingual program, the leader has no opportunity to 
advocate or promote bilingual program at various level of community 
or school although there is wide plan for the leader to promote 
bilingual program to stakeholders or community. It can be said that the 
leader has nothing to do as advocate of bilingual program because she 
actually does not have authority to do this sucject. 
d. The program has used a well-defined, inclusive, and defensible process to 
select and refine a model design. 
1) Sufficient time, resources, and research were devoted to the planning 
process. 
The planners did a research before arrange a wide plan to 
implement this bilingual program. Planners or researchers had 
knowledge of research and resources to use it to their fullest extent. 
The planners followed a well-articulated plan for gathering and 
synthesizing the information to be devoted in planning process. So, it 
may simply that the program has devoted sufficient time and also 
resources in conducting related research.  
2) The planning process included all stakeholders (teachers, 
administrators, parents, community members). 
Most of planning process is done by the planners or researcher 
of this program together with some of bilingual unit staffs. 
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Stakeholders clearly do not take a part in this process. Therefore, it can 
be said that the program has not maximized the planning process 
because excludes the presence of stakeholder during the planning 
process. To become an effective bilingual program, it is important to 
involve the role of stakeholders to arrange the program structure.  
3) The program meets the needs of the population. 
The program has well considered the need of program when 
selecting the model design. This selecting process is based on the need 
of population also. The program considers the number of students 
which is massively required to participate in this program. Defining 
this peer-teaching as model design also considers the need of 
population. The program has firstly observed the weakness and 
strengths of this model which bring benefits for not only students but 
also tutor in increasing their ability in speaking English because they 
can practice it together. Therefore, there is no one side gets lose over 
another.  
4) The program design is aligned with program philosophy, vision, and 
goals 
The program has selected model design well. So far, this kind 
of model is appropriate enough for this program while meet the 
program need and goals. The only program goal is increasing the 
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students‘ ability in speaking English which is aligned with procedure 
and strengths of peer-teaching model. This model will bring benefit 
for both students and tutor in increasing oral proficiency in speaking 
English.  
e. An effective process exists for continual program planning, 
implementation, and evaluation. 
1) The program is adaptable. 
The program can be said as adaptable program. This is because 
every semester the program refines the program design and even 
replaces it with another one which can meet the need of program and 
align with the situation at current time. Moreover, adaptation and 
modification of the model is based on the student outcomes and 
practices. This process is in place that focuses on meeting the goals of 
the program which means improving the students‘ English speaking 
ability. 
2) The program is articulated within and across grades. 
Program articulation has been implemented well across grade 
level. Articulation across grade is important to confirm particular 
material and appropriate practices and also define language proficiency 
levels at each semester. In addition, the program will be easy to 
monitor the student outcomes because there is clearly sequence level in 
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this program. It is also give benefit on planning and development of 
curriculum.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
Based on the research funding and discussion results of the descriptive 
research in IAIN Surakarta about An Analysis of Bilingual Program, therefore the 
researcher will reduce to the conclusions. The conclusions are described into three 
wide points; they are assessment and accountability, staff quality and professional 
development and program structure. Those points will be described according to 
Howard‘s theory about principles of bilingual program.  
1. The assessment and accountability of bilingual faculty program at IAIN 
Surakarta in academic year of 2016/2017 are: 
a. The program maintains infrastructures that support accountability process 
such as data management system, personnel, budgets and opportunities in 
ongoing professional development.  
b. Student assessment is aligned with program goals and state standard and it 
engages evaluation process which is integrated into program and 
instructional planning. 
c. The program collects only students‘ linguistic achievement data which is 
conducted in English language only according to program vision and goal. 
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d. Assessment data are purposefully collected based on grade level and 
interpreted in appropriate ways for program accountability and 
improvement.  
e. The student progress is systematically measured in variety indicators and 
documented in English language for oral proficiency achievement. 
f. Student results are publicly communicated to students but not to 
stakeholders. 
2. The staff quality and professional development of bilingual faculty program at 
IAIN Surakarta in academic year of 2016/2017 are: 
a. The program has recruitment with appropriate requirements and ongoing 
professional development plan but it is not maximized in retaining quality 
of the staff.  
b. The program has planned and implemented professional development 
which is based on program needs and goals for only tutor and instructor. 
c. Professional development is supported financially, time and human 
resources. 
d. The program collaborate with lecturer from local university to ensure staff 
quality. 
3. The program structure of bilingual faculty program at IAIN Surakarta in 
academic year of 2016/2017 are: 
a. The program goals reflect additive bilingualism and biliteracy. 
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b. The program ensures equity for all groups in terms of resources access and 
language use. 
c. The program has effective and knowledgeable leader who does not have 
opportunity to be advocate for the program.    
d. The program selects and refines model design based on the program needs 
and goals.  
e. The program engages ongoing evaluation which enable program to adjust 
the model design with the needs of the students. 
 
B. Suggestion 
The researcher proposes suggestions at the end of this chapter. Hopefully 
the suggestions are useful for the students, tutor, stakeholder, bilingual unit staff 
and other researcher.  
1. To the supervisor 
Supervision of the bilingual program could be improved. It begins 
from supervision to the teaching and learning process until the work of 
bilingual unit staff. This must be done in order that all of the bilingual 
program activities can run in accordance with the plan and it can improve the 
quality of the program. 
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2. To the bilingual unit  
In managing the bilingual program, the staff should be more creative 
and motivated in decision-making for the sake of program goal success. It 
begins from the time allocation for this program which can be added a little 
longer than 90 minutes. Moreover, creating English zone would be helpful in 
attaining program goals which the students must speak English in certain 
space and time.  
3. To the students 
The students of bilingual program must have an effort in order to get 
better performance in speaking English because this program is really useful 
for the students to face the globalization era where people must communicate 
with people from different country. Therefore, the students should have high 
passion and motivation to improve their ability in speaking English.  
4. To other research 
This research discusses the analysis of bilingual program in 
assessment, staff quality and program structure. It is expected that the findings 
of this research will be used as the resources of the future research on the 
similar problems.  
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Interviewee : Dr. H. Giyoto, M. Hum. 
Place  : The Dean of FITK’s office 
Day/Date : Monday/January 2
nd
 2017 
 
1. Menurut Bapak apa pentingnya bahasa inggris bagi mahasiswa? 
Saya kira, orang tidak akan mengatakan bahwa bahasa inggris tidak 
penting, apalagi tuntutan globalisasi, tuntutan ilmu, tuntutan perdagangan, 
technology. Itu semua berbahasa inggris. Jadi, kalau sesuatu itu menunggu untuk 
diterjemahkan, itu berarti penyerapan ilmu-ilmu yang baru itu akan tertinggal 
jauh, apalagi ada MEA, nanti kan semua negara bisa masuk kesini dan hanya 
orang yang berbahasa inggris mereka bisa berkomunikasi. Bagaimana orang akan 
mendapatkan sesustu tanpa berkomunikasi, kan gitu… oleh karena itu kita akan 
memastikan bahwa alumni FITK harus bisa ngomong bahasa inggris paling tidak 
itu. Lha dengan cara apa? sementara ini cara kita pakai bilingual program. 
Program bilingual, yang secara horizontal, dilakukan sesama mahasiswa, yang 
pintar mengajari yang kurang. jadi, hal ini dilakukan karena terbatasnya SDM dan 
dana untuk melatih seluruh mahasiswa hampir 2500 mahasiswa, melatih nge-drill 
berbicara bahasa inggris. Karena keterbatasan itu maka kitapakai strategi dengan 
bilingual program atau dengan kata lain belajar bersama peer training, saling 
berlatih. Jadi, satu melatih yang lain, kemudian dimonitor dan dievaluasi oeh 
fakultas dan dengan kebijakan bahwa semua orang (mahasiswa) diwajibkan 
mengikuti bilingual program sebagai syarat munaqosyah atau proposal, baik dia 
sebagai mentor maupun menti, baik sebagai peserta maupun trainer. Sehingga, 
semua orang akan latihan, baik yang trainernya maupun menti akan sama-sama 
latihan berbicara bahasa inggris karena itu hal mutlak bagi alumni atau lulusan S1 
untuk bisa bahasa inggris. 
2. Bagaimana cara memonitor program bilingual? 
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Monitoring ada dua, ada beberapa level yaitu monitoring yang dilakukan 
oleh instruktur untuk memonitor semua kelompok karena satu kelompok kana da 
10-11 orang, kan itu nanti efektiftas efisiensi penyelenggaraan atau planningnya 
di monitor oleh instruktur, kemudian hasil itu di instruktur dimonitor oleh unit 
bilingual program, unit dimonitor dievaluasi oleh rektorat. Itu grading 
evaluasinya. 
3. Kompetensi apa yang harus dicapai oleh mahasiswa? 
Jadi ada komepetensi pada semester berapa ya… kan bilingual program 
diuntukkan dua tahun semester tiga, empat, lima dan enam. Kalau dua tahun ini 
tidak bisa ngomong berarti kana da yang kebangetan. Mbuh yang kebangetan 
instrukturnta atau pesertanya. Mosok hanya dua tahun ngomong ngga bisa, kan 
gitu. 
4. Bagaimana dengan proses assessmen pada program bilingual? 
Nanti test atau assessment atau evaluasi akan dilakukan oleh fakultas. Jadi 
anak itu sudah layak atau belum akan dilakukan fakultas. Nanti ujiannya tidak 
sebatas mentor itu, uji lulus ngga, tapi nanti akan diuji lewat proses, mungkin 
lewat kontes, debate, lewat itu. Di akhir program aka nada evaluasi. 
5. Kompetensi apa yang harus dimiliki oleh pengelola unit bilingual program? 
Pengelola unit bilingual itu kan ada dua, arab dan inggris, orang yang 
berlatar belakang itu. Latar belakang arab dan bahasa inggris dan latar belakang 
cara pembelajaran bahasa inggris. Jadi bagaimana cara mengajar bahasa asing. 
Kemudian siapa yang menentukan, itu fakultas yang menentukan. 
6. Bagaimana cara mensosialisasikan program bilingual? 
Pertama lewat online, kemudian MMT, lewat sambutan-sambutan sering 
kita pada mahasiswa baru, ospek, kuliah perdana kemudian sambutan orientasi 
mahasiswa baru. 
7. Sejak kapan berdirinya bilingual program? 
Sejak 2015, ini tahun kedua. 
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8. Kebijakan apa saja yang sudah bapak keluarkan? 
Kita sudah mewajibkan bahwa ada kebijakan mahasiswa harus mengikuti 
program bilingual itu sebagai mentor, instruktur dan menti. Itu kita wajibkan. 
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Interviewee : Suprapti, M. Pd  
Place  : Lecturers’ office 
Day/Date : Wednesday/January 11
th
 2017 
 
1. Apa latar belkang dari terbentuknya program bilingual di IAIN Surakarta? 
Latar belakang adanya bilingual, sejarahnya berarti, pertama itu ada dua 
sisi. Yang pertama waktu itu mau melanjutkan hasil penelitian dosen, kana da 
penelitian kelompok. Waktu itu ada kelompoknya pak giyoto, bu imroatus dan 
pak zainal arifin. Itu meneliti tentang kemungkinan bisa diterapkan bilingual di 
sini. Akhirnya, hasilnya, bisa diterapkan dan ditindaklanjuti akhirnya lahirlah 
program bilingual itu. Itu alasan utama. Alasan yang kedua, ya memang untuk 
kedepannya sebuah universitas atau institute seperti ini itu tetap diperlukan 
kemampuan berbahasa inggris bagi semua mahasiswanya. Sehingga program 
bilingual itu adalah sebuah keperluan. Harus didirikan harus diadakan. Jadi punya 
dasar sseperti itu, akhirnya kita adakan di fakultas mengadakan unit bilingual dan 
berjalan lancar. 
2. Jadi proses planningnya itu beragkat dari penelitian ya bu? 
Bisa iya. Selain kebutuhan emang, kebutuhan secara administrative secara 
akademik lulusan sisni itu ya sebetulnya harus bisa berkomunikasi dengan bahasa 
inggris juga, go international juga. Ini mau mengarah ke UIN, mau membekali 
juga yang non-english students. Ya it should be master speak English and Arabic, 
sebetulnya kan Arabic juga kan. Tapi ternyata bahasa arab belum siap, SDM-nya 
kurang mnecari tutornya juga susah, akhirnya bahasa inggris dulu. 
3. Apa saja visi dan misi program bilingual? 
Visi misinya ya menginggriskan fakultas FITK itu. Membuat mahasiswa 
fakultas FITK itu bisa berbahasa inggris dan arab, ken begitu. Cuma karena bahas 
arab belum, ya baru berbahasa inggris. Jadi yang akhirnya kan kita menjadikan 
mahasiswa yang bahasa inggris itu sebagai tutor supaya lebih lancar berbahasa 
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inggris untuk membantu teman-temannya yang non-bahasa inggris dalam 
pembicaraan sehari-hari.  
4. Ini kan modelnya peer-training, tutor sebaya. Itu alasannya kemarin disebutkan 
oleh pak dekan itu karena kurangnya dana terus juga SDM-nya kurang. terus 
seperti itu sudah di uji ke-efektifannya belum bu? Seperti ada research tentang 
peer study dalam program bilingual? 
Be;um, Cuma kalau peer-study saya pernah menulis artikel itu untuk 
pembelajaran writing, belum belum ada. Kalau saya lebih ada satu lagi alasannya, 
tidak hanya karena alasan dana dan yang kedua tadi karena kurangnya SDM, 
kalau saya lebih menekankan ke pengembangan SDM ayg ada. Karena kita punya 
mahasiswa PBI kan kita sudah punya mahasiswa yang sudah belajar bahasa 
inggris. Lha itu mau kita budayakan dengan asumsi mereka akan semakin pandai 
ketika mereka mengajarkan. Jadi, mereka untuk berbicara perlu sparing-partner 
juga. Nah, dalam media bilingual itulah dia punya kesempatan untuk mengasah 
speaking-nya tadi. Meskipun kita juga membuka peluang bagi yang non-PBI 
untuk menjadi tutor setelah kita seleksi. 
5. Apakah material textbook berasal dari buku? 
Itu ada modul. Itu kemarin ada bukunya pak suparman. Plus, kita juga 
melihat kebutuhan-kebutuhan dari peserta bilingual itu apa, khususnya yang non-
PBI, kalau PBI kan skill-skillnya sudah ini, nah yang non-PBI itu kan nanti kita 
perlu pengayaan. Nah, itu kita juga sudah FI-Dekan untuk modulnya itu internal 
unit dengan Dekan-an. 
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Interviewee : Dr. Yusti Arini, M. Pd.  
Place  : Lecturers’ office 
Day/Date : Thursday/April 27
th
 2017 
 
1. Prasarana apa saja yang dimiliki oleh program bilingual untuk mnunjang proses 
assessment and accountability? 
Prasarananya karena assessmennya bentuknya nanti pengukuran 
kemampuan speaking jadi nanti disesuaikan dengan bentuk yang mau diukur atau 
bentuk evaluasinya mau seperti apa seperti kemarin itu kan speech berarti 
sarananya dan prasarananya jelas ya ruangan, itu maksudnya, maksudnya sarana 
fisik? 
2. Iya, sama buat sistem maanagemen datanya untuk menjajaki track record 
kemampuan speaking mahasiswa?  
Kan ini dilaksanakan tiap semester ya, untuk semester 3, 4, 5, 6. Saya 
gambarkan saja ya untuk semester 3 lalu, bentuknya kan speech ya, jadi otomatis 
ruangan yang dibutuhkan. Untuk finalnya itu di sini di lobi fakultas, terus untuk 
semester 5 nya itu lomba drama, lomba drama tapi di videokan, itu sarana dan 
prasarana mahasiswa sendiri yang menyiapkan tergantung mereka mau settingnya 
dimana, setting lokasinya. Terus untuk penelusuran kemampuan sehari-hari itu 
kita serahkan kepada tutor kan ini sistenya peer teaching ya, tutor sebaya, jadi 
sepert itu. Jadi itu tanggung jawab ditutor, karena mereka yang mengampu setiap 
pertemuan, mereka yang lebih paham, anggota atau mentinya seperti apa, itu 
kemudian dari beberapa tutor itu dipandu oleh satu instruktur, itu misalkan satu 
instruktur pegang sepuluh tutor, atau sepuluh kelompok gitu ya, kemudian mereka 
melaporkan ke instruktur sehingga nanti dari pihak bilingual bisa mengkonfirmasi 
ke pihak instrukturnya kemudian untuk lebih detailnya bisa ke tutornya langsung. 
Tapi selama ini sih kita lebih percaya ke instruktur. Jadi pelaporan dari instruktur 
ke pihak unit gitu ya. Kemudian evaluasi tahap akhir atau kemampuan akhir di 
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akhir semester itu merupakan syarat untuk menentukan mereka lulus atau  tidak 
jadi salah satu syarat gitu ya, digabung dengan kemampuan harian. Misalkan 
kemampuan hariannya bagus tapi diakhir kelompok itu tidak mengikuti evaluasi 
akhirnya berarti seluruh kelompoknya itu dinyatakan tidak lulus. Jadi seperti 
speech kemarin itu satu kelompok diwakili oleh satu peserta, jika dalam 
kelompok itu tidak ada satu peserta yang mewakili maka seluruh kelompok itu 
bertanggung jawab terhadap keputusan tidak mewakilkan itu.  
3. Berarti perwakilan dari grup gitu ya bu? 
Iya, nah dari perwakilannya ini dipilih oleh kemampuan sehari-hari, jadi 
yang paling baik menjadi representasi dari kelompok misalkan tidak ada satu 
perwakilan yang memgikuti maka itu tidak lulus seluruh anggota kelompok. 
Sama seperti drama juga seperti itu, kalau tidak menyerahkan video itu dianggap 
tidak lulus satu kelompok.  
4. Berarti nilai kelompok bukan individu ya bu? 
Eee.. tetap per individu, ini kan tidak pakai skor kita, kita hanya 
mengeluarkan sertifikat lulus dan tidak lulus, untuk meentukan masalah lulus atau  
tidak lulus selain mengikuti evaluasi akhir ini juga ditentukan oleh tutornya 
masing-masing. Kalau dari tutor tetap pakai skor ya, yang menentukan lulus dan 
tidak lulusnya kita dari pihak unit gitu, yang diurusi oleh pak Sanjaya yang 
bertugas sebagai sekretaris lah istilahnya ya. Terus untuk accountability itu 
maksudnya apa itu? 
5. Untuk pertanggungjawaban misalnya, tadi data dari tutor ke instruktur nanti 
bentuknya apa? 
Ya daftar skornya ya, daftar skornya daftar mentinya, nama mentinya 
skornya seperti apa, nanti kan ada nilai-nilai harian, itu nanti bisa langsung 
ditanyakan langsung ke tutornya. Bentuknya tidak kita batasi yang penting itu 
bisa meningkatkan kemampuan speaking bentuk tekhnik pembelajarannya seperti 
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apa itu kita serahkan ke tutor yang kita berikan adalah panduan untuk materi-
materi tiap pertemuan. Pengembangannya ke tutor dan ke mentinya sendiri.  
6. Adakan prasarana untuk menunjang proses pengembangan assessment dan 
accountability? 
Seperti apa misalnya, kalau speaking kita tanda kutip tidak perlu sarana 
khusus gitu kan, karena ini bentuknya di luar ruangan pembelajarannya terus 
speaking. Kalau listening, kita butuh lab ya, ini bukan listening, kita speaking jadi 
free, kalau sarana ya… apa yang dimaksud sarana disini? Gimana contohnyaa? 
LCD juga tidak butuh, kalau mungkin mereka pakai aplikasi di handphone itu 
silahkan saja, mungkin ada yang pakai youtube, coba Tanya di tutornya masing-
masing. Kalau sarana ruang enggak, karena biasanya dilakukan di luar ruangan, 
LCD tidak selalu ya, mungkin lewat media-media di handphone gitu ya, lewat 
aplikasi-aplikasi gitu. Kalau video untuk evaluasi ya jelas handycam sama 
property itu ya, itu mereka sendiri yang siapkan. Kita lebih kepada managemen 
pelaksanaan.  
7. Bagaiamana dengan budget sendiri bu? 
Dananya di dapat dari fakultas, sejumlah 60 juta untuk satu tahun. Itu 
digunakan untuk kegiatan yang sesuai kita ajukan di proposalnya gitu ya, 
misalkan untuk pelaksanaan intinya mentoring ya, terus ada grand opening, grand 
closing, ada suplemen, ada assessment atau evaluasi akhir, seperti itu. Itu nanti 
anggarannya seperti apa nanti mengikuti proposal yang diajukan diawal.  
8. Bagaimana dengan evaluasi program bilingual sendiri bu? 
Kita biasanya mengadakan pertemuan rapat rutin, di rapat rutin itu sambil 
kita meng-evaluasi, jadi berkelanjutan tidak khusus maksudnya di akhir semester 
kita evaluasi, ngga, tai biasanya kita lebih ke rapat rutin unit sama ini, sehari-hari 
kan kita satu ruangan kepengurusan: saya, pak sabar, pak puput terus sebelah kan 
ada pak sanjaya sama bu asiyah, nah kita ada permasalahan apa langsung kita 
komunikasikan sama bu afidah di PBA ya, jarak relative dekat begitu ada masalah 
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apa kita ada WA grup, nanti kita langsung kita bicarakan di WA, kalau misalkan 
belum tuntas di WA nanti kita ketemu sambil ngobrol seperti itu, tidak terlalu 
yang serius yang mengevaluasi sekali itu ya, tidak seperti itu juga, tapi hampir 
setiap saat itu kita bisa komunikasi, mengevaluasi ada masalah apa, 
penyelesaiannya bagaimana, iya jadi evaluasinya lebih ke masalah-masalah yang 
ada di lapangan. Yang real, misalnya ada mahasiswa yang tidak mendaftar, tidak 
ikut semester tiga tapi pingin ikut di semester empat, itu bagaimana solusinya, 
atau adamenti yang jarang berangkat, itu nanti seperti apa penyelesaiannya. Terus 
ada WA grup juga untuk instruktur dan tutor, yang kita include di dalamnya. Kita 
bisa komunikasi lewat situ. Itu pak sabar yang aktif di situ.  
9. Indicator untuk mengukur speaking siswa? 
Indicator ya seperti kemampuan speaking atau speaking rubric pada 
umumnya. Yang jelas seluruh proses pembelajaran dari semester tiga sampai 
semester enam itu fokusnya pada speaking tidak di reading atau di writing ya, 
karena visinya adalah untuk membuat mahasiswa itu bisa bicara bahasa inggris di 
depan umum dalam segala situasi. Terutama untuk mahasiswa yang non-bahasa 
inggris. 
10. Adakah visi untuk budaya? 
Mungkin yang penting adalah ke bahasa dulu ya, mengingat ini peer 
teaching sih, jadi kita belum bisa membebankan bahasa itu untuk dikaitakan 
dengan budaya ya, mungkin nanti terlalu berat apalagi untuk yang non-bahasa 
inggris. Kita realistis saja, yang penting bisa speaking grammarnya bagus, 
vocabnya banyak dan mereka bisa confident untuk public speakingnya gitu.  
11. Hasil nilai akhir per semester itu bentuknya seperti apa? 
Di akhir semester untuk menenuka lulus dan tidak lulus itu hanya sertifikat 
tanpa skor di dalamnya. Tanpa skor hanya menyatakan ini lulus dan tidak lulus. 
Misalkan dia lulus berarti dia dapat sertifikat kalau tidak lulus tidak dikasih. Jadi 
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kita punya empat sertifikat. Dan itu sertifikat menjdi syarat munaqosyah, kalau 
kurang satu saja itu tidak bisa gitu, jadi empat-empatnya harus punya.  
12. Apakah nilai mahasiswa dijadikan bahan evalusi bagi program bilingual? 
Idealnya seperti itu, ya kita terus berupaya ya tapi karena ini bersifat 
massive, untuk sementara ini program baru ya, ini sementara ini memang kita 
jalan dulu sambil kita melihat, ini sampai kini kita masih mencari bentuk yang 
palin tepat ya, tapi saat ini kita masih memakai bentuk yang asal, yang awal 
disusun, tapi nanti ke depan kita mau mencari sistem baru yang lebih pas, teknik 
baru yang lebih pas dibandingkan yang ini.  
13. Kalau sekarang pakai yang apa miss? 
Ya kalaus sekarang pakai peer teaching itu, lima kelompok di pegang satu 
instruktur. Ya memang sih kita melihatnya belum maksimal, karena peer teaching 
itu kelemahannya mentinya itu kadang tidak respect kepada tutornya karena kan 
Cuma temennya sendiri. memang sih bagusnya satu dosen megang beberapa 
kelompok cuman ya ini kita masih sambil melihat situasi dan kondisi mengingat 
ini massive ya, pesertanya sampai berapa ya, kalau totalnyya ada sampai tiga 
ribuan lebih ya kayaknya, Sembilan jurusan semua, mahasiswa setiap semester, 
kalau tiga ya tiga, empat, lima, enam. Ya kan seribu sampai seribu lima ratusan 
ya. Pokoknya banyak lah ini ya.  
14. Itu nanti hasilnya dikomunikasikan kepada setia stakeholder disini ya miss? 
Kalau stake holder yang dimaksud adalah pihak luar ketika sudah  
menggunakan, itu belum sejauh itu kita, belum mengevalausi sampai sejauh itu, 
belum minta masukan sampai ke stakeholder, karena ya mungkin situasi atau 
SDM yang belum memungkinkan sampai ke sana.  
15. Bagaimana proses perencanaan perekrutan beserta persyaratan yang harus 
dipenuhi untuk menjadi pengelola dan pengajar di program bilingual? 
Kalau pengelola ditunjuk oleh pak dekan ada surat tugas dari dekan, itu 
kriterianya apa terus terang mungkin yang kelihatannya aktif, mau bekerja yang 
158 
 
 
 
dia backgroundnya bahasa inggris kan gitu. Karena kan ini butuh kerja berat 
untuk mengelola ribuan orang kan, dan kita harus ada kemauan untuk bekerja 
tanpa istilahnya nyaris tanpa pamrih lah istilahnya gitu ya. Kriterianya paling gitu 
aja terus dosen bahasa inggris atau sastra dan mau bekerja ditetapkan surat tugas 
dari dekan, kemudian untuk instruktur itu tadi ada proses recruitment. Instruktur 
itu biasanya dari alumni ada dua puluh lima orang ya, itu ada proses recruitment 
nya da tesnya dan wawancara. Terus untuk tutor itu kita liat yang bagus di kelas 
itu nanti kita pilih jadi tutor, jadi pengelompokan ini masih satu kelas, masih 
dalam satu jurusan, mereka bisa ketemu setiap hari mereka bisa praktek setiap 
hari, konsolidasi setipa hari walaupun pelaksanaannya satu minggu sekali ya, 
sekarang ini semester empat di ahri rabu, semester enam di hari kamis. 
16. Adakah insentif atau kompensasi bagi pengelola dan pengajar? Kalau ada seperti 
apa bentuknya? 
Ada, ya bentuk materi ada karena kan ada anggarannya. Kita tetap berikan 
reward yang kita kira cukup memadai untuk level alumni ya, mungkin ya tidak 
terlau banyak. Karena tugas instruktur itu ya Cuma tiga kali monitor langsung ke 
lapangan dan tujuh kali bimbing. Jadi bukan mengajar langsung tapi lebih sebagai 
tempat konsultasi terus dia memonitor penyelenggaraan seperti apa kalau 
misalkan ada masalah apa itu tutor boleh konsultasi ke instruktur seperti itu.  
17. Adakah pengawas khusus untuk menilai dan mengawasi kinerja pengelola dan 
pengajar di program bilingual? 
Kita diawasi oleh, kita kan di bawah WD 1 Terus langsung ke dekan, jadi 
otomatis dekan dan WD 1 yang mengawasi kinerja kita secara langsung ya, dan 
kita juga mencoba intens berkomunikasi dengan dekan dan WD 1.  
18. Adakah program pengembangan SDM bagi pengelola dan pengajar di program 
bilingual? Kalau ada bentuknya seperti apa? 
Em iya, suplemen tutor dan instruktur, itu satu semester sekali satu tahun 
sih ya, ngga satu semester, satu tahun sekali di semester ini. itu nanti bentuknya 
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workshop kita meminta tolong narasumber mengundangg narasumber dari luar 
kemudian materi ya tentang strategi pembelajaran bahasa inggris yang 
komunikatif yang fun learning seperti itu.  
19. Aspek apa saja yang dikembangkan dalam program pengembangan SDM 
tersebut? 
Kalau dalam pengelola sih belum ada workshop khusus, itu baru diusulkan 
tahun depan tapi kan otomatis dengan pengelolanya dosen dan ber background 
bahasa inggris itu ya insyaalloh kualifikasinya bisa dipertanggungjawabkan. 
Kemudian untuk instruktur kan aspeknya ya sesuai dengan waktu rekruitmnet ya, 
kita menginginkan memang kemampuan bahasa inggrisnya bagus, kemampuan 
managemennya bagus, dan relasi inter personalnya itu bagus. 
20. Bagaimana program bilingual memastikan equity di dalam pengelola dan 
mahasiswa? 
Kalau buku kita sediakan, untuk mentinya, itu untuk instruktur dan tutor 
kita sediakan kita cetakkan, namun untuk mentinya karena  ribuan itu kita almost 
impossible mencetak sebanyak itu jadi mereka download dari siakad. Itu juga 
kalau pengelola otomatis punya filenya ya dan kita upayakan untuk kita bisa cetak 
juga, kalau fasilitas atau sraana online kan semua bisa mengakses kan. Kalau 
equity dalam hal bahasa harusnya memang prosinya lebih ke bahasa inggris kan, 
dalam komunikasi sehari-hari kalau instruktur dengan tutor ya mix ya, bahasa 
Indonesia kalau pengelolanya ya, karena kaitannya untuk mengurus managemen 
dan lain sebagainya ya,  
21. Apa tugas ketua program dan kebijakan apa saja yang telah ibu buat? 
Kalau tugasnya, kita sebenarnya ya tidak terlalu berbeda antara ketua 
dengan tidak ketua yak an karena ini  mengelola unit itu kan satu kesatuan ya, 
merasa seperti keluarga saja, kerjasama, tapi saya memang ada otonomi lebih 
untuk misalkan berkaitan dengan penyelenggaraan itu saya menentukan job desc 
dan person-person maisng-masing seksi dan tugasnya apa kemudian saya juga, 
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emm, semua sih bukan hanya saya, semua bisa ikut megkonsep acara memberikan 
masukan, memberikan saran, kemudian ya bekerja secara bersama-sama lah. Tapi 
saya lebih ke menetukan ke person ini kepada siapa-siapa kemudian menentukan 
job desc nya seperti apa gitu. Kemudian saya juga berkaitan masalah birokrasi ke 
fakultasnya kan saya, saya mungkin dengan bendahara, bendahara sih biasanya 
gitu saya dan bendahara. Kalau kebijakannya itu ya biasanya kita bahas bersama-
sama untuk memajukan program kerja berikutnya. Kebijakan-kebijakan apa ya ini 
kita lihat situasi dan kondisi, apa yang dibutuhkan saat itu, kalau pogram itu 
sudah ditentukan di awal kemarin, waku kepengurusan kemarin, itu kita tinggal 
menjalankan. Untuk program kedepan itu sudah diajukan di rapat kerja fakultas, 
itu saya juuga minta masukan dari yang lain.  
22. Apakah ibu juga ikut mensosialisasikan program bilingual di luar jurusan dan 
kampus? 
Wacananya seperti itu ada ya, kalau itu lebih ke pak dekan ya, karena pak 
dekan kan yang mengikuti pertemuan di luar, mungkin ada ppertemuan dengan 
dekan se Indonesia rutin gitu ya. Kalau saya belum ada kesempatan seperti itu. 
Jadi ini lebih ke pak dekan yang mempunyai kapasitas untuk mempromosikan di 
luar.  
23. Kenapa memilih peer teaching? 
Kaitannya dengan, memang secara situasi dan kondisi untuk menyediakan 
dosen sebanyak yang dibutuhkan untuk ribuan mahasiswa itu agak sulit. 
Mengingat juga kan dosen sudah dipakai juga di pusat pengembangan bahasa itu 
kan yang tiap sabtu itu, terus untuk pengajaran sehari-hari. Jadi hasilnya seperti 
itu. Tapi kita juga ingin melatih mahasiswa untuk bisa memanage kawan-
kawannya sekaligus juga untuk meningkatkan kemampuan berbicara bahasa 
inggris, dengan jumlah yang sangat banyak itu kan sehingga sampai saat ini kita 
kendala SDM itu kita atasi dengan cara peer teaching itu. 
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Interviewee : SF Lutfianka Sanjaya Purnama, M.Hum.  
Place  : Lecturers’ office 
Day/Date : Thursday/June 1
st
 2017 
 
1. Prasarana apa saja yang dimiliki oleh program bilingual terkait dengan 
assessment dan accountability? 
Parasarana yang dimilki yatermasuk sumber daya manusia merupakan 
orang-orang yang ahki dibidangnya, untuk hal ini bahasa inggris. Terus kita juga 
punya standar untuk assessment, kita juga punya acuan untuk assessment dan 
penentuan dalam semua hal terkait dalam hal bilingual ini. instrument-insrumen. 
2. Apakah ada system managemen data untuk menjajaki progress mahsiswa dari 
tahun ke tahun? 
Management data kami menggunakan data pertama kali dari seluruh 
mahasiswa untuk placement test, kemudian setiap placement tes itu ada nilainya 
kemudian data itu dijadikan acuan terus untuk berikutnya kitalihat lagi dari 
semester berikutnya perkembangannya seperti apa dan untuk mahasiswa baru 
nanti juga ada yang baru masuk maksudnya bilingual nanti juga ada placement tes 
nya lagi dan datanya selalu tersimpan dan dijadikan untuk evaluasi untuk setiap 
semesternya.  
3. Adakah program pengembangan terkait proses assessment dan accountability? 
Kami memiliki beberapa program untuk peningkatan kualitas ya, ada yang 
pelatihan untuk tutor, tuti. Mengundang narasumber dari luar terus juga ada 
pelatihan untuk instuktur, instruktur itu yang ngajar tutornya, jadi ya pelatihan 
untuk tutor dan pelatihan untuk instruktur. Narasumber dari luar maupun dosen 
dari dalam sendiri.  
4. Bagaimana proses assessment atau evaluasi mahasiswa dan program bilingual?  
Proses evaluasinya, kita lebih mengutamakan evaluasi karena fokusnya di 
bilingual adalah di speaking ini ya kita mengevaluasi kemampuan speaking 
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mereka dengan praktek secara langsung ya sesuai standard atau materi yang telah 
diberikan sebelumya. Jadi dasar-dasar penilaian juga dari materi yang telah 
diberikan. Dalam mengadakan sebuah event besar yang diadakan secara bersama-
sama.  
5. Apa tujuan dari proses evaluasi tersebut? 
Tujuan evaluasinya untuk mengetahui kemampuan mereka setelah 
mengikuti program selama sepuluh pertemuan itu apakah ada peningkatan  atau 
tidak ya pakah berhasil atau tidak dalam pembelajarannya dan untuk menentukan 
apakah mereka bisa lanjut untuk ke level berikutnya atau tidak. 
6. Indicator apa saja yang digunakan untuk mengukur progress mahasiswa? 
Indicator untuk mengukur progressnya dari tutornya sendiri ada, jadi dalam 
laporannya mereka juga menuliskan mahasiswa ini seperti apa- seperti apa terus 
nanti juga dalam evaluasinya itu nanti dilihat kemampuannya di tes sesuai dengan 
standar yang sudah ada sesuai dengan materi yang sudah diberikan sebelumnya 
apakah mmemenuhi atau tidak, kalau tidak memenuhi ya otomatis dia tidak tidak 
bisa lanjut ke level berikutnya. 
7. Apakah semua hasil dari program bilingual dikomunikasikan kepada stakeholder? 
Ya kami ada rapat internal dan rapat ekternal jadi kita mengevaluasi 
hasilnya program ini seperti apa terus kemudian hasil dari mahasiwa itu 
capaiannya seperti apa dan kami sampaikan juga ke eksternal misalkan ke pihak-
pihak yang terkait misalkan dari dekanat dan kita rapat bersama, fakultas itu juga 
kita sampaikan hal-hal yang terkait dengan bilingual. 
8. Bagaimana proses perencanaan perekrutan beserta persyaratan yang harus di 
penuhi untuk menjadi pengelola dan pengajar? 
Untuk perekrutan tutor itu ketika ada placement tes itu kita melihat dari 
skornya nilai-nilai yang jauh tinggi diatas rata-rata mereka akan diminta untuk 
menjadi tutor, karena ini programnya tutor sebaya berarti mereka mejadi tutor 
untuk teman-teman seangkatan mereka dari berbagai jurusan di FITK sedangkan 
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untuk recruitment instruktur itu harus alumni dan kita juga adakan tes dulu untuk 
alumninya itu apakah mereka layak atau tidak dan jika tidak layak juga tidak akan 
diterima menjadi instruktur. 
9. Adakah insentif dan kompensasi bagi pengelola dan pengajar? Kalau ada 
berbentuk apa? 
Insentif dan kompensasi itu pasti harus ada, karena itu penghargaan kita 
terhadap apa yang dilakukan oleh civitas akademik di fakultas kita. Untuk tutor 
mereka akan mendapatkan sertifikat sebagai tutor ya, untuk yang tuti juga akan 
mendapat sertifikat menjadi tuti. Dan untuk tutor kan mereka kan otomatis tidak 
mengikuti program ini, tidak ikut program ini sebagai tuti,jadi  mereka sebagai 
pengajar di sini jadi sertifikatnya berbeda sebagai tutor. Kemudian untuk 
instruktur selain mendapat sertifikat, mereka juga mendapat sejumlah fee untuk 
setiap kali hadir. 
10. Adakah pengawas terhadap program? aspek apa saja yang diawasi? 
Ada inspeksi, jadi setiap kali program berjalan itu ada inspeksi dari 
instruktur sendiri, jadi mereka diwajibkan memberikan pengarahan kepada tutor 
sekaligus mengawasi programnya ketika pelaksanaanya tetapi tidak full dari awal 
dari awal sampai akhir jadi ketika program berlangsung mereka datang untuk 
melihat prosesnya seperti apa, dan ketika ada kesulitan mereka bisa langsung 
membantu sedangkan dari dosen kami juga mengadakan inspeki juga, semacam 
sidak jadi kami datang ke ruangan-ruangan yang dipakai sebagai tempat 
pelaksanaan  program bilingual dan melihat secara langsung dan memberikan 
solusi jika ada masalah. 
11. Adakah program pengembangan SDM bagi pengelola dan pengajar? Kalau ada 
seperti apa? 
Program pengembangan SDMnya dengan mengadakan workshop seminar, 
mengundang narasumber pakar di bidangnya itu untuk tutor maupun instruktur 
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dan dosen dan juga ada pengarahan dari dosen kepada instruktur tentang cara 
mengajar dan semua hal yang terkait dengan program ini. 
12. Aspek atau kompetensi apa saja yang dikembangkan? 
Terkait dengan semua aspek yang ada dalam program ini, mulai dari cara 
mengajar, cara penyampaian materi, evaluasi dan semua hal, semua yang terkait 
dengan program bilingual ini. 
13. Apakah tujuan dari kegiatan pengembangan tersebut? 
Tujuan dari pengembangan ya jelas untuk mengembangkan agar jadi lebih 
baik lagi, baik secara individu tutor dan instrukturnya dan juga program bilingual 
secara keseluruhannya biar berjalan lebih baik lagi dan kedepannya juga menjadi 
semakin baik.  
14. Siapa yang bertanggungjawab dalam pengembangan tersebut? 
Yang bertanggungjawab kalau kaitannya dengan pelaksanaanya ya 
program bilingual tentu saja di bawah pengawasan dari fakultas kalau melihat dari 
siapa yang berkepentingan dan yang bertanggungjawab di situ ya tutor instruktur 
pun juga bertanggungjawab karena ketika mereka medapat kewajiban untuk 
mengajar mereka juga harus punya kemampuan yang dibutuhkan untuk itu 
semua. 
15. Apakah program bilingual melakukan kerjasama dengan pihak lain? Seperti apa? 
Ya kami melakukan kerjasama dengan pihak lain, terutama ketika ada 
kaitannya dengan program pengembangan SDM dan sebagainya kita mengundang 
narasumber dari berbagai pihak, pakar-pakar pendidikan dan lain sebagainya.  
16. Bagaiaman proses pemilihan desain model program yang digunakan di program 
bilingual? Siapa saja yang terlibat? 
Desain model yang  digunakan awalnya merupakan hasil penelitian dari 
Pak Dekan pak Giyoto, bu Imroatus dan pak Zainal Arifin. Kalau tidak salah 
penelitian beliau-beliau. Terus kemudian diaplikasikan terus ditahun berikutnya 
setelah  ada evaluasi diadakan penyesuaian  di sana-sini seperti misalnya 
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sebelumnya itu bukan tutor sebaya jadi setelah dievaluasi ternyata ada hal-hal 
yang harus diperbaiki kemudian ditahun berikutnya diubah menjadi tutor sebaya 
dan ini ketika sudah diadakan evaluasi lagi akan ada perubahan lagi disesuaiakan 
dengan kondisi riil yang ada, masalah yang ada dan kebutuhan yang ada. Jadi 
disesuaikan dengan problem yang ada setelah evaluasi itu ya kita lihat kita tinjau 
ternyata problematikanya seperti ini kelebihannya kelemahannya masalahnya apa 
kemudian dicari solusinya dan dirancang untuk program berikutnya disesuaikan 
dari apa yang telah diprogram sebelumnya dan nanti di program berikutnya ketika 
ada masalah lagi ada lagi yang perlu yang dievaluasi dan perbaiki disesuaikan lagi  
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THE EVALUATION OF 3RD SEMESTER BILINGUAL 
PROGRAM 
FITK 
IAIN SURAKARTA 
 
PARTICIPANT 
 All 3rd semester groups which join Bilingual Program 
 Tutors are obligated to actively participate in producing video 
 All members of group must perform in the conversation video 
 
RULES 
 1 group creates 1 video 
 The video contains the role play of 6 choosen topics that have been learnt 
 The video duration is about 10-15 minutes 
 Groups are free to create their own theme 
 Setting, plot and story in the video must connect from 1 topic to others  
 Setting, Plot dan Cerita dibuat secara runtut dan saling berkaitan 
 The scoring aspects are: Cinematography, Speaking Performance, Material 
Accomplishment, Creativity and Originality 
 The video is saved in mp4 format 
 The naming format:  Group(1-55)_Judul Video 
 ex: Group 1 _ Shocking Day 
 All characters and transcript are written in Ms. Word with the same naming 
format as the video 
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 The video and Ms. Word files are saved in the folder with the same name 
 The video is submitted not later than February 7th 2017 
 The video is submitted in 2 methods; 1. Submit the link of the uploaded video 
in youtube, 2. Submit a CD containing the Video and Ms. Word files to 
Bilingual Unit; Ms. Yulita (Academic Staff) or Mr. Puput Arianto (English 
Dept Lecturer) 
 
PRIZE 
 Each participant will get a CERTIFICATE 
 The Best 3 will get CERTIFICATE, TROPHY AND CASH 
 
 
 
IMPORTANT DATE 
 
Video Submission Deadline: February 7th 2017 
 
 
Feel free to contact us: bilingualfitk@gmail.com 
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THE EVALUATION OF 5th SEMESTER BILINGUAL 
PROGRAM 
FITK 
IAIN SURAKARTA 
 
PARTICIPANTS 
 All 5rd semester groups of Bilingual Program (67 groups in total) 
 1st Elimination Round:  Each tutor has to selects 1 best participant from 
his/her group (there will be 67 participants in total)  
 2nd Elimination Round: The 67 participants will then be evaluated by 
speech adjudicators (instructors) to get top 10 participants to go the final 
round.  
 Final Round: The top 10  participants will then be evaluated by 3 speech 
adjudicators (Mr. Zaenal arifin, 2. Mr. J. 3. Mrs. Asiyah) to get the best 3 
participants as the Champion, 1st runner-up, and 2nd runner-up. 
 
 
RULES 
 In 1st Elimination Round,  Each tutor is responsible to select a 
representative of his/her group in any possible and appropriate ways.  
 In 2nd Elimination Round, each participant is given 7 minutes to present 
his/her speech. The elimination will be conducted in 8 different room with 3 
speech adjudicators for each room. The schedule for the room and performing 
time will be announced after the 1st Elimination Round. Each participant is 
required to submit his/her speech transcripts. 
 In Final Round each participant is given 6 minutes to present his/her speech. 
Each participant is required to submit his/her speech transcripts. 
 The Topics of the speech for 2nd Elimination Round and Final Round are: 
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1. The Importance of English as A Foreign Language 
2. Islam, Rahmatan Lil 'Alamin 
3. The Importance of Character Building in Education 
 The scoring for this constest if based the follwoing criteria: 
 
1. MATTER 
Simply, Matter refers to the raw material which you use to construct your 
speech - the facts or evidence upon which your case is based. Matter includes 
such things as quotes, statistics, facts and evidence that you may be able to put 
forward to prove or further your own case. 
 
2. METHOD 
Method is the structure or organization of your speech.  
 
3. MANNER 
Manner is the way in which you deliver your speech. It includes 
everything that goes towards the presentation of your speech: Use of 
voice, Gestures, Eye contact, Time Management, Humor, etc 
 
PRIZE 
 Each participant will get a CERTIFICATE 
 The Best 3 will get CERTIFICATE, TROPHY AND CASH 
IMPORTANT DATE 
 1st Elimination Round: Before February 1st, 2017 (It depends on each tutor) 
 2nd Elimination Round: Wednesday,  1 February,  2017 
 Final Round: Wednesday,  1 February,  2017 
 
Feel free to contact us: bilingualfitk@gmail.com 
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Lesson 1 
AGREEING AND DISAGREEING 
 
In talking about almost anything, and especially when  discussing certain topics, such 
as religion, sports,  economy, or  politics,  you hear many opinions expressed. You 
will  probably  agree with some and disagree with others. Agreeing is the reaching of 
a joint  decision  after discussion, or the state of  agreeing   or holding   the same 
opinion. Disagreeing is a state of  things  in which people have different opinions 
about something. 
 
A. WORDS AND EXPRESSIONS 
Do you have an idea? 
What do you think? 
Do you agree with it? 
 
I disagree. 
I disagree because some reasons. 
Sorry, it is not reasonable. 
Sorry, I have no idea. 
I'm not sure I can agree. 
I wonder if there is a mistake. 
Are you absolutely sure?  
That really surprise me. 
I am sorry but I have to disagree. 
No, that is wrong. 
I refuse to believe that. 
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I agree. 
I agree completely. 
That's just what I think, of course. 
In my opinion you are correct. 
I suppose you are right. 
Yes, I quite agree with it. 
Yes, it is very reasonable. 
 
B. GUIDED QUESTIONS 
- Answer the questions quickly. 
- Ask and answer the questions with your friends. 
1. Do you always agree on something you face? Why? 
2. Do you always disagree on something you face? Why? 
3. When do you usually agree on something? Why? 
4. When do you usually disagree on something? Why? 
5. How could you show your disagreement? Why? 
6. Do you sometimes give suggestion when you do not agree? Why? 
 
C. DISCUSSION 
-  Make a group of four to five students. 
- Choose one of the topics below to discuss with your friends. 
 
1. Studying while working. 
2. Making a date before getting marred. 
3. Getting a job before getting married. 
4. Smoking.  
Do you agree or disagree with the topic chosen?  
- Show your logical reasons. 
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- Find some factors influencing the problems. 
- Find some positive effects or negative effect. 
- Give your logical solution. 
D. COMPOSITION 
-  Choose one of the topics above to develop into a good composition.  
-  Find some other information or resources to support your composition. 
     --------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
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Lesson 2 
ASKING AND GIVING OPINION 1 
 
Opinion is the beliefs and views held by a particular  group  of people  or by people 
in general. If two people have a difference of opinion about something, they disagree 
or argue about it. 
 
A. WORDS AND EXPRESSIONS 
What is your opinion?  
What do you think? 
Explain .... 
In my opinion, ... 
As far as I know, ... 
To me, ... 
As far as I am concerned, ... 
According to Charles Stanton, ... 
As stated by Charles Stanton in his book of ....... 
As stated in "The Secret of Perfect Living" written by James  
Do you plan to listen to my opinion? 
Will you listen to my opinion? 
Can you explain about …..? 
Would you mind explaining about …..? 
B. GUIDED QUESTIONS 
- Answer the questions quickly. 
- Ask and answer the questions with your friends. 
 
1.  Do you like discussing on something? Why? 
2.  Where do you sometimes discuss a certain topic? Why? 
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3.  What kinds of topic do you sometimes discuss? Why? 
4.  Are you interested in discussing politic? Why? 
5.  With whom do you sometimes discuss something? Why? 
6.  Do you sometimes ask for opinion to another person? Why? 
7.  Do you always agree with the opinion? Why? 
8.  Do you often interview someone on a certain topic? Why? 
9.  What  will you do, if your interviewee doesn't  respond  your questions? 
10. What do you usually do before asking opinion? 
 
C. DISCUSSION 
- Make a group of four to five students to discuss. 
- Express your ideas on the following topics.  
- Interview your friends on the topics to agree or disagree.  
- Make a report from your discussion including: 
  a. Your views 
  b. Your logical reasons 
  c. Some factors influencing the problem 
  d. The solution 
  e. Your suggestion 
 
1. What do you think of a woman career? 
2. What do you think of the monetary crisis? 
3. What do you think of the increase of singing beggars? 
4. What do you think of the Indonesian films compare to western films? 
5. What do you think of the freedom of the press? 
 
D. COMPOSITION 
- Make a speech from your discussion in front of the class. 
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- Choose one of the topics above to make a brief summary (composition). 
-------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
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Lesson 3 
ASKING AND GIVING OPINION 2 
 
Opinion is the beliefs and views held by a particular  group  of people  or by people 
in general. If two people have a  difference of opinion about something, they disagree 
or argue about it. 
 
A. WORDS AND EXPRESSIONS 
What is your opinion?  
What do you think? 
Explain .... 
In my opinion, ... 
As far as I know, ... 
To me, ... 
As far as I am concerned, ... 
According to Charles Stanton, ... 
As stated by Charles Stanton in his book of ....... 
As stated in "The Secret of Perfect Living" written by James  
Do you plan to listen to my opinion? 
Will you listen to my opinion? 
Sorry, I have different opinion. 
Do you have another opinion? 
B. GUIDED QUESTIONS 
- Answer the questions quickly. 
- Ask and answer the questions with your friends. 
- Report your partner‘s opinion in front of the class. 
1.  Do you like discussing on something? Why? 
2.  Where do you sometimes discuss a certain topic? Why? 
185 
 
 
 
3.  What kinds of topic do you sometimes discuss? Why? 
4.  Are you interested in discussing politic? Why? 
5.  With whom do you sometimes discuss something? Why? 
6.  Do you sometimes ask for opinion to another person? Why? 
7.  Do you always agree with the opinion? Why? 
8.  Do you often interview someone on a certain topic? Why? 
9.  What will you do, if your interviewee doesn't respond  your questions? Why? 
10.  What do you usually do before asking opinion? Why? 
11.  Do you like talking about getting married? Why? 
12.  Are you ready to get married? Why? 
13.  Do you like studying in a foreign university? Why? 
14.  What will you do if there is a foreign university in Indonesia? Why? 
15.  Do you like reading about education? Why? 
 
C. DISCUSSION 
- Make a group of four or five students. 
- Express your opinions on the topics below logically. 
- Find some positive and negative effects of each topic. 
- Make a report of your discussion. 
 
1. What do you think of getting married at a young age? 
2. What do you think of a foreign university in Indonesia? 
3. What do you think of the students' demonstration in a campus? 
4. What do you think of the development of education in Indonesia? 
5. What do you think of the increase of political parties? 
- Make a speech from your discussion in front of the class. 
- Make a report from your discussion including: 
  a. Your views 
186 
 
 
 
  b. Logical reasons 
  c. Some factors influencing the problem 
  d. Positive and negative effects 
  e. The solution 
  f. Your suggestion 
 
D. COMPOSITION 
- Choose one of the topics above to make a brief summary  (composition). 
 
---------------------------------------------------------------- 
------------------------------------------------------------------------- 
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Lesson 4 
CONDITIONAL SENTENCE 
Conditional sentences are sentences expressing factual implications, or hypothetical 
situations and their consequences.  
 
A.  DISCUSSION 1 (Find Someone Who) 
- Walk around the room and find the names of your friends who have habits or 
activities as written in the following form.  
- Make report about your partner in front of the class/ group. 
No Activity Name Reason 
01 
02 
03 
04 
05 
06 
07 
08 
09 
10 
11 
12 
13 
14 
15 
reads the holy qur'an every night 
goes to bed after midnight 
seldom watches TV 
has birthday today 
likes smoking very much 
wants to be a journalist 
goes to a movie every week 
likes reading English magazines 
likes adventure 
has a boy/ girl friend 
has ever been broken hearted 
wants to be an artist/ film star 
likes correspondence 
has ever spoken with foreigners 
is the only child in the family 
………… 
………… 
………… 
………… 
………… 
………… 
………… 
………… 
………… 
………… 
………… 
………… 
………… 
………… 
………… 
………….. 
………….. 
………….. 
………….. 
………….. 
………….. 
………….. 
………….. 
………….. 
………….. 
………….. 
………….. 
………….. 
………….. 
………….. 
Make a written story about him/ her based on the answer you get. 
 
B.  DISCUSSIONS 2 (Find Someone Who) 
- Choose one of your friends to interview each other on the topics. 
- Report him/ her in front of the group/ class. 
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No Activity Reason 
01 
02 
03 
04 
05 
06 
07 
08 
09 
10 
11 
12 
13 
14 
15 
reads the holly qur'an every night 
goes to bed after midnight 
seldom watches TV 
has birthday today 
likes smoking very much 
wants to be a journalist 
goes to a movie every week 
likes reading English magazines 
likes adventure 
has a boy/ girl friend 
has ever been broken hearted 
wants to be an artist/ film star 
likes correspondence 
has ever spoken with foreigners 
is the only child in the family 
............................. 
............................. 
............................. 
............................. 
............................. 
............................. 
............................. 
............................. 
............................. 
............................. 
............................. 
............................. 
............................. 
............................. 
............................. 
 
Your conclusion/ suggestion about the partner:                            
........................................................................  
........................................................................  
 
- Combine the answers (1-15) into a good composition.                
- Add and omit some other information whenever possible. 
- Use appropriate conjunctions. 
 
C.  DISCUSSION 3 (If I were a Teacher,.......) 
-  Interview one of your friends on the following questions.  
-  Make a report about her/ him in front of the class. 
 
Questions: 
1. What would you do if you were a policeman? Why? 
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2. What would you do if you were a president? Why? 
3. What would you do if you were a bank director? Why? 
4. What would you do if you were an artist? Why? 
5. What would you do if you were an employer? Why? 
6. What would you do if you were a carpenter? Why?  
7. What would you do if you were a lawyer? Why? 
8. What would you do if you were a scientist? Why? 
9. What would you do if you were a becak driver? Why? 
10. What would you do if you were a receptionist? Why? 
11. What would you do if you were a beggar? Why? 
12. What would you do if you were a barber? Why? 
13. What would you do if you were a farmer? Why? 
14. What would you do if you were a novelist? Why? 
15. What would you do if you were a detective? Why? 
 
- Combine the answers (1-15) into a good composition.                
- Add and omit some other information whenever possible. 
- Use appropriate conditional clauses and conjunctions. 
 
D.   COMPOSITION 
Write down the procedures of each game above. 
 
 --------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
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Note: 
CONDITIONAL CLAUSES 
 
if + S + Verb I,   S + will + verb I 
 
-    If I meet her, I will ask her to go to the movie. 
-    If we find her address, we will write her. 
- If you listen to the questions carefully, you can answer them easily. 
- If  I have the time I will go. 
- If my headache disappears, we can play tennis. 
 
if + S + Verb II,   S + would + verb I 
 
-    If I met her, I would ask her to go to the movie. 
-    If we found her address, we would write her. 
- If you went to bed earlier, you wouldn't be so sleepy in the morning. 
- If today were Saturday, we could go to the beach. 
- If we did not have to study, we could go. 
if + S + had Verb III,   S + would have + Verb III 
 
- If  I had met her, I would have asked her to go to the movie. 
- If  we had found her address, we would have written her. 
- If  I had more time, I would have checked my paper again. 
- If we had not lost our way, we would have arrived sooner. 
- If she had found the right buyer, she would have sold the house. 
- She would have told you, if she had seen the movie. 
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Lesson 5 
PROVERB 
Proverb is a short popular saying, usually of unknown and ancient origin, that 
expresses effectively some commonplace truth or useful thought; adage; saw. 
 
A. DISCUSSION 1 (Proverbs) 
- Make a group of four or five persons.              
- Discuss the proverbs below and compare them with similar or contrasting 
proverbs from our own culture. 
1. It's no use crying over spilt milk. 
2. Look before you leap. 
3. Don't count your chickens before they are hatched. 
4. First come, first served. 
5. Absence makes the heart grow fonder. 
6. Make hay while the sun shines. 
7. Where there is a will, there is a  way. 
8. Never put off what you can do today until tomorrow. 
9. When wine is in, wisdom is out. 
10. No gains without pains. 
11. Actions speak louder than words. 
12. Early to bed and early to rise make a man healthy, wealthy, and wise. 
13. Experience is the best teacher. 
14. Better late than never. 
B. DISCUSSION 2 (What am I doing?) 
- Make a group of four or five persons.   
- Take turn to act out a certain job. Asks the members of the group: ―What am I 
doing?‖  The group will guess or answer ―Oh .. you are ......‖   
- Present the best acting in front of the class. 
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For example: 
 
                           
 
 
 
                   
C. DISCUSSION 3  (Describing People Appearance) 
Work in pairs. Look at your partner carefully for one minute. Then  close your 
eyes (or turn your back) and say what  he  or she looks like, and what he/ she is 
wearing. 
Examples: 
- He has got dark brown hair. 
- She is wearing a light green blouse and black trousers.  
- She is wearing blue-jean and white shirt. 
- Her belt is black. 
- She does not wear veil. 
- She does not wear sock. 
 
D. COMPOSITION 
Write down certain proverb then explain it by your own word! 
 
--------------------------------------------------------------------- 
-------------------------------------------------------------------------- 
-------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
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Lesson 6 
HOW TO MAKE EXPLANATION 1 
 
Explanation is a statement or fact that provides a reason for something. It is a detailed 
description of what something is or of how it works. You explain something when 
you supply information or details that make it clear to understand. 
 
A. WORDS AND EXPRESSIONS 
- explain (V), explained, explaining 
- explanation (N) 
- explanatory (Adj) 
- There are some ways to .... 
- Ideally, .... 
- Practically, .... 
- Theoretically, .... 
- Generally, .... 
- Thank you for the time, .... 
- I'd like to, .... 
- Sorry I have a different idea. 
- Let me try to explain. 
- I think I can explain. 
- Let me explain. 
- Can you explain about ... 
- I want to know your explanation 
- It is explained that …… 
 
B. GUIDED QUESTIONS 
- Answer the questions quickly. 
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- Ask and answer the questions with your friends. 
 
1. Do you like explaining something? 
2. How do you usually explain something? 
3. Can you explain something verbally? 
4. What topics do you sometimes explain to somebody else? 
5. Do you always make a note before explaining? 
 
C. DISCUSSION 
- Explain the following topics with your friends in a group. 
- Share your ideas based on logical reason. 
- Present the result of the discussion in front of the class. 
1.  Some ways to study English effectively  
2. Some good techniques to manage very big class. 
3.  Some good ways to manage an English Course              
4.  Some good techniques to guide foreigners                      
5.  Some good steps to handle stress                           
6.  Some effective ways to get money                           
7.  Some appropriate approaches to get an ideal partner               
8.  Some important techniques to get a good job                 
9.  Some methods to overcome conflict                             
10. Some good steps to be a good sportsman 
 
D. COMPOSITION 
- Choose one of the topics above to develop into paragraphs. 
 
--------------------------------------------------------------------- 
------------------------------------------------------------------------- 
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------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
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Lesson 7 
HOW TO MAKE EXPLANATION 2 
 
Explanation is a statement or fact that provides a reason for something. It is a detailed 
description of what something is or of how it works. Explanation can be statement, 
fact, circumstances etc. that explains. 
 
A. WORDS AND EXPRESSIONS 
- explain (V), explained, explaining 
- explanation (N) 
- explanatory (Adj) 
- There are some ways to .... 
- Ideally, .... 
- Practically, .... 
- Theoretically, .... 
- Generally, .... 
- Thank you for the time, .... 
- I'd like to, .... 
- Sorry I have a different idea. 
- Let me try to explain. 
- I think I can explain. 
- Let me explain. 
- Can you explain about ... 
- I want to know your explanation 
 
B. GUIDED QUESTIONS 
- Answer the questions quickly. 
- Ask and answer the questions with your friends. 
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1. Do you like explaining something? 
2. How do you usually explain something? 
3. Can you explain something verbally? 
4. What topics do you sometimes explain to somebody else? 
5. Do you always make a note before explaining? 
 
C. DISCUSSION 
- Explain the following topics with your friends in a group. 
- Share your ideas based on logical reason. 
- Present the result of the discussion in front of the class. 
 
1.  Some steps to be a good preacher 
2.  Some effective ways to overcome monetary crisis 
3.  The process of becoming love and affection. 
4.  Some good tips to get confidence/ credential from other people 
5.  Some important ways to create a happy life 
6.  Preparation before getting marriage 
7.  Some factors influencing juvenile delinquency 
8. Some effective techniques to overcome juvenile delinquency 
9.  Some good techniques to live economically 
10. Some good tips to educate children 
 
D. COMPOSITION 
- Choose one of the topics above to develop into paragraphs. 
- Use correct sentences. 
Note: 
 Begin or end your paragraph with topic sentence. 
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 One topic sentence for one paragraph. 
 Use supporting sentences to develop your topic sentence into a good 
paragraph. 
 Use deductive (from general to specific) or inductive (from specific to 
general) paragraph. 
 Use correct punctuation. 
 
--------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
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Lesson 8 
RETELLING FILM AND DRAMA 
 
Film is a motion picture for showing in the cinema, or on television or video. Drama 
is a serious play for the theater, television or radio. 
 
A. WORDS AND EXPRESSIONS 
- film (N) 
- film, filming, filmed (V) 
- drama (N) 
- dramatic (Adj) 
- main character 
- minor character 
- setting 
- the actor/ actress 
- plot 
- the story 
- theme 
- the film is talking about ……. 
- the drama symbolizes ………… 
B. GUIDED QUESTIONS 
- Answer the questions quickly. 
- Ask and answer the questions with your friends. 
 
1.  What do you think of films or dramas generally? Why? 
2.  Do you often watch film or dramas in the TV/ movie? 
3.  Do you watch film everyday? Why? 
4.  Do you often go to the movie? Why? 
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5.  Mention some titles of films or dramas that you have ever seen? 
6.  What are the differences between films and dramas? 
7.  What kind of films or dramas do you like to see? Why? 
8.  What are the advantages of watching film? 
9.  Find some disadvantages of watching film? 
10. What do you think of Indonesian films compared to American films? Why? 
 
C. DISCUSSION 1 
- Discuss the following comparation with your friends in a group. 
- Work together, but report the result individually. 
Point of difference Indonesian 
Film 
American 
Film 
1. The actor/ actress 
2. The theme/ issue 
3. The Setting 
4. The plot 
5. Facilities used, etc 
6.  ................... 
7.  ................... 
.................... 
.................... 
.................... 
.................... 
.................... 
.................... 
.................... 
................... 
................... 
................... 
................... 
................... 
................... 
................... 
 
11. How can Indonesian films be worse than American film? 
12. How can we make Indonesian films better? 
 
D. DISCUSSION 2 
FILM 
Retell one of the films that you know well. 
- The title of the film and its meaning 
- The characters (minor and major)  
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- The characteristics of the characters 
- The Setting 
- The Plot (exposition, complication, climax, and solution) 
- Brief story 
- The Theme 
- Symbolic meaning 
- The purpose of the writer 
- Your suggestion on the story 
- What advantages can you get from the story 
 
DRAMA 
Retell one of the dramas that you know well. 
- The title of the drama and its meaning 
- The characters (minor and major)  
- The characteristics of the characters 
- The Setting 
- The Plot (exposition, complication, climax, and solution) 
- Brief story 
- The Theme 
- Symbolic meaning 
- The purpose of the writer 
- Your suggestion on the story 
- The advantages you can get from reading the story 
 
E. COMPOSITION 
Make a summary from your discussion and present it in front of the class. 
 
1. Film  
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--------------------------------------------------------------------- 
------------------------------------------------------------------------- 
-------------------------------------------------------------------------  
-------------------------------------------------------------------------  
-------------------------------------------------------------------------  
-------------------------------------------------------------------------  
-------------------------------------------------------------------------  
 
2. Drama  
--------------------------------------------------------------------- 
-------------------------------------------------------------------------  
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
-------------------------------------------------------------------------  
-------------------------------------------------------------------------  
-------------------------------------------------------------------------  
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Lesson 9 
RETELLING SHORT STORY 
A short story is a piece of prose fiction that can be read in one sitting. Short story is 
a relatively brief fictional prose narrative.  
 
A.  WORDS AND EXPRESSION 
- main character : tokoh utama 
- minor character : tokoh pembantu 
- theme : tema 
- setting : tempat 
- episode : babak 
- scene : pemandangan/ suasana 
- narrator : sutradara 
- manuscript : naskah 
- exposition : eksposisi 
- complication : komplikasi 
- climax : puncak 
- denouement  : penyelesaian 
- happy ending  
- sad ending 
 
B.  GUIDED QUESTIONS 
- Answer the questions quickly. 
- Ask and answer the questions with your friend. 
 
1. What do you think of a short story generally? Why? 
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2. Do you often read a short story? 
3. Mention some titles short stories that you have ever read? 
4. What kind of short story do you like to read? Why? 
5. What do you think of short story compared to American one? Why? 
Points   of 
difference 
Indonesian short 
story  
American short 
story  
The actor/ 
actress   
........................ ........................ 
The theme/ 
issue     
........................ ........................ 
The Setting   
        
........................ ........................ 
The plot       
      
........................ ........................ 
Facilities 
used, etc 
........................ ........................ 
................... 
 
........................ ........................ 
................... 
 
........................ ........................ 
................... 
 
........................ ........................ 
 
6.  How can Indonesian short stories  be worse than American novel? 
7.   How can we make Indonesian short stories better? 
 
C.  DISCUSSION ABOUT SHORT STORY 
Retell one of the short stories you have ever read. 
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- The title of the short story and its meaning 
- The writer, the year of publishing, the publisher 
- The number of chapters/ parts, the number of pages 
- The background of the writer 
- The characters (minor and major)  
- The characteristics of the characters 
- Setting 
- Brief story 
- Theme 
- Symbolic meaning 
- The purpose of the writer 
- Advantages you can get from the story 
- Your suggestion 
Make  a summary from your discussion and present it in front  of the class. 
 
D.  COMPOSITION 
Combine your answers into good paragraphs then give a title. 
--------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
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Lesson 10 
GIVING AND ASKING FOR ADVICE 
 
You give someone advice when you suggest what they should do in a certain 
situation. You take or follow someone's advice when you do as they suggest. 
 
A. WORDS AND EXPRESSION 
- advise (V) 
- advice (N) 
- adviser (N) 
- advisable (Adj) 
- I asked her advice about .... 
- My advice on that would be just to wait and see. 
- If you want my advice, .... 
- I suggest that .... 
- It is only suggestion, you can do what you please. 
- Let me give you a little fatherly advice. 
- My feeling is that .... 
- If you don't take my advice, .... 
- Thank for the advice. 
B.  GUIDED QUESTIONS 
- Answer the questions quickly. 
- Ask and answer the questions with your friends. 
 
1.  What do you think of a problem? 
2.  Do you often have problems in your daily life? 
3.  What problems do you often face? 
4.  Can you solve all the problems you have? 
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5.  What do you usually do if you can't solve your own problem? 
 
C.  CONVERSATION 
George : Jack,  would you please read this letter  of application I've just written? 
I'd like to have your opinion. 
Jack   : I'd be glad to tell you what I think. 
George : If you don't think it's any good, please say so. I really want to get this 
job. 
Jack   : It looks fine to me. But I have one suggestion. 
George : Good! I'm interested in your advice. 
Jack   : If I were you I'd change the beginning. You should write about your 
education first. 
George : Good idea, Jack. What do you think about the second part? 
Jack   : Now  that  you've asked me, I think it's too  short. You 
should  include  much more information about  your  work experience. 
George : You're  right. I'll change it. How do you feel about the last part of the 
letter. 
Jack   : Very  good. But, unless I miss my guess, you should  say something 
about your family, too. 
George : I agree. I appreciate your helping me, Jack. Do you think the end is all 
right? 
Jack   : Oh,  yes,  George. But personally I  believe  a business letter should end 
with "Very truly yours", not  "sincerely". 
George : I  guess  I'd better tear up the letter  and  start over again. 
Jack   : Oh,  don't do that, George! Just make the few changes  I suggested and 
your letter will be perfect. 
D.  DISCUSSION 
- Make a group of four to five students to discuss. 
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- Work together with your friend, but report the result individually. 
 
1. You are one of the children in your family. Your family never 
pays  attention  to you. You are free to go as you like.  You have much money 
but you do not get attention from your  mother or father. 
 
2. You have a boy/ girl friend that you love very much. Suddenly, your boy/ girl 
friend loves another person, but you still love him/  her very much at the same 
time. Now you  are  frustrated because of your girl/ boy friend. 
 
3. You  are a director of a company. Everyday your staffs always 
hold  demonstration  for  increasing the  salary. You  cannot increase the 
salary because of some reasons. You can do  nothing now. 
 
4. You are a rector of a University. The students have demonstration everyday in 
the campus. They demand some points: good  and qualified  lecturers, suitable 
curriculum, and low  school  fee (tuitions). 
 
5. You  are a university student. You cannot continue your study 
because  you  have no money anymore for the school  fee.  Your parents do 
not support you either mentally or materially.  You should finish your study in 
time because your boy/ girl friend always waits for you until you have 
finished your study. 
 
6. You  are a very popular person in the society where you live. You have three 
ideal partners to live with. The three of  them love  you very much at the same 
time and they want to be  your legal  husbands or wives. You should choose 
one of them  soon. Up to now you cannot do it. 
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7. You  are a father of a household. You have some children.  You and  your 
wife are unemployed because of monetary crisis.  You should  fulfill  their 
daily needs especially for  the  school equipments. 
 
8. You  are a teacher in a school. Most of your friends  in that school  isolate you 
because you are a young teacher. You  have no friends to communicate with.  
 
9. You  want to be a teacher of a government school. Every year you try to enroll 
to be a teacher, but you always fail because you  cannot meet the requirements 
needed. One of the  requirements is high score. You do not have good score, 
but you  have ambition to be a better teacher. 
 
10. You  work in a certain company/ school/ institution. The atmosphere in that 
institution is not good. Most people working there  like corruption, collusion 
and nepotism. You  are  very idealist  person.  You will not be involved 
together  in  that situation.  Later you will be isolated by all of your  friends 
unless you are involved together in the situation. 
 
E.  COMPOSITION 
Report the result of the consultation in front of the class. 
 
- The name, position, and profession of the consultant              
- The problem you consult            
- The advice given                  
- Your ideas after getting the advice, etc.                                    
 
--------------------------------------------------------------------- 
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Lesson 1 
INTERVIEW FOR A JOB 
 
An interview is a formal meeting at which someone applying for a job is asked 
questions, as a way of judging how suitable they are. An interview is also a 
conversation between a journalist and a famous person. 
 
A. WORDS AND EXPRESSION 
- interview (N,V) 
- interviewee, applicant 
- interviewer 
- test 
- I'm a student. What do you do? 
- What kind of work do you do? 
- As soon as I complete my study, I want to get a job as .... 
- What do you want to do when you grow up? 
- He refuses to give any interview to journalist. 
- I have a well-paid job with a good pension. 
- She is being interviewed for the secretary‘s job. 
 
B. GUIDED QUESTIONS 
Ask and answer the following questions with your friends. 
1. Have you ever had an interview for a job? 
2. How did you feel when you had an interview? 
3. When did you have an interview? 
4. Where did you have an interview? 
5. What questions did the interviewer ask you? 
6. What did you answer? 
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7. How did the interviewer begin the interview? 
8. How did the interviewer end the interview? 
 
C. CONVERSATION 
Bank Manager : Good morning, Mr Haris. 
Customer     : Good morning. 
Bank Manager : Please sit down.          
Customer     : Thank you.       
Bank Manager : Now, one or two questions ... 
Customer     : Yes, of course. 
Bank Manager : How old are you, Mr Haris?  
Customer     : Thirty-two.      
Bank Manager : And you're Canadian, aren't you? 
Customer     : Yes, that's right.    
Bank Manager : Are you married? 
Customer     : Yes, I am. 
Bank Manager : Have you got any children? 
Customer     : Yes, three. Two boys and a girl. 
Bank Manager : And their ages? 
Customer     : Twelve, ten, and six. 
Bank Manager : I see. What is your job?            
Customer     : I'm a university teacher. 
Bank Manager : Thank you. Now, you want $100.000 to buy a house. 
Customer     : That's right. 
 
D. DISCUSSION 1 
- Choose one of your friends to be your partner. 
- Ask and answer the questions each other. 
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1.  Can you introduce yourself? 
2.  Why do you like applying for a job here? 
3.         How do you know that my company needs new employees? 
4.  What kind of job do you like here? Why? 
5.  Do you have experience on the job (......)? 
6.  Do you know the duties in the job (......)? 
7.  What will you do after having been accepted here? 
8.  How much money do you want per month? 
9.  What do you think of this company/ institution? 
10.       What will you do if you get another job later? 
 
E. DISCUSSION 2 
- Choose one of your friends to your interviewee. 
- Interview him/ her on the following items. 
- Report the result of the interview to your Boss. 
 
The items of interview: 
Personal 
- address 
- hobby 
- interest 
- facilities he/ she has 
- status (job and marital) 
- age (date of birth) 
Family 
- brothers/sisters 
- number of children 
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- parent‘s job/ experience 
 
Educational background 
- SMA 
- University/ S1 degree 
- Master 
- Other courses 
- Trainings 
 
The expected-job 
- The kind of job he/ she likes 
- His knowledge of the job expected 
- Some reasons to choose the job 
- Knowing the duties in the job expected 
- What will he/ she do after having been accepted 
 
 
The expected salary 
- The salary expected per month 
- The other extra income 
- The condition of the company  
 
Make a report about your interviewee then present it in front of  the class/ group. 
 
F. COMPOSITION 
Report  your partner's answers of the interview in the form of  a composition. 
` --------------------------------------------------------------------- 
------------------------------------------------------------------------- 
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Lesson 2 
MAKING A PRESENTATION 
 
Good presenters always use language (sometimes single words, sometimes phrases) 
which shows where they are in their presentation. These ‗signposts‘ make it easier for 
the audience to: 
• follow the structure of the presentation 
• understand the speaker more easily 
• get an idea of the length and content of the presentation. 
 
A. EXPRESSIONS FOR THE PRESENTER 
The sentences and phrases below follow the logical progression of a well-
balanced presentation. 
PARTS SENTENCE/PRASE 
PARTS SENTENCE/PRASE 
Addressing the 
audience 
Ladies and gentlemen 
Greeting the audience Salam 
Good morning/ Good afternoon 
Thanking the 
organizer 
Thank you, Mr________/Mrs._____ 
Starting I‘d like, first of all to thank to the 
organizer of this meeting for inviting me 
here today. It is also a particular pleasure 
to meet with our audience 
Introducing yourself My name is …. and I am responsible for 
… . 
My name is …. from [name of 
company/institution], where I am 
responsible for … . 
Let me introduce myself; my name is …. 
and I am responsible for … . 
Opening Remark 1. The title of my presentation is… 
2. I‘d like to talk about………. 
3. My topic today is…………. 
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Planning I have divided my talk into …… 
The first point of my talk is….. 
The second point is…. 
My third point is about…. 
Finally I‘d like to talk a little about…. 
Opening the main 
section 
I‘d like to start by suggesting that 
Moving to a new 
point 
1. Let me turn to… 
2. I‘d like to turn now to the issue of 
Postponing 1. I ‗ll be returning to this point later 
2. I‘ll come to this later 
Referring back 1. Getting back to the question of….. 
2. As I said earlier…… 
Highlighting 1. The important thing about…. Is 
2. The thing to remember is…… 
Indicating 1. Okay, 
2. Right, 
3. Good, 
4. Well, 
Summarizing 1. Let me try to conclude our discussion 
then 
2. The main point that have been made 
are 
Closing 1. I‘ll finish here, thank you 
2. And let me finish here, thank you 
 
 
B. GUIDED QUESTIONS 
Ask and answer the following questions with your friends. 
1. Have you ever had a presentation? 
2. How did you feel when you had an presentation? 
3. When did you have a presentation? 
4. Where did you have a presentation? 
5. What questions did the audiences ask you? 
6. What did you answer? 
7. How did you open the presentation? 
8. How did you end the presentation? 
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C. EXPRESSIONS FOR THE MODERATOR 
 
1. Opening the seminar with greetings and opening words 
a. Good morning/good afternoon Ladies and Gentlemen. 
b. It is an honor for me to be the moderator of our seminar today. 
It is my greatest pleasure to be in this seminar today. 
I‘m honoured to be the moderator of this seminar. 
2. Giving the audience some information on the seminar 
This seminar is on (the topic)___________________ 
This topic will be presented by (the presenter)__________________ 
I believe that (the name of the presenter)____________________ must 
have something on the topic which might interest us. And the title of 
his/her paper is (title of the paper__________) 
3. Telling the audience the arrangement of the seminar 
Ladies and gentlemen, I‘d like to read you the arrangement of our 
seminar today 
1. Opening prayer 
2. CV (Curriculum Vitae) reading 
3. Paper presentation 
4. Comments from the reviewer 
5. Discussion (suggestion, Questions and answers) 
6. Conclusion by note taker 
7. Closing prayer 
4. Leading the opening prayer 
Ladies and gentlemen, let us start our seminar with a prayer. 
Thank you. 
5. Self introduction of the moderator 
First of all I‘d like to introduce myself. I am _______________ 
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6. Reading the presenter‘s CV 
Our presenter today is Mr./Ms _____________________ 
he/she was born on______________ in _________________. He/she 
had his education in ________________. He/ she did his/her 
elementary school in. he continued his/her junior high school 
in_________________. He/She went to_______________ for his/her 
senior high school and graduated in_________________. He/she is 
now_______________ 
7. Introducing the reviewer and the note taker 
The reviewer today is Mr/Ms ________________ of 
_____________________ 
And the note taker is Mr/Ms _________________ of 
_____________________ 
8. Inviting the presenter to take the floor 
Ladies and gentlemen, please welcome 
Mr/Ms____________________________ 
Ladies and gentlemen, we proudly present 
Mr/Ms_________________________ 
9. Thanking the presenter for the presentation 
Thank you Mr/Ms _____________ for the interesting presentation. 
10. Inviting the reviewer 
Now ladies and gentlemen, I‘d like to invite the reviewer to 
give comments on the whole presentation. Mr/Ms 
__________________ , the floor is yours. 
11. Thanking the reviewer 
Thank you for the comments, Mr/Ms _____________________. 
12. Inviting the presenter to give responses on the reviewer‘s comments 
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Ladies and gentlemen, we would give the floor back to the presenter 
for giving responses to the reviewer‘s comments. 
13. Inviting the audience to give comments, suggestions or ask question 
Ladies and Gentlemen, now I‘d like to invite the audience to 
give comments, suggestions or ask questions to the presenter. Please 
raise your hand and tell me your name and where you are from before 
you ask your questions. For the first term, I‘d like to invite three 
questions, comments or suggestion from the audience. 
Yes, Mr/Ms. ________________ could you please ask your question 
briefly and clearly. 
14. Inviting the presenter to answer the question 
Mr/Ms Presenter, could you please now take the floor again to give 
responses and answer questions? 
15. Concluding the result of the presentation in the seminar 
The conclusion of this seminar will be presented by note taker 
16. Closing the seminar 
a. Ladies and gentlemen, let us give a big applause to the 
presenter. 
b. Ladies and gentlemen, shall we show our appreciation to the 
presenter with a big applause. 
And thank you to the audience for your participation 
17. Leading the closing prayer and saying goodbye 
Now let us pray to end our seminar. 
Thank you 
Have a nice day/ evening and goodbye. 
D. PRACTICING 
- Make a group of four or five to make a presentation. 
- Each of you has to take part in the presentation 
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- One of you has an additional role as a moderator 
- Use the aforementioned expressions during the presentation 
 
E. COMPOSITION 
- Report your oral presentation in paragraphs. 
 
--------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
222 
 
 
 
Lesson 3 
DELIVERING A SPEECH 
 
A. DEFINITION 
A speech simply means a spoken expression of ideas or opinion 
presented in front of a group of people in order to achieve certain purposes.   
 
B. THE SIX MAIN PURPOSES OF SPEECH 
Most speeches fit into one of the six categories in the list that follows. 
Each requires a different tone, different types of stories, different examples, 
even a different choice of words. Of course, a speech can have more than one 
purpose, but there should be one overriding purpose that is absolutely clear to 
you and to your audience. The six main purposes are:  
 
1. To inform 
This kind of speech is usually fairly short and to the point and 
concentrates on the facts of the situation. The information presented 
should not be too complicated; your audience should be able to fully 
comprehend the subject matter just by listening to you speak about it. 
2. To instruct 
Now your purpose is to instruct, to teach, to give specific 
directions or orders. This type of presentation is usually longer than an 
informational speech, but not necessarily. It must cover your topic 
thoroughly, so that your listeners absorb your instructions and come 
away with a new skill. 
3. To entertain 
Unless you're a professional stand-up comic, you probably 
won't be making speeches solely to entertain. However, you do want 
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to deliver your subject and message in an entertaining, interesting way. 
The basic features of this type of speech are vivid language, sincerity, 
and enthusiasm. 
4. To inspire/motivate 
There are many ways to inspire and/or motivate people. Some 
people inspire others by talking about how they have personally 
triumphed over hardships. Motivational speeches do not necessarily 
focus in on personal hardships. 
5. To activate/stimulate 
Maybe you don't just want to inspire people, but you want to 
stimulate them to take action. A speech designed to activate presents 
ideas, suggestions, and arguments in such a way that the audience will 
believe so strongly what you tell them that they will actually carry out 
your suggestions. To get people to act on your ideas, you must tell 
them what to do and stress that this action should be taken. You might 
point out what will happen if they do take this action, and what will 
happen if they don't. In order for this speech to be effective, you 
yourself must be firmly convinced that the course of action you are 
urging is the right one. 
 
6. To persuade. 
This type of speech causes your audience to willingly accept 
your proposal through logic, evidence, and emotion. A persuasive 
speech offers a solution to a controversial problem, presenting 
sufficient logic, evidence, and emotion to sway the audience to your 
belief. 
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C. FOUR TYPES OF SPEECH 
From the purposes above, four types of speech can be derived: 
1. Informative Speeches 
There are endless situations in which People need to inform 
others, so competency in this type of communication will be very 
valuable throughout life.  Some key tips to remember when giving an 
informative speech are; narrow your subject, don‘t overestimate what 
the audience knows, relate the subject directly to the audience, don‘t 
be too technical, avoid abstractions, and personalize your ideas.  Some 
common topics for informative speeches include: 
1. Speeches about objects: anything that you can touch and/or 
see. Organizational methods include topical, chronological, 
and spatial.  Limit the breadth of the subject to between two 
and five main points. 
2. Speeches about processes: a systematic series of actions that 
lead to a particular product or result.  Organizational methods 
are most commonly chronological or topical.  Visual aids will 
be very helpful for this type of informative speech. 
3. Speeches about events: these speeches are typically organized 
in chronological order, topical order or in causal order (cause 
and effect). 
4. Speeches about concepts: including theories, principles, 
beliefs, and ideas.  A topical organizational pattern works well 
and enumerating the main features or aspects of the concept.  
Since these speeches tend to be more complex, the use of 
examples, analogies and comparisons is essential.  It is 
important to avoid using technical terms. 
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Some subjects can fit into more than one of the above 
categories so it is important to choose the topic and 
organizational method that will best fit the purpose and 
age/ability level of the student.  To help the audience follow 
and remember a speech, preview the main points in the 
introduction and summarize them in the conclusion. 
2. Persuasive Speeches 
Persuasive speeches focus on issues of controversy, where 
more than one point of view exists.  They may center on a question of 
fact, a question of value, or a question of policy.  It is essential to tailor 
the message to the audience when giving a persuasive speech.   The 
message should be adjusted to their knowledge, interests, values, 
attitudes, goals and beliefs (without compromising truth).   The three 
major approaches to persuasive speaking are: 
• A question of fact:  This approach is similar to an informative 
speech but the speaker acts as an advocate of one position and 
presents facts to support it.  He can present opposing views but 
only to refute them in support of the speaker‘s position. 
•  question of value:  This approach centers on personal 
judgements concerning what is right or wrong, good or bad, 
moral or immoral, ethical or unethical, proper or improper.  
The speaker must justify his position/opinion against an 
identifiable standard (God‘s Word, for example). 
• A question of policy:  The goal of this approach is to motivate 
the listener to take action.  After convincing the audience of the 
need for action, the speaker should propose a plan and finally 
show the practicality of the policy.  The speaker should make 
his recommendations for action as specific as possible. 
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It is important to note that listeners usually accept a speaker‘s 
ideas for one or more of the following reasons:  they believe 
the speaker has credibility  (competence and character), they 
are won over by the speaker‘s evidence (supportive material), 
they are convinced by the speaker‘s reasoning (inductive, 
deductive, causal, or analogical reasoning), their emotions are 
stirred by the speaker‘s ideas or language (but speakers should 
use emotional appeals only on top of a firm foundation of fact 
and logic).  Stress to students that godly character is at the core 
of a speaker‘s ethical use of persuasion.  A speaker should 
always guard themselves from the use of manipulation or 
deception when speaking persuasively. 
3. Impromptu Speeches 
Impromptu speaking is delivered without any previous 
preparation.  This skill is important in order to be a living witness for 
People, for we are to be ready at all times to give a defense of the hope 
that is within us.  There are four basic steps to creating an impromptu 
speech:  #1.  State the question you are answering or the purpose of 
your speech, #2.   State the main point you wish to make #3.  Support 
your main point with evidence, #4.  Summarize your main point and 
show how you‘ve answered the question or fulfilled your purpose.  A 
few important tips for students to keep in mind are – to stay calm, 
organize their thoughts (use the four-step approach) and limit their 
remarks. Two creative activities to help students develop this skill are: 
1. Have students choose an object from a bag and either describe 
how it works, tell a short personal experience of a time they 
encountered the object, or describe the object to the audience 
as though they were unable to see it.  Another activity (that 
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could also be used for ―storytelling‖) is to create an oral short 
story using the object as the main subject or character in the 
narrative. 
2. Older students could use the activity above and add to the 
options- to convince the audience of the importance of using 
this object in their life (practicing an impromptu persuasive 
speech). 
Create cards with various questions to answer or problems to 
solve.  Have students choose two without looking.  Students 
read the two cards to themselves and choose the one they 
would like to address.  Using the four-step approach above, 
students respond to the question/problem they chose. 
4. Extemporaneous Speeches 
Unlike an impromptu speech, an extemporaneous speech is 
carefully prepared and practiced ahead of time. The speaker uses only 
a brief set of notes or outline to trigger his/her memory.  The speech 
will have a conversational quality and though it has been rehearsed, it 
will sound spontaneous to the audience. 
• Follow the Informational and Persuasive Speech formats but 
limit the speaker‘s notes to a brief outline. 
 
D.  GUIDED QUESTIONS 
Here's a summary in the form of questions you can ask yourself to know what 
to prepae: 
1. In one sentence, what is the purpose behind this speech? 
2. Who is the audience, and what is its main interest in this topic? 
3. What do I already know and believe about this topic as it relates to this 
audience?  
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4. What additional research can I do? 
5. What are the main points of my outline? 
6. What supporting information and stories can I use to support each of        
these main points? 
7. What visual aids—if any—do I need? 
8. Do I have an arresting opening? 
9. In my final summary, have I explained what I expect the audience to 
do with this information? 
10. Have I polished and practiced the language of the speech to the best of 
my ability? 
11. Have I written a concise introduction for myself? 
12. Have I taken care of all the little details that will help me speak 
confidently? 
 
E. DELIVERING A SPEECH 
- Prepare a speech 
- Write down your speech on a piece of paper 
- Deliver your speech in front of your friends 
 
 
F. COMPOSITION 
Make a report from your friend‘s idea 
--------------------------------------------------------------------- 
--------------------------------------------------------------------- 
--------------------------------------------------------------------- 
--------------------------------------------------------------------- 
--------------------------------------------------------------------- 
--------------------------------------------------------------------- 
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Lesson 4 
DEBATING 
 
A. DEFINITION 
A debate is, simply put, an argument. In a more detailed definition, 
according to Merriam-Webster Dictionary, debate means a discussion 
between people in which they express different opinions about something. 
However, rather than being a shouting match between two sides, a debate has 
strict rules of conduct, utilizing sophisticated techniques. You may be put in a 
position where you must argue the opposite of what you believe in. This is an 
important part of the art of debating. 
 
B. BASIC RULES AND TECHNIQUES  
There are three basic steps in debating: 
1. Making an Argument 
2. 4-step Refutation 
3. Listening and note-taking 
Making an Argument Example argument on the topic, “Ban 
Boxing!” 
Assertion: A statement that you’re 
trying to prove with argument. 
Boxing is intended to harm the 
participants.  
Reasoning: The “because” part of your 
argument, offering support for your 
assertion. 
Unlike other sports, in which physical 
collisions and body damage occurs, the 
point of boxing is to do harm to an 
opponent. The goal in boxing is the 
―knock-out‖ — unconsciousness that is 
the result of brain damage. 
Evidence: Support for your reasoning, 
using contemporary or historical 
examples, statistical or scientific 
information. 
And boxers succeed in doing a great deal 
of harm.Levander Johnson died from 
brain injuries; both Quarry brothers 
passed away before the age of 55 from a 
lifetime of beatings; Michael Watson is 
confined to a wheel chair; Gerald 
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McClellan is in a coma, Muhammad Ali 
has Parkinson‘s disease from second 
impact syndrome. According to the 
Journal of Combat Sport, as many as 
1,000 boxers may have died in the past 
century, with any thousands more 
seriously injured. 
 
4-Step Refutation 
 
Sample Refutations 
Step 1: “They say...” Briefly restate the 
point you’re about to answer. 
Speaker 1:Bananas are better than 
oranges because they contain more 
potassium. 
 
Speaker 2:Speaker 1 says that bananas 
are better than oranges, but oranges are 
better than bananas because they contain 
more vitamin C. 
 
OR 
 
Speaker 1:Junk food should be banned in 
schools. 
Speaker 2:Speaker 1 says that junk food 
should be banned in schools, but I 
disagree, because if we ban junk food in 
schools, children will just eat more junk 
food before and after school. Therefore, 
it‘s better to allow junk food in schools 
where we can regulate how much 
children eat. 
Step 2: “But...” Make your counter-
assertion. 
 
 
Step 3: “Because...” Offer reasoning 
and evidence to support your counter-
assertion. 
Step 4: “Therefore...” Conclude your 
point by comparing your point to the 
point you’re answering. 
 
Listening and Note-taking 
 
Researching For Debate and 
Discussion 
Listen carefully to all participants in a 
discussion or debate. 
• Cast a wide net. The first article you 
read may not be the best one. It‘s best to 
read a variety of opinions and sources to 
get the best information. 
• Make sure your sources are reliable. Try 
to find out who wrote the article you‘re 
reading, and what they‘re qualifications 
Take notes in multiple columns to 
track different points of view. 
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Use abbreviations and symbols to 
make sure you’re writing down as 
much as you can. 
are. If you don‘t  
know who wrote the article (was it a 
person? Organization?), then it‘s 
probably not reliable. Keep looking! 
• Explore both sides of an issue. Even if 
you‘re only looking for opinions and 
facts to support one side, it‘s useful to 
know what the other side  
is saying. 
• Keep a research journal. Take notes on 
the materials you consult, and keep 
copies of them if possible, so you can re-
read materials and share your research 
with others. 
 
C. EXPRESSIONS 
 
1. Introducing a point 
a) It seems quite clear/obvious that…  
b) I‘m sure/ convinced/certain that  
c) The main/ first/ basic most important / problem/point/idea is/      
seems to be  
d) Two arguments support my position/claim 
2. Concluding  
a) Finally  
b) Briefly, allow me to recap  
c) Throughout this discussion, what I‘ve  
d) demonstrated is that  
e) As a final word  
f) Let me leave you with final thought  
g) Why not conclude with the following note  
h) It all boils down to  
i) To review,  
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j) To reiterate  
k) In other words  
l) What is the result of all this?  
m) What does all this mean?  
n) Ultimately, then, To sum up  
o) It would appear, then  
p) At the end of the day, What this question boils  
q) down to is…  
  
3. Importance markers  
a) Clearly  
b) I ought to stress that  
c) It has to be underlined/understood that  
d) The core of the argument  
e) Significantly  
f) Specifically  
g) Interestingly  
h) More to the point  
i) Take the case of  
j) The primary concern is  
  
4. Stalling (for time)  
a) Well, as a matter of fact  
b) Actually  
c) How shall I put it/ phrase this  
d) Let me phrase/formulate/express it this way  
e) I mean to say that  
f) Frankly speaking  
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g) Quite frankly/honestly  
h) To be (perfectly) honest  
 
5. Giving an opinion, stating preferences  
a) I think…  
b) In my opinion…  
c) I‘d like to…  
d) I‘d rather…  
e) I‘d prefer…  
f) The way I see it…  
g) As far as I‘m concerned…  
h) If it were up to me…  
i) I suppose…  
j) I suspect that…  
k) I‘m pretty sure that…  
l) It is fairly certain that…  
m) I‘m convinced that…  
n) I honestly feel that, I strongly believe that…  
o) I feel strongly that,  
 
6. Expressing similarity  
a) Like …  
b) As well as …  
c) Both … and …  
d) Just as …  
e) In the same way, …  
f) Similarly, …  
g) Closely related to…is  
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h) Comparatively  
i) In a similar way,  
j) Likewise  
k) We can also consider the following  
l) Along the same lines  
m) Of equal concern is  
n) By the same token  
 
7. Expressing contrast  
a) While …  
b) …whereas …  
c) On the other hand, …  
d) On the contrary  
 
8. Agreeing  
a) I entirely agree with his views on …  
b) I am in complete agreement with …  
c) I would (strongly) endorse his opinion on …  
d) My findings support those of …  
e) I would agree with him in principle, but …  
f) By and large, I accept what he says, but …  
g) That‘s absolutely right  
h) I completely agree with that  
i) I couldn‘t agree more  
j) That‘s probably true  
k) I think there‘s some truth in that  
l) I totally approve of the idea of  
m) Nothing could be more true  
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9. Disagreeing  
a) I don‘t think that…  
b) Don‘t you think it would be better …  
c) I don‘t agree,  
d) I‘d prefer…  
e) Shouldn‘t we consider…  
f) But what about …  
g) I‘m afraid I don‘t agree…  
h) Frankly, I doubt if…  
i) The truth of the matter is…  
j) The problem with your point of view is that…  
k) The fact of the matter is…  
l) I completely disagree with him on this point  
m) I am in total disagreement with …  
n) (Regretfully), I am unable to accept his  
o) conclusion that …  
p) Let‘s face it  
q) It is questionable whether  
r) It remains to be seen whether  
s) I have my doubts about, It is debatable  
t) I can‘t share your point of you on this, I entirely  
u) reject all you say about this  
v) I cannot go along with what you say  
 
10. Giving an example  
a) For example  
b) For instance  
c) Let me give an example, Take the case of  
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11. Giving an expert opinion  
a) According to…  
b) To quote…  
c) Giving reasons and offering explanations  
d) To start with  
e) The reason why…  
f) That‘s why…  
g) For this reason …  
h) That‘s the reason why…  
i) Many people think…  
j) Considering…  
k) Allowing for the fact that…  
l) When you consider that…  
m) When all is said and done, If one weighs the  
n) pros and cons,  
o) In actual fact,  
p) The truth is that  
 
12. Presenting something which is common sense  
a) Everyone knows  
b) If…then  
c) It‘s common knowledge that  
d) It is obvious (to anyone) that  
e) It is well known that/ it is a well-known fact that  
f) The facts speak for themselves:  
g) Few will dispute the claim that  
h) It is undoubtedly/undeniably true that  
i) There is no denying that….  
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13. Steering the debate  
a) I wish to focus on  
b) I would like to turn our attention to…  
c) Let‘s turn our attention to  
d) It is necessary to consider  
e) We should take into account the following  
f) points  
g) We wish to examine in more detail  
h) I think we‘re getting sidetracked  
i) Can we get back to the question of…?  
j) Can we look more closely at…?  
k) This brings us with the question of whether  
 
14. Rephrasing and summarizing  
a) Let me put it in another way  
b) What I mean by that is …  
c) Let me be clarify this  
d) So if I understand you correctly, you are saying  
e) that…  
f) Let me summarize our position  
g) All in all, all things considered, briefly, by and  
h) large, in any case, in any event, in brief, on the  
i) whole, in short, in summary, in the final  
j) analysis, in the long run, on balance,  
k) To sum up, to summarize, finally  
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15. Making generalizations (verbs)  
a) Tend (not) to …, have a tendency to …, be  
b) inclined to  
c) Seem to …, appear to …, It appears / seems to /  
d) that  
e) It would seem / appear to / that …  
f) On the face of it,  
16. Adverbs of frequency  
a) Usually, normally, generally  
b) Regularly, often, frequently  
c) Sometimes, occasionally, at times, now and  
d) again  
e) Rarely, seldom, hardly ever  
 
17. Modifying adverbs 
a) Mainly, primarily, principally, chiefly, above all, overall  
b) In general, on the whole, as a rule, largely  
c) For the most part, mostly  
d) Especially, particularly, notably, clearly, obviously, evidently, 
distinctly, plainly, noticeably, significantly,  
e) relatively, comparatively  
f) Somewhat, rather, fairly, quite, slightly  
 
18. Starting  
To start with, First/firstly, In the first place, Let us begin with  
 
19. Conceding  
a) Although (+ proposition), Despite/ in spite of (+ nom),  
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b) It is certainly true that, but I wonder whether  
c) Undoubtedly, but It may be asserted, however, that  
d) The other side of the coin is, however is that  
e) The two points of view, while distinct, are not mutually 
exclusive.  
f) It cannot be denied that …but it remains to be seen whether 
 
20. Interrupting  
a) Sorry, but…  
b) May I say something?  
c) May I add something?  
d) May I ask a question?  
e) I‘d like to say something about that 
 
D. DEBATING 
- Make groups of three 
- Pick a simple topic 
- Have a debate using Australian Style (you can search it in the Internet) 
 
E. COMPOSITION 
Make a report from your opponents‘ ideas 
--------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------- 
------------------------------------------------------------------------ 
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